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ABSTRACT
This was a study of the planned guidance p ro g ram s  and of 
the counselors  in white, public high schools of Louis iana, L imited 
to schools with at leas t  one half - t im e counselor ,  the study included 
a lm o s t  th ree - fo u r th s  of those eligible for part ic ipat ion.
Data were ga the red  through completion of in terview 
schedules by counselors  whom the w r i te r  v isi ted  in the ir  schools .  
Counse lors  and principals  in these  schools supplemented in terview 
resp o n ses  by rating the m ajor  a re a s  of the i r  guidance p ro g ram s  on 
a ten-poin t  sca le .  Responses  to in terview questions were compiled 
and analyzed; ra t ings by counselors  and pr incipals  were sepa ra ted  
and p resen ted  in p rof i les .
The study revea led  that most  counselors  were professionally  
qualified m en and women who were active in the church, civic,  and 
soc ia l  a ffa irs  of the ir  com m unities .  A m ajor i ty  of the counselors  
were  m a r r i e d ,  and many had children. O ne-th ird  were natives of 
th e i r  com m unit ies ,  and m ost  of the o thers  were long-time res id en ts .  
Half of the counselors  lacked cer t i f ica t ion  by the Louis iana State 
Departm ent of Education.
Cumulative individual inventories  were general ly  com prehen­
sive. There  was some lack of continuity, however,  in the reception 
and maintenance of im portant  data. While f a i r  adequacy was shown
xix
in continuity of data f rom  achievement te s ts  and anecdotal r e c o rd s ,  
weakness was evidenced in such a re a s  as specia l aptitudes, personal i ty  
and in te re s t s ,  medical and dental r e c o rd s ,  and educational background 
of s tuden ts '  pa ren ts .
Orientation was genera l ly  sa t is fac to ry  in its pos t -adm iss ion  
aspec ts  and its coverage of pert inent  a re a s ;  p re -ad m iss io n  o r ien ta ­
tion was ch a rac te r iz e d  in most  p rog ram s  by na rrow ness  of method 
and a l im ited  coverage. Informational se rv ice s  were rem arkab ly  
complete  in the sen ior  high schools and fa i r ly  comprehensive  in the 
junior high schools .
Counseling se rv ice s  in most  of the schools were found to be 
heavily dependent upon the official guidance personnel .  Except for 
that in the core cu rr icu lum  in some junior high schools and that in 
the home room  p ro g ram s  of a few sen ior  high schools ,  counseling 
by other than official guidance persons was negligible.  The average 
number of students for each fu ll- t ime counselor was 884 for  a ll  types 
of schools as a single group.
Group guidance was s t ronges t  in the vocational a re a  with 
considerable  emphasis  upon occupations units in all  sen io r  high 
schools .  There  was considerably  less  em phasis ,  however,  upon 
other guidance a re a s ;  m il i ta ry  se rv ice  p repara t ion  rece ived  attention 
in only 12. 5 per cent of the schools; the re  were fewer p rog ram s for 
so c ia l -p e rso n a l  adjustment than for any other type. The use of
x x
extracurricular programs as a vehicle for group guidance was reported 
by all schools. The core curriculum was used in some junior high 
schools, but in none of the senior high schools. Provisions for group 
guidance through home room programs were found in about one-third 
of the schools.
Although placement was usually provided in the senior high 
schools, this service was largely limited to graduates. Follow-up 
studies, which had been made in only a few senior high schools, were 
concerned only with high school graduates who had gone to college.
This study revealed a steady expansion of planned guidance 
programs in Louisiana high schools. Services were apparently more 
comprehensive and more coordinated in the junior high schools and in 
the three-year senior high schools than in the conventional four-year 
type. There is evidence of a great need for additional qualified 
personnel to improve the student-counselor ratio and to diminish the 
multitude of tasks facing guidance workers in all schools. A vital 
public relations program through responsible sources seems indis­
pensable at this time to obtain more personnel and to engender better 
understanding of the aims of planned guidance.
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CHAPTER I
INTRODUCTION
Guidance p ro g ram s ,  or pupil personnel  s e rv ic e s ,  have 
ex is ted  in varying fo rm s  in A m erican  high schools since about the 
beginning of the second decade of this century . Many sta te  d e p a r t ­
ments  of education have fu r th e red  the guidance movement through 
cer t if ica t ion  regula tions setting s tandards  for employment of guidance 
personnel* Louisiana es tab l ished  m in im um  cer t if ica t ion  requ irem en ts  
in 1947 which have been rev ised  in 1952 and 1956.
F e d e ra l  appropria t ions  since 1938 have helped sta te  Offices 
of Occupational Information and Guidance in developing profess iona l ly  
acceptable  se rv ice s  and personnel  in public high schools .  Counselor 
t r a in e r s  and guidance spec ia l is ts  a re  found in the m ore  p ro g ress iv e  
teach e r  education c en te rs .  In Louis iana, as in every  s ta te ,  acceptance 
of the guidance philosophy has been a c o r re la t iv e  of the efforts  of dedi­
cated  w o rk e rs .  In the l a s t  ana lys is ,  however,  it has been the support 
of educational a d m in is t ra to r s  that has de te rm ined  the course  of the 
movement.  Lacking such support,  guidance se rv ices  in some school 
sy s tem s  have been nebulous or  s imply non-exis tent;  with this support ,  
o ther  sy s tem s  have developed a tangible,  productive fo rm  of planned 
p rog ram s .
zI. THE STUDY
The p u rp o se  of th is  s tudy  was to ana lyze  the p lanned  guidance 
p r o g r a m s  in L o u is ian a  high sc h o o ls .  It has r e v e a le d  s ign if ican t  d e ­
t a i l s  of guidance  s e r v i c e s  in those  high schools  which m ake  m o re  than 
in fo rm a l  o r  inc iden ta l  e f fo r ts  to a d ju s t  and d is t r ib u te  youth in the 
w orld  of working and l iv ing .  P lanned  p r o g r a m s  of guidance  do not 
e x is t  in a l l  L ou is iana  high sch o o ls .  Th is  s tudy ind ica tes  the scope 
and s ta tu s  of guidance in those  schools  w here  th e re  a r e  p lanned 
guidance p r o g r a m s .
Im por tance  of the s tudy. Those  c o n c e rn e d  with seco n d a ry  
educa tion  a r e  g e n e ra l ly  convinced  tha t  high school  s tuden ts  need 
s y s te m a t i c  a id  in ad jus ting  to t h e i r  p r o b le m s .  S ta te m en ts  of c o n ce rn  
and a d m is s io n  of t h e i r  s tu d e n ts '  guidance needs  a r e  com m endab le  on 
the p a r t  of schoo l  execu t ives ;  they a r e  p ro fe s s io n a l ly  a c c ep tab le ,  
h ow ever ,  only in the p r e s e n c e  of v is ib le  ev idence  of p lanned p r o g r a m s  
in the sch o o ls .  The p ro b le m  of identifying guidance s e r v i c e s  is one of 
c l e a r - c u t  ind ica t ion  of the techn iques  in fo rce  in the v a r io u s  high 
sch o o ls .  Opinions a r e  of som e value, bu t ,  if u n s u b s ta n t ia te d ,  they  
leave  the s ta tu s  of guidance l a r g e ly  a m a t t e r  of c o n je c tu re .
The a s su m p t io n  tha t  guidance needs a r e  adequa te ly  m e t  by 
c l a s s r o o m  t e a c h e r s  is p o ss ib ly  ju s t i f iab le  in s y s te m s  em ploying  the 
c o r e - c u r r i c u l u m ,  bu t  the n u m b er  of schoo ls  a c tu a l ly  following such
3a c u r r i c u l u m  p lan  is  s m a l l ,  A s u r v e y  by the  United S ta te s  Office of 
E duca t ion  show ed  only 3 .5  p e r  cen t  of A m e r i c a n  h igh schoo ls  u se  the 
c o r e - c u r r i c u l u m .   ^ T h e r e  is a  t r e n d  in c u r r e n t  l i t e r a t u r e  t o w a r d  the 
idea l  of m ak ing  teach in g  a v i ta l  p r o c e s s  th ro u g h  an in te g ra t io n  of 
gu idance  p r in c ip le s  and l e a rn in g  s i t u a t io n s .  In a r e c e n t  y e a rb o o k  of 
the National. S oc ie ty  fo r  the  Study of E d u ca t io n ,  s e v e r a l  a u th o r i t i e s  
s u g g e s t  m e th o d s  of m ee t in g  the n eed s  of youth in o th e r  ways than  
th ro u g h  the f o r m a l  gu idance  p r o g r a m .  ^ T h is  is i n t e r p r e t e d  by m any  
as  a  f i r s t  s t e p  to w a rd  the ev en tu a l  d i s p l a c e m e n t  of gu idance  w o r k e r s  
as  su c h .  S in c e re  gu idance  w o r k e r s  will  w e lco m e  th is  t r e n d  if the 
u l t im a te  r e s u l t  will  be  an  im p r o v e m e n t  in the n e t  e d u ca t io n a l  p ro d u c t .
Until  con t inued  c u r r i c u l u m  r e v i s io n  a c h ie v e s  the  id ea l ,  h o w ­
e v e r ,  t h e r e  will have to be  s e r v i c e s  in the  schoo ls  which a r e  f o r m a l i z e d  
and  p lanned  r a t h e r  than  h a p h a z a r d  o r  in c id en ta l .  While i t  is r e c o g n iz e d
G r a c e  S. W righ t ,  C o r e  C u r r i c u l u m  in Pub l ic  High Schoo ls :  
An In q u iry  in to P r a c t i c e s ,  1949. United S ta te s  Office of E d u ca t io n ,  
B u l le t in  1950, No. 5. (W ashington:  G o v e rn m e n t  P r in t in g  O ffice , 1950).
^G uidance  in the C u r r i c u l u m , 1955 Y earbook ,  A s s o c ia t io n  
for  S u p e rv i s io n  and  C u r r i c u l u m  D ev e lo p m en t .  (W ashington:  N a t iona l
E d u ca t io n  A s s o c ia t io n ,  1955).
■^William G. B r in k ,  C h a i r m a n ,  "Adopting the S e c o n d a ry  
School P r o g r a m  to  the N eeds  of Youth, 11 F i f t y - s e c o n d  Y earbook  of 
the N at iona l  Soc ie ty  fo r  the  Study of E d u ca t io n ,  P a r t i ,  (Chicago:  
U n iv e rs i ty  of C h icago  P r e s s ,  1953).
4that  guidance p ro g ra m s  can ex is t  in a m in im um  of opera t iona l  f r a m e ­
work, th e re  m ust  be a t  l e a s t  such a m in im um . If th e re  is guidance at 
a l l  in the schoo ls ,  it m ust  be reasonab ly  ob se rv ab le .
In th is  connection, L efev er ,  T u r r e l l ,  and Weitzel have 
s ta ted  that:
This fusion £of guidance and e d u c a t i o n  ap p ea rs  to be 
a th e o re t ic a l ly  defensible  Utopia and th e re fo re  poss ib le  
of a t ta inm ent;  but it is one, n e v e r th e le s s ,  which is s t i l l  
in the r e a lm  of p ro p o sa l .  It will need to be approached  
by a s y s te m a t ic  plan. . . A given school will e i the r  
have a guidance p ro g r a m ,  or  it will n o t .^
If th e re  is to be an eventual fusion as fo re s e e n  by w orkers  
in the f ie ld ,  it is c e r ta in ly  n e c e s s a r y  to a s c e r t a in  the extent of actually  
functioning guidance s e rv ic e s  in our schools in o rd e r  that the g ro u n d ­
work be p ro p e r ly  la id  for  the evaluation of those  s e r v i c e s .  These  two 
s te p s ,  then, a r e  n e c e s s a r y  p rep a ra t io n  for  effective c u r r i c u lu m  r e v i ­
sion which the above w r i t e r s  see as needing a s y s te m a t ic  plan: f i r s t ,  
the an a ly s is  o r  s ta tus  study, which is the purpose  of this d is se r ta t io n ;  
and next the evaluation which m ust  rea so n ab ly  follow in a subsequent  
study.
To be of any value to subsequent  study, an ana lys is  of guidance 
s e rv ic e s  in the high school m ust  be conce rned  with s i tuat ions wherein
4
D. Welty L e fe v e r ,  A rch ie  M. T u r r e l l ,  and H enry  I. Weitzel ,  
P r in c ip le s  and Techniques of Guidance (New York: The Ronald P r e s s
Company, 1941), p. 22.
5th e r e  is  a t  l e a s t  a m in im u m  of reco g n izab le  s e r v i c e s  in p lanned, o r ­
g an ized  f o r m .  This  s tudy se t  as  a m in im u m  fo r  p lanned guidance 
p r o g r a m s  those  which a r e  d i r e c te d  by g u id a n c e -c o u n se lo r  s on at 
l e a s t  a h a l f - t im e  b a s i s .  This  s tudy cons t i tu te s  an a p p re c ia b le  c o n ­
t r ib u t io n  to the g e n e r a l  sch em e  of educa tion  in L o u is ian a .  It d e l in e ­
a te s  the na tu re  of planned guidance p r o g r a m s  in the high sch o o ls .
L im i ta t io n s  of the s tudy .  This s tudy a t tem p ted  to d e te rm in e  
the s ta tu s  of guidance p r o g r a m s  in white ,  public high schoo ls  tha t  
have p lanned ,  o rg an iz ed  p r o g r a m s  with a g u id a n c e -c o u n s e lo r  e m ­
ployed at l e a s t  h a l f - t im e ,  or a t  l e a s t  f i f teen  hours  a week, fo r  the 
p e r fo rm a n c e  of re c o g n ize d  guidance s e r v i c e s .  Throughout the study 
" c o u n s e lo r "  is u s e d  to denote the g u id a n c e - c o u n s e lo r , o r  guidance 
w o r k e r .
The schoo ls  s tud ied  w ere  those  l i s t e d  as  s t a te - a p p r o v e d  in 
the School D i r e c to r y  of the L ou is iana  State  D e p a r tm e n t  of E ducation .
II. SOURCES OF DATA
A c o m p re h en s iv e  in te rv ie w  schedu le  was em ployed  to r e p o r t  
the  exac t  n a tu re  of the guidance  s e r v i c e s  o f fe red  in the high schools  
and the background  and t r a in in g  of the guidance w o r k e r s .  P r in c ip a l  
and  c o u n se lo r  e s t im a te s  of e f fec t iv en ess  of the s e r v i c e s  w ere  s e c u r e d  
to  accom pany  the a n a ly se s  of the r e s p e c t iv e  p r o g r a m s .
6The interview schedule, a copy of which may be found in the 
appendix, em braced  the three  divisions of this study: the major 
phases of planned guidance se rv ices ;  the background and training of 
counselors; and counselor and principal e s t im ates  of the effectiveness 
of guidance p rogram s in the ir  schools.
The sequence of inquiry observed in the schedule was as 
follows: the guidance worker ,  the individual inventory, orientation 
and informational se rv ice s ,  the counseling se rv ices ,  group guidance, 
placement and follow-up se rv ice s ,  and the ratings by counselors  and 
principals .
Questions p resen ted  in the section of the schedule concerning 
the guidance worker or counselor were a rranged  to determine p ro fe s ­
sional s ta tus ,  experience in all types of work, and church, civic, and 
social act iv i t ies .
The section concerning the individual inventory was constructed 
to a sce r ta in  the comprehensiveness and continuity of data in the cumula­
tive r ec o rd s .  The schedule a lso requ ired  identification of te s ts  actually 
used to supply sco res  and other tes t  m a te r ia l  for the cumulative reco rd .  
Uses made of te s t  s c o re s ,  provisions for filing, and reco rd  form s com ­
pleted this pa r t  of the schedule.
Orientation se rv ices  were analyzed through a pattern of q ues­
tions designed to revea l  the nature of p re -adm iss ion  and pos t-adm iss ion
7orientat ion p rac t ices  and the a re a s  which they covered . Informational 
s e rv ice s  investigated  were provisions for display m a te r ia l ,  in fo rm a­
tion f i le s ,  publications, and l ib r a r y  se rv ice s .
The f i r s t  concern  of the schedule in investigating counseling 
s e rv ice s  was a de te rmination  of s tudent-counse lor  ra t io .  The next 
inquiry was made through counselor  e s t im ates  of the number of 
students who rece ived  counseling in the educational,  so c ia l -p e rso n a l ,  
and vocational a r e a s .  Questions were then p resen ted  to obtain a p ­
proximations of the num bers  of students in terv iewed following a r r a n g e ­
m ents  by the students th em se lv es ,  by counse lo rs ,  or by faculty r e ­
f e r r a l .  F u r th e r  subdivisions of the schedule contained questions 
requir ing  es t im a te s  of counseling done by all  faculty m e m b e rs ,  and 
a l is ting of physical fac i l i t ies  and c le r ic a l  a s s i s ta n ce .  This section 
of the schedule te rm in a ted  with questions regarding consultants and 
agencies  available for specia l  a s s i s ta n ce .
The schedule included a detailed se t  of questions to secu re  
resp o n ses  lis ting a re a s  covered  by group guidance and the methods 
by which they were approached. Inquiry was also made into p ro v i ­
sions for individual d ifferences among students and the role  of 
counselors  in making these provis ions.
P lacem ent  was cons idered  in the aspec t  of job a ss is tan ce  
fu rn ished  to g radua tes ,  d rop -ou ts ,  and students in school seeking fu l l ­
t im e and p a r t - t im e  gainful employment.  Questions were designed to
8d e t e r m i n e  r e s p o n s i b i l i t y  fo r  p l a c e m e n t ,  m e th o d s  of p l a c e m e n t ,  and  
sc h o o l  s u r v e y s  of job  o p p o r tu n i t i e s .
A n a ly s i s  of f o l lo w -u p  s e r v i c e s  w as  e f f e c t e d  th ro u g h  q u e s ­
t io n s  w hich  r e v e a l e d  ty p e s  of s c h o o l - l e a v e r s ,  the r e c e n c y  and  f r e ­
q u e n cy  of fo l lo w -u p  s t u d i e s ,  a n d  the  b e n e f i t s  to  gu idance  s e r v i c e s  
t h ro u g h  s u c h  s t u d i e s .
T e n - p o i n t  s c a l e s  w e r e  e m p lo y e d  to  f a c i l i t a t e  c o n s t r u c t i o n  of 
p r o f i l e s  r e f l e c t in g  c o u n s e lo r  a n d  p r i n c i p a l  e s t i m a t e s  of the  e f f e c t i v e ­
n e s s  of g u id an c e  p r o g r a m s .  T h e s e  p r o f i l e s  a r e  p r e s e n t e d  in 
C h a p t e r  VIII w i th  a d e ta i l e d  r e v i e w  of e s t i m a t e s  on e a c h  p h ase  of the 
g u id an c e  s e r v i c e s .
The t e n - p o i n t  s c a l e  was r e p e a t e d  fo r  e a c h  p h a se  of the p r o ­
g r a m ,  a n d  in e a c h  p h a se  the  n u m e r i c a l  p o r t io n s  of the  s c a l e s  w e re  
a c c o m p a n ie d  by  c u e s  in the  f o r m  of d e s c r i p t i v e  p h r a s e s  in d ica t in g  
a n  i n c r e a s i n g  o r d e r  of e f f e c t i v e n e s s  f o r  t h a t  p a r t i c u l a r  p a r t  of the  
p r o g r a m .  T h is  a r r a n g e m e n t  p e r m i t t e d  c o u n s e l o r s  a n d  p r i n c i p a l s  to 
f ix  e s t i m a t e s  on e a c h  p h a se  of g u id an c e  t h r o u g h  d e s ig n a t io n s  of r a t i n g s  
f r o m  one t h r o u g h  th e  p e r f e c t  r a t i n g  of t e n .  T h is  c o n t in u m  of c r i t e r i a  
m e a s u r e d  th e  fo l low ing  m a j o r  d iv i s io n s  of p la n n e d  g u id an c e :  the  i n d i ­
v idua l  i n v e n to r y ,  o r i e n t a t i o n  a n d  i n f o r m a t io n a l  s e r v i c e s ,  c o u n se l in g  
s e r v i c e s ,  g r o u p  g u id a n c e ,  p l a c e m e n t ,  a n d  fo l lo w -u p .
T he  type  of s c a l e  u s e d  in th i s  s tu d y  w as  s u g g e s t e d  by  a  s e l f -  
s tu d y  c o n d u c te d  by  th e  N o r th  C e n t r a l  A s s o c i a t i o n  of C o l le g e s  and
9Secondary Schools for the school year 1947-48. In that study each 
high school was asked to indicate the point on a rating scale which 
best described its own guidance practice  or  activity. Whereas 
principals made the estim ates in the study cited, this study sought 
those of both principals and counselors .
Pertinent reco rds ,  repor ts ,  and files in severa l  offices of 
the Louisiana State Department of Education were used in addition to 
information obtained by the interview schedule. The following state 
offices were of assis tance in the completion of the study: the Supervisor 
of High Schools, the Supervisor of Guidance, the Director of 
Certification, and the Supervisor of Research and Statistics .  In each 
of the schools visited, the physical facili t ies such as office space, 
telephone service and filing provisions were demonstrated to the 
wri ter  by the school personnel.  Observations were made of mater ia ls  
and equipment re la ted  to the guidance serv ices  of the schools.
Data obtained from the above sources were supplemented by 
bulletins and reports  of the Louisiana State Department of Education 
relating to guidance, by surveys and reports  of various educational 
associations including the Louisiana Guidance Association, and by 
significant yearbooks, textbooks, and periodicals.
C
"Report of the Self-Study Survey of Guidance P rac t ices  in 
North Centra l Association High Schools for the School Year 1947-48, " 
The North Centra l Association Quarterly , XXIII (January, 1949), 
2T&-163.
10
HI. METHOD OF PROCEDURE
The w r i t e r  s e c u re d  f ro m  the State S upe rv iso r  of Guidance 
a l i s t  of a ll  Louis iana  white, public high schools which employ 
gu id an ce -co u n se lo rs  fu l l - t im e  or for a m in im um  of fif teen hours  a 
week. This l i s t  was verif ied  by a check of the annual r e p o r t s  of the 
high schools  on file in the office of the Su p e rv iso r  of High Schools.  
T h e re  were  th i r ty - tw o  such schools ,  with t h i r ty - s ix  guidance coun­
s e lo r s  des ignated , that  pa r t ic ip a ted  in the study.
The guidance p ro g ra m s  of these  th i r ty - tw o  schools  were 
analyzed . These  schools  were of th ree  p r inc ipa l  types: the fo u r -  
y e a r  sen io r  high school,  which in some cases  was a t tached  to an 
e le m e n ta ry  school; the t h r e e - y e a r  sen io r  high schools  una ttached  to 
o ther  g rad es ;  and the t h r e e - y e a r  jun io r  high school,  which in some 
ins tances  was in the sam e building unit with lower g ra d e s .
These  schools  were  loca ted  in the following p a r i sh e s :  Acadia,
A scens ion ,  A ssum ption ,  B o s s i e r ,  Caddo, C a lcas ieu ,  E as t  Baton 
Rouge, Ouachita ,  R ap ides ,  Sabin^ and St. M ary .  Also included were  
the city school sy s te m s  of Bogalusa ,  Lake C h a r le s ,  and Monroe. One 
other  p a r i s h ,  O r lea n s ,  had a guidance p ro g ra m ,  but did not choose to 
pa r t ic ip a te  in the study. To fac i l i ta te  f r e e  e x p re s s io n  and to avoid 
f ru i t l e s s  s c h o o l - to -sch o o l  c o m p a r is o n s ,  individual schools  in these  
p a r i s h e s  were  not identified at any time in the study.
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With perm iss ion  from the parish  superin tendents , personal 
visits were made to every  school included in the study in order  to ob­
serve  the guidance p rogram  and to interview the counselors and 
principals .
Since there  are  severa l  types of high schools, it was decided 
to show the status of guidance program s in each of the general  types 
ra th e r  than to base  analysis solely upon an aggregate or lump survey 
which might possibly conceal s trengths and weaknesses in the p rogram s 
of the different types of schools. The guidance program s were, t h e r e ­
fo re ,  studied within the different types of high schools considered 
separa te ly  and within the single group composed of all schools in the 
study.
Names of cer t if ied  guidance-counselors in the state were on 
file in the office of the Director of Certification. Through the coopera ­
tion of this department,  interview findings regarding counselors '  quali ­
fications were supplemented by reference to files in that office.
The w ri te r  was able to util ize the contacts established with 
counselors  throughout the state through m em bersh ip  in the Louisiana 
Guidance Association. By means of these contacts p re l im inary  visi ts 
were made which facili tated  the l a te r  interviews in the form al study.
Information gathered from  the interview schedules was com ­
prehensive and requ ired  considerable  analysis .  Within the f ram ework
of the se v e ra l  phases of guidance s e rv ic e s ,  appropr ia te  tabulations 
were made. In the case  of the scale  e s t im a te s  by pr incipals  and 
counse lo rs ,  a composite of ra t ings  made by these personnel  in each 
of the a re a s  of guidance se rv ice s  was fo rm ed .  After de termining the 
composite  ra t ings by the principals  and those  made by the counse lo rs ,  
these  were a r r a n g e d  so as to p re sen t  profi les  of e s t im a ted  effect ive­
ness of the p ro g ra m s .  A sum m ary  of the findings and a lis ting of the 
conclusions completed  the study.
IV. DEFINITIONS OF TERMS USED
Some of the t e rm s  used  in this study have been s tandard ized  
to the extent that they do not lend them se lves  to subjective t rea tm en t .  
W herever  this has been the case ,  th e re fo re ,  re fe rence  has been made 
to The Dictionary of Education as authorita tive  source  for  those defi­
nitions which pa r t icu la r ly  requ ire  exac tness  s temming f ro m  p ro fe s ­
s ional de te rm inat ions  of meanings. Not all of the t e r m s  employed 
have req u i re d  this ref inem ent  of t rea tm en t ;  in these instances a 
s im p le r  definition has been poss ib le ,  and a m ore  genera l ized  app l ica ­
tion of meanings has been  m ade. The following l is t  provides defini­
tions of the m ore  im portan t  t e rm s  used  in this study.
Guidance. This is genera l ly  defined as sy s tem at ic  a s s i s t ­
ance to students as ide  f ro m  reg u la r  ins truct ion .  It is the ac t  or
technique of direc ting the child toward  a purposive goal by a rranging  
an environment that  will cause him to feel bas ic  needs, to recognize 
these  needs, and to take purposeful s teps tow ard  satisfying them .  ^
C ounselor ,  The counselor  is one who a s s i s t s  students in 
life planning or  in the solution of p rob lem s,  espec ia l ly  as they re la te  
to  soc ia l ,  educational,  and vocational s i tua t ions , a ss is tan ce  being 
ren d e red  through individual or group conferences during which the 
prob lem s a re  analyzed and constructive  proposa ls  fo r  the ir  solution 
suggested . It is tha t  pe rson  whose chief function is to coordinate the
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personnel  efforts  of a school and of furnishing le ad e rsh ip  for  them .
Planned p r o g r a m s . These a re  guidance p rog ram s which 
a re  c a r r i e d  out in a m ore  extended way than through incidental i n t e r ­
views and g en era l  c la s s ro o m  guidance. In this study, the fu r th e r  
qualification has been made that a school,  to be included in the study, 
m ust  have at l e a s t  one ha lf - t im e counselor .
High schoo ls . Secondary schools of th ree  types were included 
junior  high schools ,  t h r e e - y e a r  sen io r  high schools ,  and fo u r -y e a r
^ C ar te r  V. Good ( e d . ), Dictionary of Education (New York: 
McGraw-Hil l  Book Company, In c . ,  1945), p. 194.
7 Ibid. , p. 105.
14
senior high schools .
Receiving schools .  This t e r m  is used  to designate  those 
schools which students en te r  f rom  schools of lower grade leve ls .  
Receiving schools a re  a lso  those to which data a re  sent concerning 
the entering s tudents .
Sending schoo ls . This t e r m  indicates those  schools f ro m  
which students a re  p rom oted  for en trance  to schools of h igher grade 
leve ls .  Sending schools a re  a lso  those which t r a n s m i t  data concerning 
students en te r ing  the receiving schools .
Individual inventory. This is the r e c o rd  of a single student 
o r  pupil kept cumulatively . Under optimum conditions, it is kept 
f ro m  the beginning of his school c a r e e r .
Counseling s e rv ic e s .  These a re  s e rv ice s  provided by 
m em b ers  of the school staff who a re  specia l ly  t ra in ed  in guidance 
techniques . This t e r m  em b races  in te rv iew  p rocedu res  designed to 
aid students in solving pe rsona l  prob lem s and p rocedures  used  by the 
counselor  in bringing to bea r  on the student the aid of specia l ized  
personnel  se rv ice s  such as psychological tes t ing , health fac i l i t ie s ,  
and group work re so u rces .®
8 Ibid.
O rientation. This is the process of making students aware 
of such factors in their  environment as ru les ,  traditions, and educa­
tional offerings for the purpose of facilitating effective adaptations.*^
Informational se rv ice s . In the present study, this refers  to 
the efforts to furnish answers to questions or to meet individual r e ­
quests for special information. This aspect of the guidance program 
is done through the cooperation of the l ib ra ry  and other sources .
Group guidance. This is the process  by which certa in 
aspects of the guidance program are  c a r r ied  on with groups rather  
than with individuals. It is also sometimes used to re fe r  to ins truc­
tion of a group in matters relevant to personal or group problems 
which evolve from a guidance program.
Placement.  In this study, the t e rm  was limited  to the find­
ing of employment for students of employable age either on a part-  
t ime basis  while in school, or in full-t ime employment after leaving 
school. This is considered separately  f rom  the work experience p ro ­
gram s which a re  a part  of distributive education.
Follow-up. By this te rm  is meant those studies made for
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collection of information about students.  This is done while the student 
is in school, or after  his leaving school. It provides an estimate  of the 
value of the guidance program .
V. ORGANIZATION OF REMAINDER OF THE STUDY
The rem ainder  of the study is organized in this manner:
In Chapter Two the background and training of guidance 
workers  a re  considered in detail . Attention is given to certification 
s ta tus ,  years  of experience, degrees and the ir  sou rces ,  sex and m ari ta l  
s ta tus ,  community m em bersh ip ,  and place of nativity.  Experience in 
jobs other than teaching or counseling is examined, as well as the 
w o rk e rs '  m em bersh ips  in church, civic,  social,  se rv ice ,  charitable 
assoc ia t ions ,  f r a te rn a l  organizations, honor socie t ies ,  f ra te rn i t ie s ,  
so ro r i t ie s ,  and professional assoc ia t ions . Provision is made for 
listing of guidance w o rk e rs '  published m a te r ia l s .
Chapter Three considers  the individual inventory. It ex ­
amines the types of information reco rded  on pupils '  r eco rd  fo rm s ,  
the types of forms used, and facili t ies  for filing and storing the 
rec o rd s .  Attention is given to the testing p rogram  in the schools with 
notations of the exact te s ts  employed and the specific uses made of 
the re su l ts .  Pe rsons  who have access  to the individual inventory 
a re  designated and the frequency of the ir  use of this facili ty.  A
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study is made of provisions for separate  maintenance of confidential 
information and of the permanent location of all reco rd s .
Examination of p re -adm iss ion  and post-admiss ion  o r ien ta ­
tion prac t ices  is made in Chapter  Four .  This is combined with a t ten ­
tion to the methods used by the schools for informational se rv ices .
Chapter Five em braces  a detailed consideration of the 
counseling se rv ices  in the program s studied. Such items as student- 
counselor ra tio ,  percentages of students se rved  in the various a reas  
of counseling, and the distribution of counseling among school p e rso n ­
nel a re  examined. Physical fac i li t ies ,  r e f e r r a l  agencies in the various 
school a re a s ,  and home room  counseling conclude the chapter .
Chapter  Six presen ts  an analysis of group guidance p rogram s.  
A ssem blies ,  c a r e e r  days, occupations co u rses ,  home room and c la s s ­
room  program s and units a re  examined in detail . Methods employed 
to provide for individual differences as a part  of the guidance program  
a re  included in this chapter .  Attention is given to the efforts of the 
teachers  in the various sub jec t-m at te r  a reas  to provide guidance in 
the i r  c la ss room s .
Placement and follow-up a re  combined for analysis in 
Chapter Seven. In studying placement,  this study was limited to 
that phase concerned with procurem ent of work for schoo l- leavers ,  
whether as graduates o r  as drop-outs ,  and of p a r t - t im e  work for
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students s ti l l  in school. Types of follow-up studies a re  considered 
with s ta tements  of uses made of such studies .
Chapter Eight provides analyses and profiles of ratings of the 
program s by the principals  and counselors  in the schools surveyed.
In Chapter  Nine the sum m ary  of the study is made, and 
some conclusions a re  given.
C H A P T E R  n
THE GUIDANCE WORKER IN LOUISIANA
In this chapter an analysis is made of the background and 
training of the guidance workers  in the schools studied. Specifically 
considered  a re :  the number of workers  and the time devoted to 
form al guidance work, professional qualifications of the w orkers ,  
duration of community res idence , m ar i ta l  s ta tus ,  sex, place of 
nativity, ex tra -schoo l  exper iences ,  m em bersh ip  in professional and 
community organizations, and w o rk e rs1 publications.
I. COUNSELORS CLASSIFIED ON BASIS OF TIME 
ALLOTMENT FOR GUIDANCE
The counselors in the high schools studied were c lassif ied  
as full- t ime and half - t im e. Of the th i r ty -s ix  counselors  in the th ir ty -  
two schools,  seventeen, or 47 per cent, se rved  fu l l- t ime. The fu l l­
t ime worker was scheduled for no other work but fo rm al  guidance and 
counseling, while the half - t im e worker spent a pa r t  of the work day in 
c la s s ro o m  teaching, o r  in other school duties not re la ted  to guidance. 
Seven counselors ,  or 19 per cent, se rved  more than half - t im e,  but 
not fu l l- t im e . Ten counselors ,  represen ting  28 per cent of the total ,  
se rved  on a half- tim e basiB. In one school the combined serv ice  of
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two counselors ,  or 6 per cent of the total, amounted to more than half- 
t ime.
II. PROFESSIONAL QUALIFICATIONS
Certification status.  For certification of counselors ,  the 
Louisiana State Department of Education requ ires  a minimum of a 
M aste r 's  degree, a valid Louisiana teaching certificate ,  and fifteen 
sem es te r  hours of graduate work in guidance. In addition, three
years of successful experience as teacher ,  counselor, or adm inis tra to r
•  ^ 1 a re  required.
Exactly half of the counselors in this study were certif ied by 
the State Department of Education, while half were not certified. Of 
the counselors serving in the junior high schools, four, or 36.4 per 
cent, were certified; four, or 80 per  cent, of those in the th ree -yea r  
senior high schools were certified; and ten, or 55.6 per cent, of those 
in the four-year  senior high schools were certified. These percentages 
are  presented  in Table I.
Of the 50 per  cent non-certified  counselors,  th irteen, or 71 
per cent, have m a s te r 's  degrees and some of these were working
^Louisiana State Department of Education, Louisiana 
Standards for State Certification of School Personne l , Bulletin 
No. 746 (Baton Rouge: Louisiana State Department of Education,
1956), p. 26.
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toward  cert if ica t ion .  The remaining five counse lo rs ,  rep resen ting  
14 per cent of the to ta l number of counse lo rs ,  and 27 per cent of the 
non-cer t if ied  counse lo rs ,  have the b a c h e lo r ’s deg ree .  Some of the 
la t te r  indicated that  they were working toward  cer t if ica t ion  and a 
m a s t e r ' s  degree .
TABLE I
NUMBERS AND PERCENTAGES OF CERTIFIED COUNSELORS 
IN DIFFERENT TYPES OF SCHOOLS
Types of schools Number of counselors  P e rcen tages
Junior high schools 4 36.4
T h re e -y e a r  sen ior  high schools 4 80.0
F o u r - y e a r  sen io r  high schools 10 55.6
All high schools in the study 16 50.0
Years of experience as  counse lo rs .  Five of the th i r ty - s ix  
counse lo rs  in terviewed had accepted  th e i r  positions in 1956-1957. 
Most counse lo rs ,  however,  had se v e ra l  years  of experience  in the ir  
work. The median num ber  of y ea rs  of experience as a counselor was 
four .  Table II gives the data re la t ive  to yea rs  of experience  of 
counselors  serving in 1956-1957.
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T A B L E  H
YEARS OF EXPERIENCE AS COUNSELORS
Number of years  
as counselors
Number of counselors 
reporting Percentage
One 8 22. 2
T wo 4 11. 1
Three 5 13.9
Four 1 2. 8
Five 3 8. 3
Six 2 5.6
Seven 4 11. 1
Eight 2 5.6
Nine 0
o
•
o
Ten 4 11.1
Eleven 0 o • o
Twelve 2 5.6
Thirteen 1 2. 8
Total 36 100. 0
Median 4 years
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C la s s ro o m  teaching exper ience .  Most counse lo rs  had f rom  
s ix  to twenty y e a rs  of exper ience  teaching in c l a s s r o o m s .  E leven of 
the counse lo rs  in te rv iew ed  re p o r te d  f ro m  six to ten y ea rs  of e x p e r ­
ience; s ix  r e p o r te d  eleven to f ifteen yea rs  of exper ience;  and five had 
s ix teen  y e a rs  of ex p er ien ce .  Only one counse lo r  re p o r te d  no c l a s s ­
room  ex p e r ien ce ,  while eight had m ore  than twenty y e a r s  of such ex ­
p e r ie n ce .  The m edian  num ber  of y e a r s  of exper ience  as a c la s s ro o m  
t e a c h e r  was e leven and a half. Table III gives the data re la t ive  to 
c l a s s ro o m  teaching exper ience  of counse lo rs  serv ing  in 1956-1957.
TABLE III
CLASSROOM TEACHING EXPERIENCE OF COUNSELORS
Num ber  of y e a r s  as 
c l a s s ro o m  teach e r
Num ber  of counse lo rs  
repor t ing Percen tage
None 1 2. 8
1-5 5 13.9
6-10 1 1 30. 6
1 1-15 6 16. 7
16-20 5 13.9
21-25 4 1 1.0
26-30 3 8. 3
31-35 1 2. 8
Total 36 100. 0
Median 11.5 y e a r s
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Academic degrees held. Table IV presen ts  a sum m ary  of 
the academic degrees held by counselors .  All but five counselors  
held advanced degrees . Two of these five indicated that they were 
completing work toward an advanced degree. Twenty-two held the 
Bachelor of Arts degree, th ir teen  held the Bachelor of Science 
degree, and one had the degree of Bachelor of Music. Seventeen had 
received  the degree of Master of Education, and fourteen had r e ­
ceived the Master  of A rts  degree. Although severa l  of the counselors  
had pursued academic work beyond the m a s te r ' s  degree, none had r e ­
ceived a doctor 's  degree.
TABLE IV
ACADEMIC DEGREES HELD BY COUNSELORS
Undergraduate
degrees
Number of 
counselors
Graduate
degrees
Number of 
counselors
Bachelor of Arts 22 M aster  of Arts 14
Bachelor of Science 13 M aster  of Education 17
Bachelor of Music 1
T otals 36 31
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Educational institutions attended. Table V shows that sixteen 
of the counselors,  or almost one-half of the total, received their 
undergraduate training at the following Louisiana Colleges: North­
western State College (formerly Louisiana State Normal College), 
Centenary College, Louisiana Polytechnic Institute, and Southwestern 
Louisiana Institute. Only five counselors received their undergraduate 
training outside of the state.
TABLE V
UNDERGRADUATE INSTITUTIONS FROM WHICH 
COUNSELORS RECEIVED DEGREES
Institution Number of counselors 
graduating
Louisiana State University 12
Northwestern State College 7
Centenary College 4
Louisiana Polytechnic Institute 3
Southwestern Louisiana Institute 2
Ball State (Indiana) 1
Bellhaven College (Mississippi) 1
Louisiana College 1
Mississippi State College for Women 1
Newcomb College 1
Southeastern Louisiana College 1
University of Kansas 1
University of Texas 1
26
Exac tly  half of the counse lo rs  in te rv iew ed  rece iv ed  th e i r  a d ­
vanced deg rees  f ro m  Louis iana  State U nivers i ty ,  while the o ther  half 
g rad u a ted  f ro m  ins t i tu t ions  in o ther  s t a te s .  Other than Louis iana  State 
Univers i ty ,  only Columbia  Univer si ty ,  Peabody C o l leg e , and the 
Univers i ty  of M ary land  co n fe r red  g radua te  deg rees  on m ore  than one 
of the co u n se lo rs  in te rv iew ed.  The num ber  of co u n se lo rs  rece iv ing  
advanced deg rees  f ro m  the var ious  inst itu t ions is shown in Table VI.
TABLE VI
INSTITUTIONS GRANTING ADVANCED DEGREES TO COUNSELORS
Insti tu tions 
g ran t ing  deg rees
Number of counse lo rs  
rece iv ing  d eg rees
Louis iana  State U nivers i ty  
Columbia  Univers i ty  
Peabody College 
U nivers i ty  of M ary land  
M is s i s s ip p i  Southern  
Stephen F .  Austin  College (Texas) 
U nivers i ty  of Chicago 
U n ive rs i ty  of C olorado  
U n ive rs i ty  of Houston 
U n ivers i ty  of M iss i s s ip p i  
U nivers i ty  of Texas
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2
2
2
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HI. COMMUNITY, RESIDENCE, AND MARITAL STATUS
Com munity  re s id en c e  du ra t ion . More than o n e - th i rd  of the 
c o u n se lo rs  were  na tives  of the com m unit ies  in which they were  w o rk ­
ing. Of the rem ain ing  tw o - th i rd s ,  only f ive, or 13.9 per  cent of a ll  
co u n se lo r s ,  had been  r e s id en ts  few er  than ten  y e a r s .  Half of a ll  the 
cou n se lo rs  had been  re s id e n ts  of th e i r  com m unit ies  fo r  ten y e a rs  or 
m o re .  More than a th i rd  of the non-native  counse lo rs  had been  r e s i ­
dents of th e i r  com m unit ies  for  m o re  than twenty y e a r s .  Table VII 
shows the com m unity  re s id en ce  durat ion  fo r  the cou n se lo rs  in te rv iewed.
TABLE VII
DURATION OF COMMUNITY RESIDENCE OF COUNSELORS
C om m unity  re s id en c e  
durat ion
N um ber  of counse lo rs  
repo r t ing P ercen tag e
Life 1 3 36. 1
Twenty y e a r s  or m ore 9 25. 0
Ten to twenty y e a r s 9 25. 0
F e w e r  than  ten  y e a rs 5 13.9
T o ta l 36 100. 0
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M ari ta l  s ta tu s .  More than half of the counse lo rs  in te rv iew ed 
were m a r r i e d  or had been m a r r i e d .  T h re e - fo u r th s  of those  m a r r i e d  
had a t  l e a s t  one child. There  were no single men working as coun­
s e lo r s ,  while s ix teen  single women were  serving as co u n se lo rs .
There  were  e leven m a r r i e d  men with at le a s t  one child; s e v e ra l  had 
as  m any as t h r e e .  F o u r  of the eight m a r r i e d  women had one child 
each . In Table VIII a re  given data showing m a r i t a l  s ta tus  and num ber 
of ch ild ren .
TABLE VIII
SEX, MARITAL STATUS, AND CHILDREN 
OF COUNSELORS
Sex Total
Single
counse lo rs
M a r r ie d  
counselor  s
Number of 
ch ild ren  
one two th ree
C ounse lo rs  
with no 
chil  dre n
Male 12 0 12 4 5 2 1
F em ale  24 16 8 4 0 0 4
Total 36 16 20 8 5 2 5
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IV. COUNSELORS' OUT-OF-SCHOOL 
WORK EXPERIENCE
Some s ta tes  requ ire  that counselors  have ex tra -schoo l  work 
experience previous to cer t if ica t ion .  Even where this is not the case ,  
as in Louis iana, guidance personnel  a re  usually considered  be t te r  able 
to give a s s is tan ce  in preparing  youth for the world of work beyond the 
school when they them selves  have had some experience in that world.
In this study, th e re fo re ,  it was considered  im portant  to analyze the 
non-school work experience of high school counse lo rs .
Almost  a th ird  of the counselors  in terviewed indicated that 
they had had no work experience other  than in school Bystems.
Slightly more than half had had at l ea s t  one type of work experience 
in jobs other  than those of an educational na tu re .  Some had worked 
for pay as cam p counse lo rs ,  r e c rea t io n a l  d i r e c to r s ,  regional scout 
executives ,  and church educational l e a d e r s .  About one-fourth  had had 
this type of work exper ience , and for m ost  of these it was the only 
type of non-school job held.
A lit t le  m ore  than twenty per  cent had worked fu l l- t im e  in 
non-educational jobs .  An analysis  of these  jobs showed the following 
types reported :  analy tical chem is t ,  rehabili ta tion w orker ,  d e p a r t ­
ment s to re  sa le sm an ,  physical th e rap is t ,  office w orke r ,  civil se rv ice  
c le rk ,  office su p e rv iso r ,  and construction w orker .  Table IX p resen ts  
the types of work experience counselors  have had.
30
T A B L E  IX
EXTRA-SCHOOL JOB EXPERIENCE 
OF COUNSELORS
P r  of e s s ional - 
c le r ic a l - s a le s Number Industrial Number
Civil Service worker 1 Baker 1
Government fa rm  agent 2 Boat builder 1
L ib ra r ian 1 Chemist 3
Office Worker 5 Construction worker 1
Salesman 6 Mechanic 1
Personnel  consultant 1 Oil ref inery  worker 1
Physical therap is t 1 Painte r 1
Department s tore  c le rk 2 Service station opera tor 1
Theatre  manager 2
Vocational Rehabilitation 1
Welfare worker 3
Most of the par t - t im e  workers had held positions during 
sum m er vacations, after school hours ,  and on week-ends. These 
included sa lespersons  in m ercantile  es tab lishm ents ,  welfare office 
w orkers ,  thea tre  m anagers ,  l ib ra r ia n s ,  physical th e r a p i s t s , govern­
ment fa rm  agents,  and personnel consultants.  A number of the men
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had worked part- t im e in the following industrial  areas :  house construc­
tion, boat building, chemical plant work, and oil ref inery work. Other 
jobs listed were: baker,  service station operator,  painter and 
mechanic.
A number of counselors reported having worked in educational 
type positions not connected with the schools. These positions required 
work in an atmosphere s im ilar  to that of the counselors '  regular work 
and were designated as non-school educational experience. Table X 
lis ts these positions.
TABLE X
COUNSELORS' NON-SCHOOL EDUCATIONAL 
TYPE POSITIONS
Positions Number of counselors
Summer camp counselor 1
Community recreat ion directors 5
Scout executive 1
Church educators a
32
V. MEMBERSHIP IN PROFESSIONAL AND 
COMMUNITY ORGANIZATIONS
Counselors were asked to indicate membership in the follow­
ing types of organizations: church, social, charitable, fraternal,  
honor society, professional, and any others in which membership was 
held. All counselors interviewed listed membership in some type of 
professional and community organization. Counselors without excep­
tion were members of their community churches; all were members of 
at least one professional organization, civic club, or one of the various 
community organizations. Tables XI and XII present data relative to 
professional and community organization memberships.
Professional organizations. Almost all counselors belonged 
to the Louisiana Education Association and to the National Education 
Association. A little more than a third of the counselors held m em ber­
ship in the Louisiana Guidance Association. In this connection it should 
be noted that many counselors who held membership in this organiza­
tion were not included because their schools did not maintain at least 
one half-time counselor and hence did not fall within limitations of 
this study. As indicated in Table XI, relatively few counselors held 
membership in national guidance and counseling organizations. Even 
fewer were members of national associations for teachers of the various 
subject-matter fields.
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T A B L E  X I
COUNSELORS 1 MEMBERSHIP IN PROFESSIONAL 
ORGANIZATIONS
P ro fe s s io n a l  Num ber of
o rgan iza t ions  counse lo rs  P e rcen tag e
Louis iana  Education A ssoc ia t ion 30 83. 3
National Education A ssoc ia t ion 25 69.4
Louis iana  Guidance A ssoc ia t ion 14 38. 8
A m erican  P e rso n n e l  and Guidance A ssoc ia t ion 7 19.4
National Vocational Guidance A ssocia t ion 4 11. I
A m e r ic a n  School C ounse lo rs  A ssoc ia t ion 2 5 .6
P a r i s h  T e a c h e r s  A ssoc ia t ions 17 47. 2
National Council  of T e a c h e r s  of English 1 2. 8
National Council  of T e a c h e r s  of M athem at ics 1 2. 8
National Science T e a c h e r s  A ssoc ia t ion 1 2. 8
National Health  and P hys ica l  Education A s s ’n. 2 5 .6
A ssoc ia t ion  Childhood Education In terna tional 1 2.8
Louis iana  High School Officials A ssoc ia t ion 1 2 .8
P a r i s h  Guidance C e n te r s 4 1 1. 1
P a r i s h  Guidance A ssoc ia t ions 13 36. 1
P a r i s h  Mental Health  A ssoc ia t ions 6 16.6
P a r i s h  A d m in is t r a to r s  Clubs 6 16. 6
Louis iana  Council  fo r  Social Studies 1 2. 8
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F ra te rn i t i e s  and S o ro r i t i e s . M em bersh ip  in f ra te rn i t ie s ,  
s o ro r i t i e s ,  and honor soc ie t ies  was re la tively  light. Among the 
s o ro r i t i e s ,  m em b ersh ip  in Delta Kappa Gamma led with eight, or 
about one - th ird  of the women counse lo rs .  Leading the f ra te rn i t ie s  
was Phi Delta Kappa to which four of the men counselors  belonged, 
rep resen t ing  a th i rd  of all men counse lo rs .  The counselors  were 
bare ly  r e p re se n te d  in the honor soc ie t ie s .  Kappa Delta P i  was r e p r e ­
sented twice; Phi Beta  Kappa and Phi Kappa Phi were each indicated 
only once. One counselor  held m em bersh ip  in the la t te r  two soc ie t ies .  
Other f r a te rn i t ie s  and so ro r i t ie s  a re  l is ted  in Table XII.
Civic and Social O rgan iza t ions . Counselors  1 m em bersh ip  
in civic and socia l groups was light. Only two counselors  belonged 
to Kiwanis, two to Junior C ham bers  of C o m m erce ,  and one to a 
Rotary  club. Two women were m em b ers  of the Associa tion of 
Univers ity  Women, two belonged to the Young Women's C hris t ian  
Associa t ion , and one to the Daughters of the Am erican  Revolution.
Two counselors  were m em b ers  of Litt le Thea tre  groups; four belonged 
to concert  a ssoc ia t ions ;  two were m em b ers  of book rev iew  clubs; one 
held m em b ersh ip  in a garden  club; one was a m em b er  of Seroptim ist ;  
one belonged to Cowbelles; one to Plantation P a r tn e r s ;  and one was a 
m em b er  of Louis iana Civic Associa t ion . Table XIII l is ts  m e m b e r ­
ships in various community groups .
35
T A B L E  X II
FRATERNITIES AND SORORITIES OF WHICH 
COUNSELORS WERE MEMBERS
F ra te rn i t ie s  and Number of
so ro r i t ie s  counselors
Delta Kappa Gamma 8
Phi Delta Kappa 4
Kappa Delta Pi 2
Alpha Delta Kappa 3
Alpha Delta Phi 1
Alpha Sigma Tau 1
Kappa Alpha 1
Kappa Kappa Iota 1
Kappa Phi Kappa 1
Phi Alpha Theta 1
Phi Beta Kappa 1
Phi Mu Alpha 1
Pi Lambda Theta 1
Theta Kappa Phi 1
Phi Kappa Phi 1
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T A B L E  X III
MEMBERSHIP IN LOCAL CIVIC AND SOCIAL 
ORGANIZATIONS HELD BY COUNSELORS
Civic and social 
organizat ions
Number of 
counselors
A m erican  Associa tion of Univers ity  Women a
Junior Cham ber of C om m erce 2
Kiwanis 2
Rotary  Club 1
Young Women's C hr is t ian  Association 2
Daughters of the A m erican  Revolution I
Concert  Associa tions 4
Little Thea tre  groups 2
Book Review Clubs 2
G arden  Club 1
Serop t im is t 1
Cowbelles 1
Plantat ion P a r tn e r s 1
Louis iana Civic Association 1
Pub l ica t ions . Only one counselor indicated having any 
published m a te r ia l  in his name. This was an a r t ic le  appearing in a 
p a r i sh  workshop bulletin.
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Sum m ary . Most counselors were found to be professionally  
qualified men and women who were active in the church, civic,  and 
social affa irs  of the ir  communities .  A majori ty  of the counselors 
were m a r r ie d  and many had children. One-third  were natives of their  
communities ,  and m ost  of the others were long-time res iden ts .  A 
majority  had had considerable experience as c la ss room  teachers  and 
as counselors .  Slightly less  than half were serving as full- t ime 
counselors .  Half of the counselors  lacked certif ica tion  by the Louisiana 
State Department of Education.
As a group counselors were m em bers  of various te a ch e rs '  
organizations on local,  s ta te ,  and national levels;  rela tively  few, 
however, held m em bersh ips  in guidance associations on these levels .
Almost a th ird  of the counselors  interviewed indicated that 
they had had no work experience other than in school sys tem s .  Slightly 
more than half had had at leas t  one type of work experience in jobs 
other than those of an educational nature . Some had worked for pay 
as camp counselors ,  rec rea t iona l  d i rec to rs ,  regional scout executives ,  
and church educational lead e rs .  About one-fourth had had this type of 
work experience, and for most of these it was the only type of n o n ­
s c h o o l  job held. A lit t le m ore  than twenty per cent had worked fu l l ­
t ime in non-educational jobs.
C H A P T E R  III
THE INDIVIDUAL INVENTORY
The problem of maintaining adequate individual inventories 
as a part  of the guidance program has received serious attention from 
workers in the field of guidance. Two of the leaders  in establishing 
essentia ls  of the individual inventory have emphasized effective r e ­
cording of data in these words:
By the time a pupil has entered a secondary school he 
has blazed a long trai l;  at t imes plain, but often indistinct.
To understand this pupil as an individual personality,  . . . 
demands that this record  be p reserved  and added to from 
year to year .  This record  of development--educational, 
mental, physical, social, recrea t ional,  m ora l - -m ay  pro­
perly be designated as a cumulative individual inventory, 
and the more nearly complete the record  is, the more 
nearly  adequate will it prove to be in the final tes t  of voca­
tional guidance. Without such a basis  of fact, the counselor 
will be dealing only with vague generali t ies and vague s u r ­
mises .
Two charac te r is t ic s  of the individual inventory have 
already been stated: It should be cumulative, and it should 
be as complete as possible.  It has been further  implied that 
the reco rd  should s ta r t  with the childJs entrance to our 
schools . *
Another w ri ter  of prominence states that, "To be usable, the 
information collected must be accurate  . . . significant and com pre­
hensive. To relate the story  of the pupil's school life, it must be
^Giles M. Ruch and David Segel, Minimum Essentials of the 
Individual Inventory (Washington: U. S. Office of Education, 1940),
pp. 1-2.
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su m m ar ize d  in a dynamic and unified m anner .
F ro m  the foregoing it is apparent  that maintenance of a few 
i tems of information, or even of many i tem s ,  does not constitute an 
individual inventory  if com prehens iveness  and continuity a re  lacking. 
T rax le r  s ta te s  that,  "there a re  at le a s t  ten a r e a s  of the h is to ry  and 
development of the individual pupil within which we need information 
for guidance purposes .  This w r i te r  then l i s ts  the following as e s ­
sentia ls  :
home background, school h is to ry  and r e c o rd  of c lass  
work, mental  abili ty  or academ ic  background, a ch iev e ­
ment and growth in different fields of study, health,  
out-of-school  exper iences ,  educational and vocational,  
i n te r e s t s ,  specia l  ap ti tudes, pe rsonal i ty ,  and plans for
the fu ture .  ^
Other w r i t e r s  have se t  up min imum a re a s  of information which c losely  
pa ra l le l  those l is ted  above. Willey and Andrew, for  example , d iscuss  
in th e i r  work eleven c r i t ic a l  a r e a s  of data.   ^ These a re a s  c lose ly  a p ­
proximate  those l i s ted  by T ra x le r .
^Jane W ar te r s ,  High School P e rso n n e l  Work Today (2nd ed. ; 
New York: McGraw-Hil l  Book Company, 1956) p. 135.
3A rthur  £ .  T ra x le r ,  Techniques of Guidance (New York: 
H a rp e r  and B ro th e r s ,  1945) p. 20.
^ Ibid. , pp. 20-25.
^Roy D. Willey and Dean C. Andrew, Modern Methods and 
Techniques in Guidance (New York: H a rp er  and B ro th e r s ,  1955), 
p. 587.
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In the p re sen t  study an analysis  was made of the types of 
in formation  ga the red  by the schools  fo r  the b e t t e r  unders tanding  of 
th e i r  s tuden ts .  In addition to noting the types of in fo rm ation  g a th e red ,  
attention was given to the ac tual  nam es  of te s ts  u sed  as a m eans  of 
supplying data.  An exam ination  was made into the u ses  made of t e s t  
r e su l t s  with these  uses  p laced in the o rd e r  of im por tance  a ss igned  
th em  by cou n se lo rs  in the schools .  The types of r e c o r d  fo rm s  and 
th e i r  locations were  given cons idera t ion .  P e r so n s  having a c c e s s  to 
the re c o rd s  and the f requency  of th e i r  use of the r e c o rd s  were  a lso  
included.
Attention was given to the m a t t e r  of m ain tenance  of confi­
dential in fo rm ation  and the final d isposa l  of r e c o r d s .  In o r d e r  to 
analyze p ro p e r ly  the continuity of the r e c o rd s  as well as th e i r  c o m ­
p reh e n s iv e n e s s ,  the in te rv iew  schedule  p rovided  a schem e fo r  noting 
whether the data in the r e c o rd s  were  s e c u re d  only in the school 
s tudied, or r e p r e s e n te d  a t ru e  cumulat ive  r e c o r d  including m a te r ia l  
f ro m  the sending schools  as  well.
In th is  connection T r a x l e r ' s  d iscuss ion  of the meaning of a 
cumulative  r e c o r d  is pe r t inen t .  He s ta te s  that
All p e rm an en t  r e c o rd  fo rm s  tha t  a r e  designed to 
cover  a pe r iod  of y e a r s ,  even though they a re  ve ry  sketchy , 
may be ca l led  cumulative r e c o r d s .  In a m o re  r e s t r i c t e d  
sen se  the t e r m  is u sed  to designate  the newer  type of 
r e c o r d  fo rm s  in which em phas is  is p laced on objective 
m e a s u re m e n t  and pe rsona l i ty  data as  c o n t ra s te d  with the
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older type of permanent  reco rd  that was la rgely  confined 
to attendance, school m arks ,  and c red i ts .  ^
Provision was made for noting the actual data forwarded 
from  the sending schools. In this manner an attempt was made to 
es tabl ish  evidence of the continuity of the p rogram s as m a t te r s  of 
fact ra the r  than of conjecture. Fo r  the same reason ,  the schedule 
provided for indicating whether data were recorded  regu lar ly  or o c ­
casionally. In b r ie f ,  every means was provided for a demonstration 
of the comprehensiveness and continuity of the p rogram s in the schools 
which were visited and studied. The following section is a detailed 
examination of the information on reco rd  forms in the various cumula­
tive individual inventories.  Tables XIV through XIX show percentages 
of high schools reporting guidance data received  and guidance data 
maintained.
I. RECEPTION AND MAINTENANCE OF INFORMATION
ON RECORD FORMS
Persona l  data. All schools repor ted  that personal  data in their  
individual, inventories were complete.  Students '  names and a d d re sse s ,  
telephone num bers ,  and pa ren ts '  names were regu lar ly  received  f rom  
sending schools and regular ly  maintained in the receiving schools.
^T rax le r ,  op. cit . , p. 215.
Attendance r e c o r d s .  Twelve f o u r -y e a r  sen io r  high schools ,  
or  66. 7 per  cent of the total num ber  of schools  of th is  type, r ep o r te d  
re g u la r  recep t ion  of a ttendance  data f ro m  th e i r  sending schools ;  six ,  
o r  33.3  pe r  cent,  re p o r te d  occas iona l  recep t ion .  All junior  high 
schools r ep o r te d  reg u la r  recep t ion  of these  data.  Among the t h r e e - 
y e a r  sen io r  high schoo ls ,  one r e p o r te d  reg u la r  recep t ion  of this in ­
fo rm at ion ,  while two indicated that it was rece iv ed  occasional ly . 
Consider ing  a ll  the high schools  as  a single g roup, tw en ty-four ,  or 
66. 7 p e r  cent,  r e p o r te d  r e g u la r  recep t ion  of these  data; eight,  or 33. 
per  cent,  s ta ted  that this inform ation  was occas iona l ly  rece iv ed .
All schools  re p o r te d  that th e i r  own a ttendance data were 
r e g u la r ly  r e c o r d e d  and m ain ta ined  in the individual inven to r ie s .
T e a c h e r s '  m a r k s .  All schools  re p o r te d  that t e a c h e r s '  m a rk  
were  rece iv ed  r e g u la r ly  f ro m  th e i r  sending schools ; all  s ta ted  that  
th e i r  own t e a c h e r s '  m a rk s  were reg u la r ly  m ain ta ined  in th e i r  cumula 
tive r e c o r d s .
Mental ab il i ty  t e s t  s c o r e s . Of the e ighteen fo u r - y e a r  sen io r  
high schoo ls ,  one, or 5 .6  per  cent,  r e p o r te d  reg u la r  recep t ion  of 
m ental  abil i ty  t e s t  s c o re s  f ro m  sending schools ;  four ,  or 22. 2 per  
cent,  r e p o r te d  occas iona l  reception;  and th i r t e e n ,  o r  72.2  pe r  cent,  
r e p o r te d  no recep t ion  at a ll .  Two of the t h r e e - y e a r  sen io r  high 
schools  r e p o r te d  r e g u la r  recep t ion  of m enta l  ab il i ty  t e s t  s c o re s ;
43
one repor ted  no reception of this m a te r ia l .  Two, or 18. 2 per cent, 
of the eleven junior high schools reported  regular  reception of this 
information; nine, or 81.8 per cent, repor ted  no reception of these 
data.
Taking all  types of high schools as one group, four,  or 12.5 
per  cent, repor ted  regu lar  reception of mental ability tes t  scores  
f rom  the ir  sending schools; five, or 15.6 per cent, indicated o cca ­
sional reception; and tw en ty - th ree , 71.9 per cent of the tota l number 
of schools,  repor ted  no reception of this m ate r ia l .
Almost all  of the high schools repor ted  the maintenance of 
mental ability te s t  data in their  individual inventories.  Among the 
fo u r-y ea r  senior high schools,  fifteen, or  83.3 per cent, s ta ted  that 
these  data were regu la r ly  maintained; two, or 11. 1 per cent, reported  
occasional entry  of this information; and one, or 5 .6  per  cent, indi­
cated that these data were not kept. All of the junior high schools r e ­
ported regu la r  maintenance of this m a te r ia l .  Two th ree -y ea r  senior 
high schools repor ted  regu la r  maintenance of these data; one reported  
occasional maintenance.
Considering all the high schools as a single group, twenty- 
eight, or 87.5 per cent, sta ted that these data were kept regularly; 
th ree ,  or 9 .4  per cent, repor ted  occasional maintenance; and one, or 
3. 1 per  cent, repor ted  that this m a te r ia l  was not kept.
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A chievement t e s t  s c o r e s . Among the f o u r -y e a r  sen io r  high 
schoo ls ,  t h r e e ,  or 16.7 per  cent ,  r e p o r te d  r e g u la r  r e cep t io n  of 
ach ievem en t  t e s t  s c o r e s ;  t h r e e ,  o r  16.7 pe r  cent ,  had occasional  
recep t ion ;  and twelve, or 66 .6  p e r  cen t ,  s ta ted  that  these  data were 
not rece ived .  Of the t h r e e - y e a r  sen io r  high schoo ls ,  one r e p o r te d  
r e g u la r  recep t ion ;  one had o ccas iona l  reception;  and one had no r e c e p ­
tion of these  data.  Six of the jun io r  high schoo ls ,  or 54 .5  per  cent,  
r e c e iv e d  ach ievem en t  t e s t  data r e g u la r ly  f ro m  th e i r  sending schools ; 
five, or 45 .5  pe r  cent r e p o r te d  no recep t ion  of these  data.
Viewing a l l  schools  as  one group, ten , o r  31.3  p e r  cent of 
the high schoo ls ,  r e p o r te d  r e g u la r  recep t ion  of ach ievem en t  t e s t  data; 
fo u r ,  or 12.5 per  cent ,  indica ted  occas iona l  recep t ion ;  and eighteen, 
o r  56. 2 p e r  cent ,  s ta ted  that these  data w ere  not re c e iv e d  f ro m  s e n d ­
ing schoo ls .
Maintenance of ach ievem en t  t e s t  data among the fo u r -y e a r  
high school p ro g ra m s  followed this p a t te rn :  twelve of the e ighteen,
o r  6 6 .7  p e r  cent ,  r e g u la r ly  kept these  data; two, 11. 1 p e r  cent ,  r e ­
p o r ted  occas iona l  m ain tenance ;  and four ,  22 .2  p e r  cent,  s ta ted  that  
th is m a te r i a l  was not r e c o rd e d .  One t h r e e - y e a r  sen io r  high school 
r e p o r te d  no m ain tenance  of these  da ta ,  while the o ther  two s ta ted  that  
they  r e g u la r ly  kept them .  All junior  high schools  indicated  tha t  
ach ievem en t  t e s t  data  w ere  r e g u la r ly  m ain ta ined  in t h e i r  p u p i l s1 
r e c o r d s .
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Taking all high schools together,  five, or 16.6 per cent, 
repor ted  no maintenance of achievement tes t  data; two, or 6. 3 per 
cent, repor ted  occasional maintenance; and twenty-five , or 78. 1 per 
cent, s ta ted  that these data were regular ly  kept in the i r  schools.
Special aptitude testing. Special aptitude tes t  data were not 
received  f rom  sending schools by any of the junior high schools; they 
were occasionally received  in one of the th re e -y e a r  senior high schools, 
and occasionally rece ived  in th ree ,  or 16.7 per cent of the four-year  
senior high schools.
Considering all schools as a single group, no school reported  
regu la r  reception of this m ater ia l ;  four,  or 12.5 per cent had occa ­
sional reception; and twenty-eight,  or 87. 5 per cent, did not receive 
this m a te r ia l .
Among the fou r-yea r  senior high schools, four,  or 22.2 per 
cent, repor ted  that they regular ly  kept these data, five, 27.8 per cent, 
sta ted  that they kept them occasionally, and nine, or 50 per cent, indi­
cated that this m a te r ia l  was not en te red  on the i r  re c o rd s .  Among the 
th re e -y e a r  senior high schools,  one kept this type of m a te r ia l  regular ly , 
one occasionally, and one did not keep it. The junior high schools r e ­
ported th ree ,  or 27.2 per  cent, p rogram s regu lar ly  entering special 
aptitude tes t  data; one, or 9 .2  per cent occasionally having these data; 
and seven, or 63.6 per cent, with none of this m ater ia l .
46
Considering all  schools as one group, eight, or 25 per cent, 
r eg u la r ly  en te red  specia l  aptitude tes t  data; seven, or 21.9 per  cent, 
en te red  these data occasionally; and seventeen, rep resen t ing  5 3. 1 
per  cent of all schools ,  s ta ted  that they made no en try  of this m a te r ia l  
in the ir  r e c o rd s .
Social,  p e rso n a l i ty , and in te re s t  t e s t s . Of the fo u r -y ea r  
sen io r  high schools ,  five, or 27.8  per  cent,  rep o r ted  occasional r e ­
ception of soc ia l ,  p e rso n a l i ty , and in te re s t  t e s t  data f rom  sending 
schools; the r e s t ,  rep resen t ing  72.2 per  cent of these  schools ,  ind i­
cated  that  they rece ived  none of these  data f ro m  sending schools.
Among the th r e e - y e a r  sen io r  high schools ,  one rep o r ted  regu la r  
reception  of this m a te r ia l ;  one rep o r ted  occasional  reception; and 
one s ta ted  that it  never  rece ived  this m a te r ia l .  The junior high schools 
rep o r ted  no recep t ion  of these data.
Analysis of a ll  schools as one group shows that one school, 
or 3. 1 pe r  cent of the to ta l,  repo r ted  reg u la r  reception  of this type 
of m a te r ia l ;  seven, or 21.9  per  cent s ta ted  that it was rece ived  o c ­
casionally; and twenty-foui; or 75 per  cent,  r ep o r te d  that it was not 
rece ived  at all .
Among the fo u r -y e a r  sen ior  high schools ,  ten, o r  55 .5  per  
cent,  r eg u la r ly  en te red  these data in the inventory; six,  or 33. 3 per  
cent occasionally  en te red  these  data; and two, or 11.1 per  cent never
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kept them. Two th r e e - y e a r  senior  high schools mainta ined this in ­
form ation  regu la r ly ;  one kept it occasionally . All junior high schools 
indicated that this m a te r ia l  was maintained regu la r ly  in th e i r  r e c o rd s .
Analysis of a ll  schools as one group shows that tw en ty- th ree ,  
or  71.9 per  cent,  regu la r ly  en te red  this type of m a te r ia l  in the i r  
s tuden ts '  r e c o rd s ;  seven, or 21.9 per cent,  occasionally  kept it; and 
f ive, or 6 .2  per  cent,  did not en te r  these data on the i r  r e c o rd s .
Medical data. Among the fo u r -y ea r  senior high schools ,  six,  
o r  33. 3 per  cent,  r ep o r ted  regu la r  reception of medical data f rom  
th e i r  sending schools; four ,  or 22.2 per  cent,  rep o r ted  occasional 
reception; and eight, or  44. 5 per  cent,  indicated that they did not 
rece ive  this m a te r ia l .  The th r e e - y e a r  sen ior  high schools rep o r ted  
occasional  reception of these  data.  Five, or 45 .4  per cent,  of the 
junior high schools indicated reg u la r  reception of this m ate r ia l ;  six ,  
o r  54. 6 per  cent,  s ta ted  that  it was rece ived  occasionally .
Viewed as one group, the schools followed this pattern: 
twelve, o r  37. 5 per  cent,  r eg u la r ly  rece ived  medica l  data f ro m  the ir  
sending schools; eleven, or 34.4 per  cent,  occasionally  rece ived  these  
data; and nine, o r  28. 1 per  cent,  did not rece ive  them.
Seven of the fo u r -y e a r  senior  high schools ,  or 38.9 per  cent 
of the tota l number of this type of school,  repor ted  reg u la r  maintenance 
of m edica l  data; t h r e e ,  o r  16. 7 per cent r ep o r ted  occasional
TABLE XIV
PERCENTAGES OF HIGH SCHOOLS REPORTING REGULAR RECEPTIO N
O F GUIDANCE DATA FROM  SENDING SCHOOLS
Types of information
Junior
high
3-year 
senior
4 -year 
senior
All
schools
Personal data 100.0 100.0 100.0 100.0
Attendance 100.0 33. 3 66.7 75.0
T eachers ' m arks 100.0 100.0 100.0 100.0
Mental ability test scores 18.2 33.3 5.6 12.5
Achievement tes t scores 54.5 33. 3 16.7 31.3
Special aptitude test scores 0.0 0.0 0.0 0.0
Personality and in terest data 0.0 33.3 0.0 3. 1
Medical data 45.5 0. 0 33. 3 37.5
Dental data 45,5 0.0 16.7 25.0
P a ren ts ' education 45.5 0.0 22.2 28. 1
Out-of-school non-gainful activities 27. 3 0.0 0.0 9.4
E xtracurricu la r  activities 36.3 33. 3 5.6 18.8
P art or full-time employment * 0.0 0.0 0.0
T eachers ' observations and anecdotes 45.5 0.0 11. 1 21.9
Counselors' interviews 0.0 0.0 0.0 0.0
* Data not re c e iv e d  in th is  type of school
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TA BLE XV
PERCEN TA G ES OF HIGH SCHOOLS REPO R TIN G  OCCASIONAL R E C EPTIO N
O F GUIDANCE DATA FROM  SENDING SCHOOLS
Types of information
Junior
high
3-year 
senior
4-year 
senior
All
schools
Personal data 0.0 0.0 0.0 0.0
Attendance 0.0 66.7 33. 3 25.0
Teachers ' marks 0.0 0.0 0.0 0. 0
Mental ability test scores 0.0 33. 3 22.2 15.6
Achievement test scores 0.0 33. 3 16. 7 12.5
Special aptitude test scores 0.0 33. 3 16. 7 12. 5
Personality and interest data 0.0 33.3 27.8 21.9
Medical data 54.5 100.0 22.2 34.4
Dental data 54.5 66. 7 22.2 37.5
Parents '  education 0.0 66. 7 11. 1 12.5
Out-of-school non-gainful activities 9. 1 66.7 16.7 18.8
Extracurricular activities 18. 2 33. 3 11. 1 15.6
Part or full-time employment * 66. 7 16. 7 23.8
Teachers'  observations and anecdotes 0.0 66.7 27.8 40.6
Counselors' interviews 54.5 66.7 16.7 34.4
* D ata not re c e iv e d  in th is  type of schoo l
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TA BLE XVI
PER C EN TA G ES O F HIGH SCHOOLS REPO RTIN G  NO R EC EPTIO N
O F GUIDANCE DATA FROM  SENDING SCHOOLS
Types of information
Junior
high
3-year 
senior
4-year
senior
All
schools
Personal data 0.0 0.0 0.0 0.0
Attendance 0.0 0.0 0.0 0.0
Teachers1marks 0.0 0.0 0.0 0.0
Mental ability test scores 81.8 33. 3 72.2 71.9
Achievement tes t  scores 45.5 33.3 66. 6 56.2
Special aptitude test scores 100.0 66. 7 83. 3 87.5
Personality and interest data 100.0 33. 3 72. 2 75. 0
Medical data 0.0 0.0 44.5 28. 1
Dental data 0.0 33. 3 61. 1 37. 5
Parents '  education 54.5 33. 3 66. 7 59.4
Out-of-school non-gainful activities 63. 6 33. 3 83. 3 63.6
Extracurricular activities 45.5 33. 3 83. 3 65. 6
Part of full-time employment * 33. 3 83. 3 76.2
Teachers ' observations and anecdotes 54.5 33. 3 61. 1 37.5
Counselors' interviews 45.5 33.3 83. 3 65, 6
* D ata not re c e iv e d  in th is  type of schoo l
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T A B L E  XVII
PE R C E N T A G E S OF HIGH SCHOOLS R E PO R T IN G  R EG U LA R  M AINTENANCE
O F GUIDANCE DATA
Types of inform ation
Junior
high
3-y ea r  
senior
4 -year  
senior
All
schools
P erso n a l data 100.0 100.0 100.0 100.0
Attendance 100.0 100.0 100.0 100.0
T e a c h e rs '  m arks 100.0 100.0 100.0 100.0
Mental ability  te s t  sco re s 100.0 66. 7 83. 3 87.5
Achievement te s t  sc o re s 100.0 66.7 66.7 78. 1
Special aptitude te s t  sco re s 27.2 33.3 22.2 25.0
Personali ty  and in te re s t  data 100.0 66.7 55.6 71.9
Medical data 45 .5 33. 3 38.9 40 .6
Dental data 45 .5 33. 3 22.2 31.2
P a re n ts '  education 45 .5 66.7 44 .4 46.9
O ut-of-school non-gainful ac tiv ities 45 .5 66.7 33. 3 40.6
E x tra c u r r ic u la r  activ ities 45 .5 66.7 61. 1 56.2
P a r t  o r  fu ll- tim e employment 100.0 66.7 55.5 71.9
T e a c h e r s 1 observations and anecdotes 45 .5 33. 3 11.1 25.0
C ounse lo rs ' in terviews 63. 3 33. 3 27.8 40 .6
TA BLE XVIII
PERCEN TA G ES OF HIGH SCHOOLS REPORTING OCCASIONAL MAINTENANCE
OF GUIDANCE DATA
Types of information
Junior
senior
3-year 
senior
4-year 
senior
All
schools
Personal data 0.0 0,0 0. 0 0.0
Attendance 0.0 0.0 0. 0 0.0
Teachers' marks 0.0 0.0 0. 0 0.0
Mental ability test scores 0.0 33. 3 LI. 1 9.4
Achievement test scores 0. 0 0.0 11. 1 6. 3
Special aptitude test scores 9.2 33.0 27.8 21.9
Personality and interest data 0.0 33. 3 33. 3 21.9
Medical data 54.5 66. 7 16. 7 34.4
Dental data 54.5 66.7 16.7 34.4
Parents ' education 0.0 0.0 5.6 3. 1
Out-of-school non-gainful activities 9.0 33. 3 16. 7 15. 6
Extracurricular activities 54.5 33. 3 0. 0 21.9
Part or full-time employment 0.0 33. 3 11. 1 9.4
Teachers' observations and anecdotes 0.0 33. 3 27.8 18.8
Counselors' interviews 36.7 33. 3 33.3 34.4
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T A B L E  XIX
PE R C E N T A G E S O F HIGH SCHOOLS R EPO R TIN G  NO M AINTENANCE
O F GUIDANCE DATA
Types of information
Junior
high
3-year 
senior
4-year 
senior
All
schools
Personal data 0.0 0.0 0.0 0.0
Attendance 0.0 0.0 0.0 0.0
Teachers '  marks 0.0 0.0 0.0 0.0
Mental ability test scores 0.0 0.0 5.6 3. 1
Achievement test scores 0.0 33. 3 22.2 15.6
Special aptitude tes t scores 63.6 33. 3 50.0 53. 1
Personality and interest data 0.0 0.0 11. 1 6.2
Medical data 0.0 0.0 44.4 25.0
Dental data 0.0 0.0 61. 1 34.4
Parents '  education 54.5 33.3 50.0 50.0
Out-of-school non-gainful activities 45.5 0.0 50.0 43.8
Extracurricular  activities 0.0 0.0 38.9 21.9
Part  or full-time employment 0.0 0.0 33. 3 18.7
Teachers '  observations and anecdotes 54.5 33.3 61. 1 56.2
Counselors' interviews 0.0 33. 3 38.9 25.0
Ol
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maintenance; and eight, or 44 ,4  per cent,  s ta ted  that these data were 
not main ta ined. One th r e e -y e a r  sen ior  high school rep o r ted  regu la r  
maintenance of medical  data; two reported  occasional maintenance. 
These data were regu la r ly  main ta ined in five, or 45.5 pe r  cent,  of 
the junior high schools; six, of these schools ,  or 54.5 per cent, sta ted 
that they were kept occasionally .
Considering all schools as a single group, th i r teen ,  or 40 ,6  
per  cent, kept medical  data regu lar ly ;  eleven, or 34.4 per  cent kept 
them  occasionally ; and eight, or 25 per  cent,  did not keep these  data.
Dental da ta . Among the fo u r -y ea r  senior  high schools ,  th ree ,  
o r  16.7 per  cent,  r ep o r te d  reg u la r  reception  of dental data f ro m  sen d ­
ing schools; four ,  or 22.2 per  cent,  rep o r ted  occasional  reception;  
and eleven, or 61.1 per  cent,  s ta ted  that these  data were not received . 
Two th r e e - y e a r  sen io r  high schools rep o r te d  occasional  reception of 
dental data; one rep o r ted  that these data were not rece ived . Five 
junior high schools ,  or  45 .4  per cent of the to tal,  s ta ted  that this 
m a te r ia l  was reg u la r ly  received; six,  or 54. 6 per  cent, s ta ted  that it 
was rece ived  only occasionally .
Taking a ll  schools as one group, eight,  or  25 per  cent,  r e ­
ceived dental data r eg u la r ly  f ro m  sending schools; twelve, or  37. 5 
per  cent, occasionally , and twelve, or 37.5 per  cent,  did not receive  
this m a te r ia l  at  all .
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F o u r ,  or 22 .2  per cent,  of the f o u r - y e a r  sen io r  high schools  
m a in ta ined  dental data reg u la r ly ;  th re e ,  o r  16.7 per  cent,  kept these  
data occas iona l ly ;  and e leven ,  or 61, 1 per  cent did not m ain ta in  them . 
Two t h r e e - y e a r  sen io r  high schools  r ep o r te d  occas iona l  m ain tenance  
of dental  data; and one t h r e e - y e a r  sen io r  high school re p o r te d  reg u la r  
m ain tenance  of th is  m a te r i a l .  Five junior  high schoo ls ,  o r  45 .5  per  
cent of the to ta l ,  s ta ted  that th is  m a te r i a l  was reg u la r ly  maintained; 
s ix ,  o r  54. 5 p e r  cent,  that  it was rec e iv e d  only occasional ly .
C o n s id e red  as one group of schoo ls ,  ten ,  o r  31.2  per  cent,  
r e p o r te d  r e g u la r  m ain tenance  of dental data; e leven , o r  34.4  per  cent,  
ind icated  occas iona l  m ain tenance  of these  data; and e leven s ta ted  that 
no dental data  were  m ain ta ined .
Educational  background  of s tu d e n ts 1 p a r e n t s . Of the eighteen 
f o u r - y e a r  sen io r  high schoo ls ,  fou r ,  or  2 2 . 2  p e r  cen t ,  indicated  that 
data on p a r e n t s '  educational  background  w ere  r e g u la r ly  r ece iv ed  f ro m  
sending schools ;  two, o r  11. 1 p e r  cent,  r e p o r te d  that  th is  in form ation  
was rec e iv e d  occasional ly ;  and twelve, or 66 .6  p e r  cent s ta ted  th is  
m a te r i a l  was not rece iv ed .  One t h r e e - y e a r  sen io r  high school r e ­
po r ted  no recep t ion  of this information;  two r e p o r te d  they rece iv ed  it 
occas iona l ly .  Five junior  high schoo ls ,  o r  45 .5  per  cent of the to ta l ,  
s ta ted  this m a te r i a l  was r e g u la r ly  rece ived ;  s ix ,  r ep re sen t in g  54. 6 
p e r  cent of the to ta l ,  indica ted  no recep t ion  of th is  type of data f ro m
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sending schools .
C onsidered  as one group, the high schools followed this 
pa tte rn :  nine, or 28. 1 per cent,  repo r ted  reg u la r  reception  of data
on p a re n ts '  educational sta tus; four,  or 12.5 per cent repo r ted  o c ­
casional  reception; and nineteen, or 59.4 per cent,  s ta ted  that this in ­
form ation  was not rece ived  f ro m  the sending schools .
Eight of the fo u r -y e a r  sen io r  high schools ,  rep resen t ing  44.4  
per  cent of the tota l num ber ,  repo r ted  that pa ren ta l  education data 
were maintained; one, or 5 .6  per  cent,  rep o r ted  occasional  maintenance 
of this m a te r ia l ;  and nine, or 50 per  cent,  s ta ted  that these data were 
not main ta ined  in the ir  schools .  Two th r e e -y e a r  sen io r  high schools 
indicated reg u la r  maintenance of this information;  one rep o r ted  it was 
not kept On th e i r  r e c o rd s .  Five junior high schools ,  o r  45 .5  per  cent 
of the total num ber ,  rep o r ted  reg u la r  maintenance of th is  m a te r ia l ;  
six ,  o r  54.5 per  cent,  indicated that  it was not maintained on the i r  
r e c o rd s .
As one group, the schools showed this pattern: fifteen, or
46 .9  per  cent,  maintained paren ta l  education data; one, o r  3. 1 per  
cent,  occasionally  kept this information; and sixteen, or 50 per cent, 
did not maintain  this information in the ir  r e c o rd s .
Records of ou t-of-school and non -gainful a c t iv i t ie s . Among 
the fo u r -y e a r  sen ior  high schools ,  fifteen, or 83. 3 per  cent of the
57
total,  repor ted  that data showing out-of-school and non-gainful ac t iv i ­
ties were not received  f rom  their  sending school. Three , or 16.7 per 
cent, sta ted that these data were received  occasionally. Two t h r e e - 
year senior high schools reported  occasional reception; one sta ted 
that these data were not received. Three junior high schools,  27. 3 
per cent of the total  number, indicated regu lar  reception of these data; 
one, 9. 1 per  cent, showed occasional reception; and seven, or 63.6 
per cent, repor ted  no reception of this m ater ia l .
Viewing all high schools as one group, th ree ,  or 9 .4  per cent, 
repor ted  regu la r  reception of these data; six,  or 18.8 per cent, had 
occasional reception, and tw en ty - th ree , or 71.8 per cent, stated that 
they did not receive this information.
Maintaining these data regular ly  in the fou r-yea r  senior high 
schools were six, or  33. 3 per cent of the total.  T hree ,  or 16. 7 per 
cent, repor ted  occasional maintenance; nine, or 50 per  cent, stated 
that these data were not maintained. Two th re e -y e a r  senior high 
schools reported  regu la r  maintenance; one reported  occasional m a in ­
tenance of this information. Of the eleven junior high schools, five, 
or 45. 6 per cent, s ta ted  that they maintained this information 
regularly ; one, or  9 per  cent, reported  occasional maintenance; 
and five, or 45 .5  per  cent, repor ted  no maintenance of this in fo rm a­
tion.
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C ons ide r ing  a ll  schools  as a g roup ,  th i r t e e n ,  o r  40. 6 per  
cen t ,  r e p o r t e d  r e g u la r  m ain tenance  of these  data; f ive, o r  15.6 p e r  
cen t ,  in d ica ted  o cca s io n a l  m ain tenance ;  and fo u r teen ,  o r  4 3 .8  p e r  cen t ,  
s ta te d  tha t  th is  in fo rm a t io n  was not m ain ta ined .
E x t r a c u r r i c u l a r  a c t iv i t i e s .  Among the f o u r - y e a r  sen io r  high 
sch o o ls ,  only one r e p o r t e d  r e g u la r  re c ep t io n  of data  showing the e x t r a ­
c u r r i c u l a r  ac t iv i ty  of s tuden ts  f r o m  the sending sch o o ls .  Two of 
th ese  schoo ls  r e p o r t e d  o c ca s io n a l  re c e p t io n ,  and f if teen ,  o r  83. 3 
p e r  cen t ,  s t a te d  tha t  th is  in fo rm a t io n  was not r e c e iv e d .  One t h r e e - 
y e a r  se n io r  high school r e p o r t e d  r e g u la r  r ec ep t io n  of th is  type of i n ­
fo rm a t io n ;  one r e p o r t e d  o c ca s io n a l  recep t ion ;  and one tha t  the in f o r m a ­
tion was not r e c e iv e d  f r o m  sending sch o o ls .  F o u r  jun io r  high sch o o ls ,  
o r  36. 3 p e r  cent  of the to ta l ,  r e p o r t e d  r e g u la r  r ecep t io n  of th is  i n f o r m a ­
tion; two s t a te d  tha t  th e re  was o cca s io n a l  recep t ion ;  and f ive , o r  4 5 .5  
p e r  cen t ,  s t a te d  tha t  t h e r e  was no recep t io n  of th is  in fo rm a t io n .
C o n s id e r in g  a l l  schools  as  one g roup ,  s ix ,  o r  18.8 pe r  cen t  
of the to ta l ,  r e p o r t e d  r e g u la r  r ec ep t io n  of th is  m a t e r i a l ;  f ive, o r  15.6 
p e r  cen t ,  r e p o r t e d  o ccas io n a l  recep t ion ;  and tw en ty -one ,  or 6 5 .6  p e r  
cen t ,  in d ica ted  no recep t io n  of th is  in fo rm a t ion  f r o m  sending sch o o ls .
Of the f o u r - y e a r  s e n io r  high schoo ls ,  e leven ,  o r  61. 1 pe r  
cen t ,  m a in ta in ed  data  showing th e i r  s tu d e n ts '  e x t r a c u r r i c u l a r  
ac t iv i ty ;  and seven ,  o r  38.9 pe r  cen t ,  r e p o r te d  tha t  th is  in fo rm ation
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was not kept.  Two th re e -y e a r  senior  high schools repo r ted  regu la r  
maintenance of this m ate r ia l ;  one s ta ted  that it was kept occasionally . 
Five junior high schools ,  or 45 .5  per cent,  indicated that this in fo rm a ­
tion was kept regu la r ly ;  six,  or 54. 5 per cent,  r epor ted  that it was 
maintained occasionally .
As one group, the high schools followed this pattern: eighteen,
or 56. 2 per  cent, repor ted  regu la r  maintenance of data showing e x t r a ­
c u r r i c u la r  activity; seven, or 21.9 per cent,  repor ted  occasional 
maintenance; and seven, or 21.9 per cent, s ta ted  that this information 
was not maintained.
P a r t  or fu l l - t im e  employment r e c o r d . Of the eighteen four-  
year  senior high schools ,  th ree ,  or 16.7 per  cent,  r ep o r ted  occasional 
reception of employment data f ro m  sending schools; fifteen, or 83. 3 
per  cent,  s ta ted  that they did not rece ive  this information. Two th ree  - 
year  sen io r  high schools s ta ted  that this m a te r ia l  was occasionally  r e ­
ceived; one, that it was not received .  Because  of the age level of 
students entering junior  high schools ,  this type of information was 
not found among data rece ived  f rom  the ir  sending schools .
Taking the two types of senior  high schools as one group, it 
was found tha t  sixteen, or 76.2 per cent,  received  no employment 
data f rom  sending schools; and that five, or 23.8 per  cent,  rece ived  
this information occasionally .
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An analysis of the maintenance practices of the three types 
of high schools shows that all types kept data showing part or full-time 
employment of their students. Whereas the junior high school did not 
receive this data from its sending school, it did maintain records of 
its own students' employment. Ten, or 55.5 per cent, of the four- 
year senior high schools stated that they regularly kept records of 
their students' employment on a part  or full-time basis;  two, or 11. 1 
per cent, reported occasional maintenance; and six, or 33. 3 per cent 
reported that this type of information was not kept. Two three-year  
senior high schools reported regular maintenance; one stated that this 
material was kept occasionally. All junior high schools reported that 
part  and full-time employment data were regularly maintained in their 
records.
Taken as one group, the schools showed this pattern: twenty- 
three, or 71.9 per cent, reported regular maintenance of their 
students' employment; three, or 9.4 per cent, stated that the material  
was occasionally kept; and six, or 18. 7 per cent, indicated that this 
information was not recorded.
Teachers '  observations and anecdotes. Two four-year senior 
high schools, representing 11.1 per cent of the total number, reported 
regular reception of teachers '  observations and anecdotes from send­
ing schools. Five, or 27. 8 per cent of these schools, stated that they
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had occas iona l  recep t ion  of these  data; e leven, o r  61 .1  per  cent,  r e ­
po r ted  that they had no recep t ion  of th is  in form ation . One t h r e e - y e a r  
sen io r  high school had r e g u la r  recep t ion  of th is  m a te r ia l ;  one rep o r te d  
that it was rece iv ed  occasionally ;  and one s ta ted  that  it was not r e ­
ceived .  Five jun ior  high schoo ls ,  or 4 5 .6  per  cent of the to ta l ,  
r e p o r te d  r e g u la r  recep t ion  of these  data; s ix ,  o r  54 .5  per  cent,  
s ta ted  tha t  the data w ere  not rece iv ed  f ro m  sending schools .
Among a ll  schools  as one group,  seven , o r  21.9 p e r  cent,  
r e p o r te d  r e g u la r  recep t ion  of t e a c h e r s '  o b se rv a t io n s  and anecdotes  
f r o m  sending schools ;  th i r t e e n  or  4 0 .6  p e r  cent,  s ta ted  that they had 
occas iona l  recep t ion ;  and twelve , o r  37.5  pe r  cent,  indicated  that  they 
did not rece ive  th is  in fo rm ation .
T h re e ,  o r  16.7 per  cent of the f o u r - y e a r  sen io r  high schoo ls ,  
r e p o r te d  r e g u la r  m ain tenance  of these  data; eight,  o r  44 .4  per  cent,  
r e p o r te d  o ccas iona l  m ain tenance ;  and seven , or 38.9 per  cent,  s ta ted  
that th is  in fo rm ation  was not kept.  Two t h r e e - y e a r  sen io r  high schools  
r e p o r te d  occas iona l  m ain tenance ;  one s ta ted  tha t  these  data were  not 
kept.  Five of the junior  high schoo ls ,  r ep re sen t in g  4 5 .5  p e r  cent of 
the to ta l ,  ind ica ted  tha t  these  data were  m ain ta ined  reg u la r ly ;  s ix ,  
o r  54. 5 p e r  cent,  r e p o r te d  tha t  they  w ere  kept occas iona l ly .
C onsider ing  a ll  high schools  as one group, e ight,  o r  25 per 
cent ,  were  found to m ain ta in  t e a c h e r s '  obse rva t ions  and anecdotes ;
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six teen, or 50 per  cent, kept them occasionally; and eight, or 25 per 
cent,  did not keep this information on th e i r  r ec o rd s .
C o u n se lo rs '  in te rv iew s . Three  fo u r-y ea r  sen io r  high schools 
repor ted  occasional reception of co u n se lo rs '  in terview reco rd s  f rom  
sending schools .  Fif teen, or 83. 3 per cent of these  schools( repo r ted  
that this m a te r ia l  was not rece ived .  Two th r e e - y e a r  senior  high schools 
sta ted  that they had occasional  reception  of this information; one r e ­
ported  that it did not receive  this type of m a te r ia l  f ro m  sending schools .  
Six junior high schools s ta ted  that they had occasional reception  of 
co u n se lo rs '  in te rviews from  the sending schools; five, or 45.5  per 
cent of the to ta l,  indicated that they did not receive  this m a te r ia l .
Viewing all schools as one group, eleven, or 34.4 per  cent, 
indicated occasional  reception  of this m a te r ia l ;  twenty-one, or 65 .6  
per cent,  rep o r ted  they did not rece ive  it.
Of the eighteen fo u r -y e a r  sen io r  high schools ,  five, or 27.8 
per cent,  repo r ted  regu la r  maintenance of co u n se lo rs '  in terviews; s ix ,  
o r  33. 3 per  cent,  s ta ted  that they kept them  occasionally; and seven, 
o r  38.9 per cent,  indicated that this information was not maintained on 
th e i r  r e c o rd s .  One t h r e e - y e a r  senior  high school rep o r ted  that this 
m a te r ia l  was reg u la r ly  maintained; one that it was kept occasionally; 
and one that it  was not kept. Seven junior high schools ,  63. 3 per cent 
of the to ta l,  kept this information regu lar ly ;  four,  o r  36.7 per  cent,
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kept it only occasionally .
Taking all  high schools as one group, the following pa t tern  
was found: th ir teen ,  or 40. 6 per cent of the to ta l ,  kept regu la r
rec o rd s  of c o u n se lo r s '  in terviews;  eleven, or 34.5 per  cent,  kept 
occasional  reco rd s ;  eight, o r  25 per  cent, did not keep them.
II. IDENTIFICATION OF TEST SCORES RECEIVED FROM 
SENDING SCHOOLS; TESTS REPORTED IN USE 
IN THE RECEIVING SCHOOLS
Test  sc o re s  rece ived .  In this section there  is p resen ted  a 
l isting of the types and names of te s ts  f rom  which sc o re s  were ob­
tained and fo rw arded  to the receiv ing schools as  pa rt  of the cumulative 
reco rd .  In addition to th is ,  there  a re  indications of the p a r t icu la r  type 
of school report ing  reception  of the various tes t  s c o re s .  This in fo rm a ­
tion is given in Table XX.
T es ts  rep o r ted  in use in receiving schoo ls . This section 
l is ts  the types and names of te s ts  r ep o r te d  in use  in the schools v is i ted  
in this study. Table XXI gives this information as well as indications 
of the types of high schools using the various  te s ts .
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T A B L E  XX
IDENTIFICATION OF TEST SCORES RECEIVED 
FROM SENDING SCHOOLS
Types of te s ts  
and th e i r  t i t les
Junior
high
3-yea r  
senior
4 -y ea r
senior
Mental Ability
C aliforn ia  Mental Maturity X X
Kuhlmann - An de r  s on X
Otis Quick-Scoring X X
Pintne r  -Cunningham X
Pin tner  Mental Abilit ies X
S .R .A .  Non-Verbal X
S .R .A .  P r im a r y  Mental Abilit ies X
Aptitude
California  A lgebra  Aptitude X
Lee G eom etr ic  Aptitude X
Achievement
Cali fornia  Achievement X X
G ray-Votaw Achievement X
Iowa E very  Pupil T es t X X
Iowa Silent Reading Tes t X X X
Metropolitan  Achievement X X
Stanford Achievement X X
In te res t  and P e rso n a l i ty
Kuder P re fe re n c e  Record X X X
x Indicates that sc o re s  f rom  the te s t  named were rece ived  
in this type of high school.
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T A B L E  X X I
TESTS REPORTED IN USE IN THE 
HIGH SCHOOLS
Types of t e s t s  
and th e i r  t i t le s
Junior 3- y e a r  4 - y e a r
high sen io r  sen io r
Mental Ability
A. C .E .  Psycho log ica l  
C a li fo rn ia  Mental Maturity  
Kuhlmann - Ande r s on 
Ohio Psycho log ica l  
Otis Q uick-Scoring  
Otis Se lf -A dm in is te r ing  
P in tn e r  G e n e ra l  Ability 
P in tn e r  Non-Language 
S»R> A. P .M .  A.
S tanford-B ine t  
T e rm a n -M c N e m a r  
We c h s le r -B e l lev u e
x
x
X
X
X
X
X
x
X
X
X
X
X
X
X
X
X
Aptitude
B enne t t  M echanica l  
C a li fo rn ia  A lgebra  
C las s i f ica t ion  T es t  
D etro i t  Reta il  Selling 
F lanagan  Aptitude 
Iowa A lgebra  
Iowa G eom etry  
Lee G eo m etr ic
M innesota  P a p e r  F o r m  B oard  
P e rd u e  P egboa rd  
Seashore  M usica l  
S .R .A .  C le r i c a l  
S .R .A .  Mechanical
x
x
X
X
X
X
X
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T A B L E  X X I  ( c o n t i n u e d )
Types of t e s t s  Ju n io r  3 - y e a r  4 - y e a r
and  th e i r  t i t l e s  high s e n io r  s e n io r
A ch ievem en t
C a l i fo rn ia  A ch ievem en t  x x x
C oopera t ive  C ollege  x
C r a r y  A m e r ic a n  H is to ry  x
Iowa T e s t s  E duca tiona l  Dev. x x
Iowa B a s ic  A r i th m e t ic  x
Iowa B a s ic  E ng lish  x
Iowa B a s ic  Reading x
Iowa Work Study Skills x
Iowa High School Content x
E s s e n t i a l  High School P r o g r e s s  x
M e y e r s - R u c h  x
S . R . A .  Reading x
S tan fo rd  G e n e ra l  A ch ievem en t  x x
I n t e r e s t  and P e r s o n a l i t y
B e l l  A d ju s tm en t  Inven to ry  x
C a l i fo rn ia  T e s t  of P e r s o n a l i t y  x x
Kuder P r e f e r e n c e  R e c o rd  x x x
L e e -T h o r p e  O ccupat iona l  Inventory  x
Mooney P r o b le m  Check L i s t  x x
P e r r y  C om ple t ion  x
P e r s o n a l  Audit  x
S . R . A .  Youth Inventory  x x
Strong I n t e r e s t  B lank  x
x Indica tes  that  s c o r e s  f r o m  the t e s t  n am ed  w ere  u se d  in 
th is  type of high school .
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III. USES MADE OF TEST SCORES
Uses of tes ts  and assigned rankings . Guidance personnel 
in the schools visited in this study were asked to assign rankings 
f rom  one to ten of the uses commonly made of tes t  data. In this 
analysis it was felt sufficient to collect the combined rankings of 
all counselors  as one group ra the r  than to separate  rankings a c c o rd ­
ing to the type of high school in which the respective  counselors  were 
working. Table XXII gives the rankings assigned to tes t  uses  by the 
counselors  taken as a single group.
TABLE XXII 
RANK ASSIGNED TEST USES BY COUNSELORS
Rank T es t  usages
F i r s t Discovering individual abili ties and disabili ties
Second Discovering needs for emphasis  in instruction
Third Helping students se lec t  schools and courses
Fourth Counseling interviews for personal problems
Fifth Helping students se lec t  vocational objectives
Sixth Setting up objectives of instruction
Seventh Student c lass if ication and gradation
Eighth Comparing achievement of schools and c la sses
Ninth Determining efficiency of instruction
Tenth R esearch
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IV. RECORD FORMS AND FILING PROVISIONS
Form s used for recording items in the individual inventory. 
All high schools used a combination of record  cards and folders for 
maintenance of pertinent student data. The cards provided for ab ­
s trac ts  and sum m aries .  Folders  were of two types: the usual manila
type and the jacket type with provision for card inse r ts .  The folders 
were used for insertion of all types of inventory m ateria l  including 
original data and abs t rac ts .
Location of student record  fo rm s . There was considerable 
diversity among the schools as to location of student inventory data. 
Among the four-year  senior high schools, the bulk of the cumulative 
record  information in complete form was kept in folders in the 
counselor 's  office, while abs trac ts  were maintained in the school 
se c re ta ry 's  office. Among the th ree -yea r  senior high schools, two 
of the schools maintained the original inventory data in the counselor 's 
office and kept abs trac ts  in the s e c re ta ry 's  office. One th ree -yea r  
senior high school kept the bulk of the records in the counselor 's 
office but had some materia l  in the home rooms, which shared with 
the central guidance staff in counseling and collecting of data. Among 
the junior high schools, six, or 54. 5 per cent, kept the folder with 
original data in the counselor 's  office and had abstrac ts  in the 
s e c r e t a r y ’s office. Of the remaining junior high schools, five, or
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45.5 per cent, kept the folders with original data in the counselor 's  
office and ab s t rac ts  in the s e c r e t a r y ' s  office; but these five schools 
maintained some data in the home room s,  which shared  with the 
counselor in the counseling and collecting of data.
Disposal of inactive f i les .  Counselors were asked to indi­
cate what was done with individual inventory m ate r ia l  of students who 
had left school. Sixteen of the fou r-yea r  senior high schools, 88.9 
per cent, repor ted  that these data were kept permanently  as a whole; 
two sta ted  there  was no set policy in this m at te r .  All th ree -y ea r  
senior  high schools indicated that this m a te r ia l  was kept permanently 
as a whole. Nine junior high schools repor ted  permanent re tention of 
these reco rds  as a whole; two sta ted there  was no set policy for d is ­
posal of the ir  r ec o rd s .
Considered as a single group, twenty-eight of the high 
schools,  87.5  per cent, indicated permanent retention of individual 
inventory data as a whole; four,  or 12. 5 per cent, indicated that 
there  was no se t  policy for their  retention.
Confidential information. Analysis was made of the p rov i­
sions for confidential information concerning students in the various 
schools.  Counselors reporting maintenance of separa te  files for this 
type of information indicated that they were kept locked, and that keys 
were held by counselors  and principals .
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Among the fo u r-y ea r  senior high schools, eleven, or 61. 1 
per cent, reported  separa te  maintenance of this information in locked 
files; one th re e -y e a r  senior high school repo rted  this provision; and 
eight junior high schools, 72.7  per cent, indicated this special p rov i­
sion.
Taking all high schools as one group, nineteen, or 59.4 per 
cent, rep o rted  separa te  maintenance of this information in locked 
files; th ir teen , or 40 .6  per cent, indicated that no provision was 
made for confidential information.
V. USE OF THE INDIVIDUAL INVENTORY 
BY SCHOOL PERSONNEL
In this section an analysis  was made of the extent to which 
m em bers  of the school staff had access  to the complete data in the 
individual inventory and the extent to which actual use was made of 
the data. The study revealed  that all school personnel had access  to 
the m a te r ia l  in the individual inventory. Some of the school personnel 
made reg u la r  use of the rec o rd s ,  while o thers made only occasional 
refe rence  to them . The succeeding paragraphs and Tables XXIII and 
XXIV dem onstra te  the extent to which regu la r  or occasional use was 
made of the information in the individual inventory.
Use of the individual inventory by school personnel. M embers 
of school staffs using the individual inventory included counselors ,
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principals, teachers , and coaches. All counselors reported regular 
use of the individual inventory.
In twelve of the four-year senior high schools, 66. 7 per cent, 
the principals were reported to be making regular use of the inform a­
tion in the individual inventory; the remaining principals were using it 
occasionally. All principals in the th ree -year senior high schools r e ­
ported using the data regularly . Six junior high school principals, 54.5 
per cent, were making regular use of the complete inventory; five 
principals or 45.5 per cent, were using it occasionally.
Taking all principals as a single group, twenty-one, or 65.6 
per cent, were using the complete record  regularly; the other eleven 
were using it occasionally.
The teachers in four of the four-year senior high schools, or 
22. 2 per cent, made regular use of the inventory data; fourteen schools 
of this type, 77.8 per cent of the total, reported that their teachers 
made occasional use of these data. Teachers in one th ree -year senior 
high school uBed the complete individual inventory regularly; those in 
the other two schools of this type used it occasionally. The teachers 
in six junior high schools, or 54.5 per cent of this type of school, were 
making regular use of the complete inventory; teachers in five of these 
schools, 45.5 per cent, were using it occasionally.
Considering all schools as a single group, eleven, or 34.4 
per cent, reported that their teachers used the inventory data
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T A B L E  XIII
P E R C E N T A G E S  O F HIGH SCHOOLS WHOSE P E R S O N N E L  W ERE
R E P O R T E D  MAKING R E G U L A R  USE OF THE
C O M P L E T E  INDIVIDUAL INV ENTORY
School Junior 3-year 4 -year All
personnel high senior senior schools
Counselors 100.0 100.0 100.0 100.0
Principals 54.5 100. 0 66.7 65.6
Teachers 54.5 33.3 22.2 34.4
Coaches 18.1 33.3 16.7 18.8
TABLE XXIV
PERCENTAGES OF HIGH SCHOOLS WHOSE PERSONNEL WERE 
REPORTED MAKING OCCASIONAL USE OF THE 
COMPLETE INDIVIDUAL INVENTORY
School
personnel
Junior
high
3-year 
senior
4 -year 
senior
All
schools
Counselors
Principals
Teachers
Coaches
0 . 0 
45.5 
45. 5 
81.9
0 . 0 
0 . 0 
66. 7 
66. 7
0 . 0
33. 3 
77.8 
83. 3
0 . 0 
34.4 
65. 6 
81. 2
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re g u la r ly ;  tw en ty -one , o r  6 5 .6  pe r  cen t, re p o r te d  th a t  th e i r  te a c h e rs  
m ade o c cas io n a l use  of th ese  r e c o rd s .
C oaches in th re e  of the fo u r -y e a r  se n io r  high sch o o ls ,  16.7 
p e r  cent of these  sch o o ls , w ere  making re g u la r  use  of the com plete  
individual inventory ; the rem ain ing  fif teen  schools of th is  type re p o r te d  
tha t th e i r  coaches u sed  these  r e c o rd s  o ccasiona lly . One th r e e - y e a r  
sen io r  high school re p o r te d  re g u la r  u se  of th ese  data by its coaches; 
two r e p o r te d  occas iona l use  by th is  g roup . Two ju n io r  high sch o o ls ,
18. 1 p e r  cen t, re p o r te d  tha t th e ir  coaches u sed  the inven tory  reg u la r ly ;  
n ine , o r  81 .9  p e r  cent, ind ica ted  o ccas io n a l use  of these  re c o rd s  by 
th e i r  coaches .
Taking a ll  high schools as  a  single  group, six , o r  18.8  per 
cen t, r e p o r te d  re g u la r  u se  of the com plete  inven to ry  by th e i r  coaches; 
tw en ty -s ix , o r  8 1 .2  per cen t, ind ica ted  tha t th e i r  coaches m ade oc -
I
cas io n a l  use  of these  r e c o r d s .
S u m m ary . Individual inven to ry  data w ere  g e n e ra l ly  c o m p re ­
h en s iv e . Continuity  of da ta , how ever, showed varying s t re n g th  within 
the d iffe ren t  a r e a s  of in fo rm ation . H ighest continuity  was dem on­
s t r a te d  in p e rso n a l  da ta , t e a c h e r s '  m a rk s ,  and a ttendance  r e c o rd s .
A f a i r  deg ree  of continuity  was found in the rec ep tio n  and m ain tenance
of anecdo ta l r e c o rd s  and ach ievem en t te s t  data . R e la tive ly  le s s  a d e -
\
quate in th is  r e s p e c t  w ere  data reg a rd in g  sp ec ia l  ap ti tu d es , p e rso n a li ty
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and in te re s ts ,  m edical and dental re c o rd s ,  and the educational back ­
ground of s tuden ts ' pa ren ts .
More m ental ability te s t  sco res  were rece ived  from  sending 
schools than any other te s t  m a te r ia l .  Counselors indicated that the 
g rea te s t  use of te s t  sco re s  was for discovering specific ab ilities  and 
d isab ili tie s . Test sco res  were used  le a s t  for guidance re s e a rc h .
Most schools used a combination of re c o rd  cards and fo lders 
for th e ir  cumulative individual inventory data. The bulk of the reco rd s  
w ere kept in co u n se lo rs ' offices, while a b s trac ts  were filed in the 
offices of school s e c re ta r ie s .  All school personnel genera lly  had 
access  to non-confidential data. Relatively  litt le  use of these  data 
was made by personnel other than counselo rs .
C H A P T E R  IV
ORIENTATION AND INFORMATIONAL SERVICES
Although orientation and informational services are elements 
of guidance which may overlap with other a reas , some distinctions 
can be made so as to provide a picture of their formal aspects. In 
this study these services have been considered together since both 
seek to provide directional assistance accompanied by a presentation 
of informational m ateria ls . Such a presentation, however, is a p re ­
lude to a subjective trea tm ent in the form of group and individual 
contacts with the students by guidance personnel. This is s tre ssed  
very clearly by Mathewson in this manner:
The inadequacy of m ere stores of information is 
illustrated  every day in public l ib ra r ie s .  There the in ­
formation lies: but comparatively few use it and apply it 
to their problems or situations. So it is in the field of 
guidance; not only must there be a wide range of informa­
tion available on community resources , educational and 
vocational opportunities, employment requirem ents, trends, 
etc. , but the quality of this information and its accuracy 
must be evaluated, its pertinence to individual needs 
assessed , and its application to these needs interpreted. *
Planned guidance will make use of orientation and information 
at many points in a program . Counseling services will conceivably
1
Robert H. Mathewson, Guidance Policy and Practice (New 
York: Harper and B ro thers , 1955) pp. 244-45.
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utilize inform ational m a te r ia ls  as an adjunct to the interview , ind ica t­
ing a need for adequate inform ational se rv ice s .  C ounselors will often 
need to help students in the p rocess  of adjustm ent to the new school 
a tm osphere , thus making orientation a facet of the counseling se rv ice . 
In achieving appropria te  placem ent the student will need adequate 
orientation to his new level of endeavor, whether this be in an educa­
tional or in a w age-earning a re a .  Included in this se rv ice  will be an 
efficient provision of aids in the form  of prin ted  m a te r ia ls .
The re la tionsh ip  of orientation  and informational se rv ices  
may be seen in one of the four s tages of information gathering and 
assim ila tion  set forth  in the work quoted above. The w rite r  l is ts  this 
as "The orientation  stage: in which information is m ore closely r e ­
la ted  to likely needs and in te re s ts  of the individual and prelim inary  
choices of broad  zone directions may be made. "
In la te r  chap ters detailed attention will be given to other 
a re a s  of the guidance p rogram  which a re  in te rre la te d  with o r ien ta ­
tion and inform ational se rv ic e s .  In this chapter an examination will 
be made of specific types and a re as  of orientation and the specific 
fo rm s of inform ational se rv ic e s  and m a te r ia ls .
Orientation is viewed as a p rocess  for developing what
^ Ib id .  , p .  246 .
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W illey and A ndrew  have c a l le d  "a se n se  of belonging . T h is  s tudy  
rev ie w s  the e ffo r ts  of schoo l p ro g ra m s  which have the pu rpose  which 
W a r te r s  d e s c r ib e s  a s  fo llow s:
The im m e d ia te  p u rp o se  of the o r ie n ta t io n  w ork  is 
to  he lp  the new s tu d en t fee l  em o tio n a lly  s e c u re  in his new 
schoo l en v iro n m en t by m aking  h im  fee l  wanted; by giving 
h im  a s  qu ick ly  a s  p o ss ib le  the  in fo rm a tio n  needed  about 
schoo l routine* re g u la t io n s ,  plant* and  p e rso n n e l;  and by 
se c u r in g  f ro m  h im  the in fo rm a tio n  needed  in o r d e r  to  guide 
h im  into the r ig h t  a c t iv i t ie s ,  c u r r i c u la r  and n o n c u r r i c u la r . ^
M athew son has  poin ted  up the im p o rtan c e  of in fo rm a tio n a l  
m a te r i a l s  a p a r t  f ro m  c l in ic a l  u se  by s p e c ia l i s t s  th e m s e lv e s .  He e x ­
p r e s s e s  it in th is  m an n e r :
But the d ev e lo p m en ta l  s t r a te g y  will go m uch  fu r th e r  
than  th is .  Its u l t im a te  ob jec tive  will be so  to  m o tiva te  
and  educa te  each  pupil and to develop  e a c h  p u p il 's  s e l f -  
u n d e rs tan d in g  to the point tha t the ch ild  h im s e lf  w ill se e k  
to  d isc o v e r  a s  m uch  in fo rm a tio n  a s  he can , r e la te d  to  h is  
n eed s .  In the c la s s  g ro u p s  w here  su ch  in fo rm a tio n  is d i s ­
c u s s e d  he m ay  re c e iv e  fu r th e r  en lig h ten m en t on i ts  value 
th ro u g h  in te rc h a n g e s  in the  g ro u p  p ro c e s s  and l a t e r  m o re  
in d iv idua lized  in te rp re ta t io n s  f ro m  h is  c o u n se lo r .  ^
The next se c t io n  of th is  c h a p te r  rev ie w s  p re - a d m is s io n  and 
p o s t - a d m is s io n  p ra c t ic e s  in the p ro g ra m s  of the schoo ls  s tud ied . In
^Roy D. W illey and Dean C. A ndrew , M odern  M ethods and 
T echn iques  in G uidance (New York: H a rp e r  & B r o th e r s ,  1955), p . 535.
4
Jane  W a r te r s ,  High School P e rs o n n e l  Work T oday (New 
York: M cG raw -H ill  Book C om pany, Inc. , 1956), p. 265.
^M athew son, op. c it .  , pp. 246-47 .
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this sam e section a lis ting is made of the a re as  of both types of o r ie n ta ­
tion which a re  covered by the various school p ro g ram s. A la te r  section 
p resen ts  an analysis  of inform ational se rv ices  provided in the schools.
I. ORIENTATION PRACTICES
P re -ad m iss io n  orientation. P re -ad m iss io n  orientation was 
divided into the following types: talks in the sending schools by the r e ­
ceiving school principals and counselors; v isits  to the receiving 
schools by prospective students of the sending schools; ,rbig b ro th e r"  
and "big s i s te r "  a rrangem en ts ;  assem blies  in the receiving schools; 
and prin ted  m a te r ia ls  issued  to the sending schools. Table XXV 
p resen ts  the percentages of schools using these p rac tices  in th e ir  
p re -ad m iss io n  orientation p ro g ram s.
P rinc ipa ls  and counselors in the schools v isited  were both 
agents in the p re -ad m iss io n  orientation p ro g ram s. In a ll schools 
employing talks in sending schools as a medium of p re -ad m iss io n  
orientation , both principal and counselor v isited  the schools for this 
purpose.
Among the fo u r-y ea r  senior high schools, six, o r 33.3 per 
cent, followed this practice; two of the th re e -y e a r  sen ior high schools 
used  this methodtand eight of the junior high schools, 72. 7 per cent 
of the to tal, s ta ted  that they used this p rocedure .
79
C onsidering all schools as a single group, s ix teen  of the 
schools, or 50 per cent, indicated that the p rinc ipa l and the coun­
se lo r  made p re -a d m is s io n  ta lks to students a t the sending schools.
Among the fo u r-y e a r  sen io r  high schools, e ight, or 44 .4  
per cent, rep o r te d  tha t one of th e ir  p re -a d m is s io n  p rac tices  was 
the v is its  of p rospective  students to th e ir  schools; of the th re e -y e a r  
sen io r high schoo ls , two used  th is method; a ll  of the junior high 
schools followed th is  p rac tic e .
Taking a ll  high schools as one group, tw enty-one, or 65. 6 
per cent, used  v is i ts  of p rospective  students as one of th e ir  p r e ­
ad m iss io n  o rien ta tion  p ro ce d u res .
A sp ec ia l  type of v isiting a rra n g em e n t has grown up in some 
of the high school p ro g ram s in which boys and g ir ls  a re  a ss igned  to 
p a r t ic u la r  students in the receiv ing  school for o rien ta tion  pu rposes . 
This has been called  the "Big B ro th e r"  and "Big S is te r "  plan. This 
m ethod was u sed  by one fo u r-y ea r  sen io r high school, two th re e -y e a r  
sen io r  high schoo ls , and one junior high school.
Viewing a ll  schools as a single group, four of the schools, 
o r  12. 5 per cent, u sed  this orien tation  p ro ced u re .
The use of a s se m b lie s  in the receiv ing  schools as  a p r e ­
adm iss ion  p rac t ic e  followed th is pa ttern : of the fo u r -y e a r  sen io r 
high schools , five, or 27 .8  per cent, followed th is plan; two of the 
th r e e -y e a r  sen io r  high schools and a ll of the junior high schools
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followed this plan.
Out of all the schools visited, eighteen, or 56.2 per cent, 
used assem blies  in p re-adm ission  orientation.
The use of printed m ate ria ls  issued to sending schools as a 
means of p re-adm iss ion  orientation followed this pattern: of the four- 
year senior high schools, six, or 33. 3 per cent, used this method; two 
of the th ree -y e a r  senior high schools used it; and six of the junior high 
schools, 54.5 per cent, followed this plan.
Of all the high schools, fourteen, or 43.8  per cent, issued
printed m ateria l  to their sending schools as part of their  p re ­
adm ission program .
TABLE XXV
PERCENTAGES OF HIGH SCHOOLS USING PRE-ADMISSION
ORIENTATION PRACTICES
Types of 
orientation prac tices
Junior 3-year 4 -year All
high senior senior schools
Talks in sending schools by 
principals and counselors 
of receiving schools 72. 7 64*7 33. 3 50.0
Visits by prospective students 100.0 66.7 44.4 65.6
A ssem blies for prospective 
students 100.0 66.7 27.8 56.2
Prin ted  m a te r ia l  issued to 
sending schools
"Big B ro th er"  and "Big 
S is te r"  plan
54.5 66.7 33. 3 43.8
9 .1  66.7 5 .6  12.5
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P o s t-ad m iss io n  orien ta tion  p ra c t ic e s . P o s t-a d m iss io n  
p rac t ic e s  were divided into the following types: a sse m b ly  p ro g ra m s , 
handbooks, home room  p ro g ra m s , and c la s s ro o m  p ro g ra m s . Coun­
se lo rs  in a few schools s ta ted  that school dances and student council 
p ro g ram s constitu ted  additional o rien tation  p ra c t ic e s .  P o s t ­
adm iss ion  p rac t ic e s  and the percen tages  of high schools using them  
a re  given in Table XXVI.
TABLE XXVI
PERCENTAGES OF HIGH SCHOOLS USING POST-ADMISSION
ORIENTATION PRACTICES
Types of 
o rien ta tion  p rac t ic e s
Junior
high
3-y ea r  
sen io r
4 -y ea r  
sen io r
All
schools
A ssem blies 81 .8 66. 7 66. 1 68.8
C lass ro o m  p ro g ram s 36.4 66. 7 11. 1 25.0
Dances 0. 0 33. 3 0. 0 3. 1
Handbooks 36.4 100. 0 50. 5 50 .0
Home room  p ro g ram s 72. 7 66. 7 27. 8 83. 3
Student council p ro g ra m s 0. 0 0 .0 16.7 9 .4
Eleven fo u r-y e a r sen io r high schools , 61.1  per cent, re p o r te d
the use  of a sse m b lie s  fo r  p o s t-ad m iss io n  o rien ta tion  pu rposes; two of 
the th re e -y e a r  sen io r  high schools rep o r te d  th is  method; and nine, or
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81. 1 per cent, stated that this method was used.
Among all schools as a single group, twenty-two schools, or
68.8 per cent, reported  that assem blies  were used for post-adm ission  
orientation.
Two four-year senior high schools, 11.1 per cent, indicated 
that there  were c lassroom  orientation program s in use; two th re e - 
year senior high schools used these program s; and four, or 36.4 per 
cent, reported  use of these program s in junior high schools. Taking 
all schools as a single group, eight, or 25 per cent, reported  use of 
c lassroom  program s as a method of post-adm ission orientation.
The use of school dances as a means of orientation was r e ­
ported by one th ree -y ea r  senior high school.
Handbooks were used as a means of post-adm ission o rien ta ­
tion in half of the fou r-year senior high schools; they were used in all 
th ree -y ea r  senior high schools; and they were a part of the program  
in four, or 36.4 per cent, of the junior high schools. Considering all 
schools as one group, sixteen schools, or 50 per cent, reported  using 
hand books as a means of post-adm ission orientation.
Among the four-year senior high schools, five, or 27.8 per 
cent, provided post-adm ission orientation through home room p ro ­
gram s; two th ree -y ea r  senior high schools used this system ; and 
eight junior high schools, or 72.7 per cent, followed this plan. Among
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a ll  schools  a s  a single group, f if teen , or 4 6 ,9  per cent, u sed  home 
ro o m  p ro g ra m s  fo r  o r ien ta tio n .
T hree  fo u r -y e a r  se n io r  high sch o o ls ,  16, 7 p e r  cen t of the 
to ta l  num ber of schools of tha t type and 9 .4  p e r  cent of a l l  schoo ls , 
u sed  Student Council p ro g ra m s .
II. AREAS OF ORIENTATION IN HIGH SCHOOL PROGRAMS
C o u n se lo rs  w ere  re q u e s te d  to check  those a re a s  of o r ie n ta ­
tion  which w ere  p rov ided  for in p re -a d m is s io n  o r p o s t-a d m iss io n  
p ro g ra m s ,  o r  in both. Table XXVII re v e a ls  the p e rcen ta g es  of high 
schools  ind ica ted  as having the v a rio u s  a sp e c ts  of o r ien ta tio n  provided  
for studen ts  b e fo re  they e n te r  high school; Table XXVIII shows the 
p e rc e n ta g es  of high schools with p rov is ion  for the various a re a s  of 
o rien ta tion  a f te r  s tuden ts  e n te r  high school.
L earn ing  the phy sica l  layou t and fa c i l i t ie s  of the schoo l. Six 
fo u r -y e a r  s e n io r  high sch o o ls ,  33. 3 p e r  cent of the to ta l  num ber of 
schools  of tha t type, ind ica ted  th e ir  p re -a d m is s io n  p ro g ra m s  in ­
cluded having the s tuden ts  l e a r n  the physica l layout and fac i li t ie s  
of the school. Two th r e e - y e a r  se n io r  high schools included this 
a sp e c t  of o r ien ta t io n  in th e ir  p re -a d m is s io n  p ro g ra m s ;  and eight 
jun io r h igh sch o o ls , o r  72 .7  per cent, re p o r te d  p ro v is io n  fo r  th is  
a r e a .
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Sixteen schools , or 50 per cent of a ll  the schools in th is study, 
provided for learn ing  the physical layout and fac ili t ie s  of the school in 
th e ir  p ro g ram s  of p re -a d m is s io n  orien ta tion .
As a field  of p o s t-ad m iss io n  o rien ta tion , th is was included 
in the p ro g ram s  of eight fo u r-y e a r  sen io r  high schools, o r  4 4 .4  per 
cent of the to ta l num ber of schools of that type. Two th re e -y e a r  
sen io r  high schools indicated  prov ision  for th is a rea ;  and eight junior 
high schoo ls , o r  72 .7  per cent, re p o r te d  provision  for th is  phase of 
o rien ta tion .
Viewing a ll  schools as  a single group, twnety-one schoo ls , 65 .6  
per cent, rep o r te d  p o s t-ad m iss io n  prov ision  for learn ing  the physical 
layout and fac i li t ie s  of the schoo ls .
Learning  the g en era l  a im  and purpose of the schoo l. Among 
the fo u r -y e a r  sen io r high schools , five, o r  27 .8  per cent of the to ta l 
num ber of schools of that type, re p o r te d  that th e ir  p re -a d m is s io n  
o rien ta tion  p ro g ram s included learn ing  the g en era l  a im  and purpose 
of the school. One th r e e -y e a r  sen io r  high school rep o r te d  inclusion 
of th is a re a ;  and seven  junior high schools, 63 .6  per cent, indicated 
that this a sp ec t was provided for in p re -a d m iss io n  o rien ta tion .
Taking a ll  high schools as one group, th ir teen ,  or 40. 6 per 
cen t, re p o r te d  tha t p re -a d m is s io n  o rien ta tion  p ro g ram s provided for 
lea rn ing  the g en era l  a im  and purpose of the school.
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Nine fo u r -y e a r  sen io r  high schoo ls , o r 50 per cent of the to ta l 
num ber of that type, provided p o s t-a d m iss io n  o rien ta tion  which in ­
cluded learn ing  the g en era l  a im  and purpose of the school. All th r e e -  
y e a r  sen io r  high schools provided o rien ta tion  in th is a re a ;  and nine 
jun io r high schools , o r  81.8  per cent, rep o r te d  inclusion of this a re a  
in p o s t-a d m iss io n  o rien ta tion .
Among all schools as a single group, tw enty-one, or 65.6  
p e r  cent, re p o r te d  p o s t-a d m iss io n  o rien ta tion  which provided for 
lea rn ing  the g en era l  a im  and purpose of the school.
D iscovering sp ec ia l  se rv ic e s  availab le  to s tu d e n ts . Among 
the fo u r -y e a r  sen io r high schoo ls , four, o r  22 .2  p e r  cent, rep o r te d  
tha t th e ir  p re -a d m is s io n  o rien ta tion  p ro g ram  included showing students 
sp ec ia l  s e rv ic e s  availab le  in the schoo ls . One th r e e -y e a r  sen io r  high 
school provided fo r  th is  a re a ;  and six  jun ior high schools , or 54. 5 per 
cen t of the to ta l num ber of schools of that type, re p o r te d  that th e ir  
p ro g ram s  included o rien ta tion  in spec ia l s e rv ic e s .
C onsidering  a ll  the high schools in one group, e leven , or
34 .4  p e r  cent, ind icated  p re -a d m is s io n  o rien ta tion  prov ision  for 
helping students d iscover spec ia l  se rv ic e s  available  in the school.
S ight fo u r -y e a r  sen io r  high schoo ls , 4 4 .4  per cent of the 
to ta l  num ber of schools of that type, re p o r te d  p re -a d m is s io n  o r ie n ta ­
tion  providing for helping the students d iscover spec ia l s e rv ic e s .  All
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th r e e -y e a r  sen io r high schools provided this fo rm  of orien tation; and 
eight jun io r high schoo ls , 72. 7 per cent, indicated th is  p rovision .
Taken as  a single group, nineteen high schools, or 59.4 
pe r  cent, ind icated  prov ision  of p o s t-ad m iss io n  orien tation  for 
helping students to d iscover spec ia l s e rv ice s  available  in the school.
D iscovering pu rposes  and objectives of various c u rr ic u la .  
Among the fo u r -y e a r  sen io r  high schoo ls , six , o r 33. 3 per cent, 
provided  p re -a d m is s io n  o rien ta tion  for discovering purposes  and 
objectives of the various c u r r ic u la .  One th r e e -y e a r  sen io r high school 
re p o r te d  th is  provision; and four jun io r high schoo ls , 36.4  per cent, 
ind icated  tha t th is type of o rien ta tion  was provided fo r  in th e ir  p ro -  
g r a m l .
C onsidering a ll  schools as a single group, e leven, or 34.4 
p e r  cent, re p o r te d  that p re -a d m is s io n  o rien ta tion  was provided fo r  
d iscovering  purposes and objectives of the various c u r r ic u la  in the 
school.
Ten fo u r -y e a r  sen io r high schools , o r 55.6  per cent of the 
to ta l  num ber of tha t type of school, rep o r te d  p o s t-ad m iss io n  o r ie n ta ­
tion providing for d iscovery  of the purposes and objectives of the 
c u r r ic u la  in the school. All th r e e -y e a r  sen io r high schools indicated 
prov ision  fo r  th is a re a ;  and eight jun ior high schools, 72 .7  per cent, 
rep o r te d  that th e re  was p o s t-a d m iss io n  prov ision  fo r  th is a re a  of
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o rien ta tio n .
Viewing a ll  schools  a s  a single g roup , tw enty-one o r  65 .6  pe r  
cen t, ind ica ted  p o s t-a d m iss io n  o r ien ta tio n  providing fo r  d isco v ery  of 
the p u rp o ses  and ob jec tives  of the school c u r r ic u la .
B ecom ing  acquain ted  with t rad it io n s  and codes of conduct. 
Among the  fo u r -y e a r  se n io r  high sch o o ls ,  fo u r , o r  22 .2  p e r  cen t, 
re p o r te d  that p re -a d m is s io n  o rien ta tio n  p rov ided  for acquainting the 
s tuden ts  with the trad i t io n s  and codes of conduct in the schoo ls . One 
th r e e - y e a r  se n io r  high school re p o r te d  p rov is ion  for th is  fo rm  of 
o r ien ta tion ; and  five jun io r high sch o o ls , o r  4 5 .5  p e r  cent, ind icated  
p rov is ion  for th is  fo rm  of o rien ta tio n .
C onsidering  a l l  schoo ls  as a single  g roup , ten , o r  31. 1 per 
c en t, ind ica ted  tha t th e i r  p re -a d m is s io n  o rien ta tion  p rov ided  fo r  
acquainting the s tuden ts  with the t rad it io n s  and codes of conduct of 
the re sp ec tiv e  schoo ls .
Ten f o u r -y e a r  sen io r  high schoo ls , 55 .6  per cent of the to ta l 
num ber of schools  of th a t  type, r e p o r te d  p o s t-a d m iss io n  o rien ta tion  
which p rov ided  fo r  acquainting the s tuden ts  with the t rad it io n s  and 
codes of conduct of the schoo ls . All th r e e - y e a r  se n io r  high schools 
r e p o r te d  th is  p rov ision ; and  nine jun io r high schoo ls , 81 .8  p e r  cent, 
ind ica ted  th is  fo rm  of o r ien ta tio n .
Among a ll  schools as a single  g roup  of sch o o ls , tw enty-tw o,
T A B L E  XXVII
AREAS OF ORIENTATION CONTAINED IN HIGH SCHOOL PRE-ADMISSION PROGRAMS 
AND THE PERCENTAGES OF SCHOOLS EMPLOYING THEM
A reas of Junior 3-year 4 -y ea r All
orientation high senior senior schoo]
Learning the physical layout and fac ilities  of the school 72.7 66.7 33.3 50.0
Learning the genera l a im  and purpose of the school 63. 6 33. 3 27.8 40. 6
Discovering specia l se rv ices  available to students 54.5 33. 3 22.2 34.4
Discovering purposes and objectives of various cu rr icu la 36.4 33.3 33. 3 34.4
Becoming acquainted with trad itions and codes of conduct 45.5 33. 3 22.2 31. 3
Learning sequence and re la tionsh ip  of specific courses 36.4 33.3 11. 1 21.9
Selecting appropria te  e x tra c u r r ic u la r  activ ities 27.3 33.3 16.7 21.9
Knowing which faculty m em bers  provide special help 54.5 0 .0 5.6 21.9
TA BLE XXVIH
AREAS OF ORIENTATION CONTAINED DM HIGH SCHOOL POST-ADMISSION PROGRAMS 
AND THE PERCENTAGES OF SCHOOLS EMPLOYING THEM
A reas of Junior 3-year 4 -year All
orientation high senior senior schools
Becoming acquainted with trad itions and codes of conduct 81.8 100.0 55.6 68.8
Learning the general a im  and purpose of the school 81.8 100.0 50.0 65. 6
Discovering purposes and objectives of various cu rr icu la 72.7 100.0 55.6 65. 6
Learning sequence and relationship  of specific courses 72.7 100.0 55.6 65.6
Learning the physical layout and facilities  of the school 72.7 66.7 44.4 65.6
Knowing which faculty m em bers provide special help 81.8 100.0 50.0 65. 6
Discovering special serv ices  available to students 72.7 100.0 44.4 59.4
Selecting appropriate ex tra cu rr ic u la r  activ ities 63.6 100.0 50.0 59.4
Analyzing study difficulties and seeking solutions 72.7 66.7 33. 3 50.0
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or 68.8 per cent, reported that their post-admission orientation p ro ­
vided for acquainting students with the traditions and codes of conduct 
in the schools.
Learning the sequence and relationship of specific co u rses .
Two of the four-year senior high schools, 11. 1 per cent of the total 
number of schools of that type, reported pre-adm ission orientation 
for learning the sequence and relationship of specific courses. One 
th ree -year senior high school reported this provision; and four junior 
high schools, 36.4 per cent, made this provision.
Considering all schools as a single group, seven, or 21.9 
per cent, reported pre-adm ission orientation for learning the sequence 
and relationship of specific courses.
Among the four-year senior high schools, ten, or 55. 6 per 
cent, reported  post-admission orientation providing for acquainting 
the students with the sequence and relationship of specific courses.
All th ree-year senior high schools made this provision; and eight 
junior high schools, 72. 7 per cent, provided this orientation.
Taking all schools as a single group, twenty-one schools, 65.6 
per cent, reported provision of post-admission orientation for acquaint­
ing students with the sequence and relationship of specific courses .
Selecting appropriate ex tracu rricu la r  activities. Among the 
four-year senior high schools, th ree , or 16.7 per cent, reported
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p r e - a d m i s s i o n  o r i e n t a t i o n  p ro v id in g  f o r  th e  s e l e c t i o n  of a p p r o p r i a t e  
e x t r a c u r r i c u l a r  a c t i v i t i e s .  One t h r e e - y e a r  s e n i o r  h ig h  s c h o o l  m a d e  
th i s  p r o v is io n ;  a n d  t h r e e  ju n io r  h ig h  s c h o o l s ,  2 7 .3  p e r  c e n t ,  p r o v id e d  
th i s  ty p e  of o r i e n t a t i o n .
A m ong a l l  s c h o o ls  a s  a  s in g le  g ro u p ,  s e v e n ,  o r  2 1 .9  p e r  
c e n t ,  in d ic a te d  p r o v i s io n  of p r e - a d m i s s i o n  o r i e n t a t i o n  f o r  th e  s e l e c ­
t io n  of a p p r o p r i a t e  e x t r a c u r r i c u l a r  a c t i v i t i e s .
A m ong  th e  f o u r - y e a r  s e n i o r  h ig h  s c h o o l s ,  n in e ,  o r  50 p e r  
c e n t ,  r e p o r t e d  th a t  p o s t - a d m i s s i o n  o r i e n t a t i o n  w as  p r o v id e d  fo r  
s e l e c t i o n  of a p p r o p r i a t e  e x t r a c u r r i c u l a r  a c t i v i t i e s .  A ll  t h r e e - y e a r  
s e n i o r  h ig h  s c h o o ls  r e p o r t e d  th i s  ty p e  of o r i e n t a t i o n ;  a n d  s e v e n  ju n io r  
h ig h  s c h o o l s ,  r e p r e s e n t i n g  6 3 .6  p e r  c e n t  of th e  s c h o o ls  of th i s  ty p e ,  
m a d e  p r o v i s io n  f o r  t h i s  f o r m  of o r i e n t a t i o n .
C o n s id e r in g  a l l  h ig h  s c h o o ls  a s  a  s in g le  g r o u p ,  n in e te e n ,  o r
5 9 .4  p e r  c e n t ,  r e p o r t e d  th a t  t h e r e  w as  p o s t - a d m i s s i o n  o r i e n t a t i o n  fo r  
s e l e c t i o n  of a p p r o p r i a t e  e x t r a c u r r i c u l a r  a c t i v i t i e s .
K now ing  w h ich  f a c u l ty  m e m b e r s  p r o v id e  s p e c i a l  h e lp .  One 
f o u r - y e a r  s e n i o r  h ig h  s c h o o l ,  5 .6  p e r  c e n t  of th e  t o t a l  n u m b e r  of 
t h a t  ty p e ,  r e p o r t e d  p r e - a d m i s s i o n  o r i e n t a t i o n  f o r  know ing  w h ich  
f a c u l ty  m e m b e r s  p ro v id e  s tu d e n ts  w ith  s p e c i a l  h e lp .  No t h r e e - y e a r  
s e n i o r  h ig h  s c h o o l  r e p o r t e d  th i s  ty p e  of o r i e n t a t i o n .  S ix  ju n io r  h ig h  
s c h o o l s ,  54 . 5 p e r  c e n t  o f  th e  t o t a l  n u m b e r  of t h a t  ty p e ,  in d ic a te d
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p re  -a d m is  s ion  o r ie n ta t io n  fo r  knowing which facu lty  m e m b e rs  prov ide  
sp e c ia l  help  to s tu d e n ts .
Am ong a l l  schoo ls  as a  sing le  g ro u p  of h igh sc h o o ls ,  se v en , o r
2 1 .9  p e r  cen t, r e p o r te d  th a t  th e re  was p r e - a d m is s io n  o r ien ta t io n  fo r  
knowing which facu lty  m e m b e rs  p rov ide  s tu d en ts  w ith  sp e c ia l  he lp .
Among the  f o u r - y e a r  s e n io r  h igh sc h o o ls ,  n ine , o r  50 p e r  
c en t,  r e p o r te d  p o s t - a d m is s io n  o r ien ta t io n  fo r  knowing which facu lty  
m e m b e rs  p rov ide  s tu d en ts  with s p e c ia l  he lp . A ll t h r e e - y e a r  se n io r  
h igh schoo ls  m ade th is  p ro v is io n , and  nine ju n io r  high sc h o o ls ,  o r  8 1 .8  
p e r  c e n t ,  in d ica ted  p ro v is io n  fo r  th is  type of o r ie n ta t io n .
T ahing  a l l  high sch o o ls  a s  a s ing le  g roup , tw e n ty -o n e , o r  6 5 .6  
p e r  c en t,  r e p o r te d  th a t  th e r e  was p o s t - a d m is s io n  o r ie n ta t io n  fo r  know ­
ing which facu lty  m e m b e rs  p rov ide  s tu d en ts  with sp e c ia l  he lp .
A nalyzing study  d if f icu lt ie s  and  seek ing  th e i r  so lu tion . All 
h igh schoo ls  r e s e r v e d  th is  a r e a  of o r ie n ta t io n  fo r  th e i r  p o s t - a d m is s io n  
p r o g r a m s .  Among the f o u r - y e a r  s e n io r  h igh sc h o o ls ,  s ix ,  o r  33 .3  
p e r  c en t,  r e p o r te d  th a t  th e re  was a p o s t -a d m is s io n  o r ie n ta t io n  p ro v i ­
s ion  fo r  analyzing  study  d iff icu lt ie s  and  seeking  th e i r  so lu tion . Two 
th r e e - y e a r  s e n io r  high sch o o ls  m ade th is  p ro v is io n ; and eight jun ior 
high sc h o o ls ,  72. 7 p e r  cen t of the schoo ls  of th a t  ty p e , r e p o r te d  th is  
type of o r ie n ta t io n .
C o n s id e r in g  a l l  schoo ls  a s  a s ing le  g roup , s ix te e n ,  o r  50
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p e r  cent* re p o r te d  tha t p rov is ion  was m ade for p o s t -a d m iss io n  o r i ­
enta tion  fo r  analyzing study d ifficu lties  and seeking th e i r  so lu tion.
ID. INFORMATIONAL SERVICES IN THE HIGH SCHOOLS
This sec tion  is conce rned  with an a n a ly s is  of the in fo rm ationa l 
s e rv ic e s  availab le  in the high schools  in th is  study. Inquiry was m ade 
reg a rd in g  p rov is ions fo r  loca tion  of guidance m a te r ia ls  and d isp lay  
equipm ent. P a r t ic u la r  a tten tion  was given to the following: she lves  
and tab les  fo r guidance books and m ag az in es ; poste rs*  c h a r ts  and e x ­
h ib its ;  educational and occupational in fo rm ation  f i le s  fo r  the s tuden ts ; 
an  inventory  of the num ber of books* m agazines* and school cata logues 
ava ilab le  to  s tuden ts ;  student handbooks; and the a s s is ta n c e  of the 
l ib r a r ia n s  in providing in fo rm ationa l s e r v ic e s .
Specia l she lves  and  tab les  fo r  guidance m a te r ia l .  An e x ­
am in a tio n  was m ade into p ro v is io n s  for sp ec ia l  se ts  of she lves and 
tab les  fo r  books and m agazines about occupations* p e rso n a li ty  de ­
velopment* and o ther publications of in te re s t  to s tuden ts . TheBe 
fac i l i t ie s  w ere  found in l ib r a r ie s  and in c o u n s e lo rs '  o ffices; and in 
SOme schools* in both the l ib r a ry  and  the c o u n se lo r 's  office . The 
p r e f e r r e d  loca tion  fo r  th is  in fo rm ationa l equipm ent was the school 
l ib r a r y .
All the fo u r -y e a r  and th r e e - y e a r  sen io r  high schools
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re p o r te d  m ain tenance  of th is equipm ent a t one of the above lo ca tio n s , 
o r  in a com bination  of these  lo ca tio n s . Six jun io r high sch o o ls , 54 .5  
pe r  cent of that type of school, r e p o r te d  m aintenance of these  f a c i l i ­
t ie s .
Taking a l l  schools as a single group , tw en ty -s ix , o r 81 .2  
p e r  cen t, re p o r te d  m ain tenance  of sp ec ia l  she lves and tab les  for 
guidance m a te r ia l .
D isplays of p o s t e r s , c h a r t s , and exh ib its .  D isplays of o c ­
cupational p o s te r s ,  c h a r t s ,  and exhib its in the schools w ere  found in 
s e v e ra l  lo c a tio n s ,  and in v a rious  com binations of these  lo ca tio n s . The 
p r e f e r r e d  loca tion  for these  in fo rm ationa l m edia  was in the m ain  h a l l ­
ways of the schoo ls . O ther loca tions included the c o u n se lo r 's  office, 
the p r in c ip a l 's  office , and the l ib r a ry .
E leven  fo u r -y e a r  sen io r  high schoo ls , 61. 1 per cent of th is 
type of schoo l, r e p o r te d  m ain tenance  of these  d isp lays; a ll  th r e e - y e a r  
sen io r  high schools  r e p o r te d  them ; and four junior high schoo ls , 22 .2  
p e r  cent of th is  type of school, ind ica ted  m ain tenance  of these  d isp lay s .
Among a l l  schools as a single  group of schoo ls , e igh teen , or 
56. 2 p e r  cen t, r e p o r te d  m ain tenance  of these  m edia  of in fo rm ation .
F i le s  of educational and occupational in fo rm ation . E x am in a ­
tion  was m ade of the ava ilab ili ty  of educational and occupational in ­
fo rm atio n  fo r  student u se .  This type of in fo rm ation  included p rin ted
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m ate r ia l  other than books and magazines ord inarily  found on l ib ra ry  
she lves . Pam phlets and new sle tters  from  governm ent and com m erc ia l 
so u rces , civil se rv ice  job information, and cu rren t re lea ses  from  
educational institutions constituted the chief types of information 
placed in files for the s tudents ' perusa l. Locations of these files 
were in l ib ra r ie s  or counse lo rs ' o ffices, or in both p laces .
Among the fo u r-y ea r  senior high schools, fifteen, or 83. 3 
per cent, rep o rted  maintenance of these files; a ll  th re e -y e a r  senior 
high schools maintained them; and five junior high schools, 45 .5  per 
cent of th is type of school, repo rted  that these files were kept.
Taking a ll schools as a single group, tw enty-three , or 71.9 
per cent, rep o rted  maintenance of inform ational files for the students.
An inventory of books, m agaz ines , and school ca ta logues.
In each of the schools a count was made of the number of books, 
m agazines and school catalogues available to the students seeking 
special guidance m a te r ia l .  Only those books and magazines p a r t ic u ­
la r ly  devoted to a re a s  of guidance such as occupations, personality  
development, and s im ila r  a re a s  of youth in te re s t  were included in 
this inventory. School catalogues included not only those issued  by 
colleges and u n iv e rs it ie s ,  but a lso  those published by such special 
institutions as nursing schools, s e c re ta r ia l  schools, trade  schools 
and m echanical institu tes . Table XXIX p resen ts  the average number
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of books, m ag az in es ,  and school cata logues form ing  a p a r t  of the 
s c h o o ls1 in fo rm ationa l s e rv ic e s .
p re s e n te d  data for th is  a n a ly s is .  Among these  the av e rag e  num ber 
of books in the guidance a re a  am ounted  to s ix ty -e ig h t;  an av erag e  of 
seven  m agazines  re la tin g  to guidance was kept; and an av e rag e  of 
f if ty -fo u r  school cata logues was m ain ta ined . The th r e e - y e a r  sen io r  
high schools  kept an av e rag e  of n inety -one  books on m a t te r s  r e la te d  
to  guidance; th ir te e n  guidance m agaz ines  w ere  p rov ided  on an  av erag e ; 
and se v e n ty - th re e  was the av e rag e  num ber of school c a ta lo g u es . F ive 
jun io r high schoo ls , 4 5 .5  p e r  cent of th is  type, p rovided  an av erag e  
of f if ty -n ine  books and an av e rag e  of eight m agaz ines  re la tin g  to 
gu idance. School ca ta logues w ere  not re p o r te d  as  p a r t  of the in fo rm a ­
tiona l s e rv ic e s  in the jun ior high sch o o ls .
TABLE XXIX
AVERAGE NUMBER OF PUBLICATIONS RELATING TO GUIDANCE
MAINTAINED IN THE HIGH SCHOOLS
Sixteen  fo u r -y e a r  sen io r  high schoo ls , 88 .9  p e r  cent,
Type of 
publication
Jun io r 3-y e a r  4 -y e a r  All
high sen io r  sen io r  schools
Books 
M agazines 
School cata logues
59 91 68 69
8 13 7 8
73 54 58
* These w ere  not kept in jun io r high schools
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Taking as a single group all schools reporting this se rv ice , 
there  was an average of sixty-nine books, eight magazines, and fifty- 
eight school catalogues.
Handbooks. Two-thirds of the fou r-year senior high schools 
reported  issuance of student handbooks which were published annually; 
all th ree -y ea r  senior high schools reported  this service; and four 
junior high schools, 36.4 per cent of this type of school, indicated 
maintenance of this serv ice .
Taking a ll schools as a single group, nineteen, or 59.4 per 
cent, reported  issuance of handbooks which were published annually.
Services of the l ib ra r ian . Guidance personnel in all schools 
reported  close cooperation of school l ib ra rians  in helping to c a r ry  out 
the functions of informational se rv ices . Without exception, counselors 
reported  the lib ra rians  gave valuable assis tance  to the guidance p ro ­
gram . A ssistance took varied form s ranging from  routine location of 
m ateria ls  for students to maintenance of special guidance corners  and 
reading room s.
Other serv ices provided included showing films for the coun­
se lo r , helping the counselor in ordering guidance lite ra tu re  and m a te r ­
ia ls , and making re fe r ra ls  of students observed to be in need of special 
ass is tance . It was generally indicated that the lib ra r ians  served more
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than  a rou tine  function in the m ain tenance of in fo rm ationa l s e rv ic e s  as 
a p a r t  of the to ta l guidance p ro g ra m .
S u m m a ry . P re - a d m is s io n  ta lks to  students  in sending schools 
w ere  made by c o u n se lo rs  and p rin c ip a ls  of half of the receiv ing  sch o o ls . 
V is its  of p ro sp ec tiv e  s tudents  and a s se m b lie s  in the sending schools 
w ere  p r e f e r r e d  p re -a d m is s io n  o rien ta tion  p ra c t ic e s  in o th er  than  the 
f o u r -y e a r  se n io r  high sch o o ls .  Issuance  of p r in ted  m a te r ia l  to sending 
schools was a p ra c t ic e  follow ed by le s s  than half of the sch o o ls .
P o s t-a d m is s io n  o rien ta tio n  p ra c t ic e s  included  a s s e m b lie s ,  
c la s s ro o m  p ro g ra m s ,  home room  p ro g ra m s ,  and the use  of handbooks. 
Only the  a s se m b ly  was re p o r te d  among the p ra c t ic e s  of a  m a jo r ity  of 
the schoo ls . About half of the schools re p o r te d  use of handbooks and 
c la s s ro o m  and home ro o m  p ro g ra m s  fo r  p o s t-a d m iss io n  o rien ta tio n .
In fo rm ationa l m a te r ia l  and equipm ent m ain ta ined  in the schools 
w ere  g e n e ra l ly  s a t is fa c to ry .  T h re e -fo u r th s  of the schools m ain ta ined  
in fo rm ationa l f i le s ,  sp e c ia l  she lves  and ta b le s ,  and guidance l i t e r a tu r e .  
M ore than  half of the schools re p o r te d  guidance d isp lays and the 
is su a n c e  of handbooks. Guidance p e rso n n e l in a ll  schools  re p o r te d  
c lose  co o p era tio n  of school l ib r a r ia n s  in helping to c a r r y  out the 
functions of in fo rm a tio n a l s e rv ic e s .
C H A P T E R  V
COUNSELING SERVICES
As ind ica ted  in the in troduction , th is study was l im ite d  to 
schools having a t le a s t  one ha lf- tim e  co u n se lo r .  This de lim ita tion  
has been  u sed  by o ther s tu d ie s ,  p a r t ic u la r ly  in those by  the United 
S ta tes Office of E ducation . * The t e r m  "co u n se lo r"  has been  l im ite d  
by som e w r i te r s  to  "one who devotes half or m ore  of his tim e to 
guidance.
In req u ir in g  the em ploym ent of co u n se lo rs  as evidence of 
bona fide s e rv ic e s  in the various guidance p ro g ra m s ,  th is  study had 
the su p p o rt  of num erous  w o rk e rs  in the f ie ld . In this connection two 
outstanding w r i te r s  have sta ted :
T h ere  a r e ,  how ever, two re a so n s  fo r  m easu r in g  
guidance a c t iv i t ie s  by the num ber of co u n se lo rs  rep o rted :
* W alter J .  G re e n le a f  and Royce E . B r e w s te r ,  Public  High 
Schools Having C o u n se lo rs  and G uidance O fficers  ( W ashington, D. C. 
F e d e ra l  S ecu rity  A gency, United S ta tes  Office of E ducation , 1939), 
pp. 2 -5 , c i ted  by D. Welty L e fe v e r ,  A rch ie  M. T u r r e l l ,  and H enry  I. 
W eitzel, P r in c ip le s  and  Techniques of G uidance (New York: The
Ronald  P r e s s  Com pany, 1941), p. 11; and  Eugenie A. L eo n a rd  and 
Anthony C. T u ck e r ,  The Individual Inventory  in Guidance P ro g ra m s  
in Secondary  S ch o o ls , V ocational D ivision B ulle tin  No. 215, U. S. 
Office of E ducation  (Washington^ D. C . :  U. S. G overnm ent P rin tin g  
Office, 1941), p. 2.
2
D. Welty L e fe v e r ,  A rch ie  M. T u r r e l l ,  and H enry  I, 
W eitzel, P r in c ip le s  and Techniques of Guidance (New York: The
Ronald  P r e s s  Com pany, 1941), p . 82.
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F i r s t ,  th e re  se em s to be no o ther way, a t  p re s e n t ,  to 
d iscover  guidance p ro g ram s  in the schools; second, one 
can be rea so n ab ly  su re  th a t  a school which has designated  
a m em b er  of its  staff as counse lo r is conscious of the need 
for o rg an ized  help  for pupils and tha t th is  p e rso n  has had 
som e tra in in g  fo r  h is  job. ^
This study was not concerned  with an  an a ly s is  of the p h ilo so ­
phies of counseling which, of c o u rs e ,  supported  the ac tu a l  p ro g ra m s  in 
the schoo ls . The w r i te r  was inclined  to accep t the findings of a u th o r i ­
t ie s  rep o rtin g  on counseling m ethods in an outstanding  r e s e a r c h  bu lle tin :
. . . th e  b e t te r  t ra in e d  th e ra p is ts  f ro m  d iffe ren t schools  of 
thought a g re e d  m ore  highly with each  o ther than they did 
with le s s  ex p e r ien ced  c o u n se lo rs  of th e i r  own philosophical 
o r ien ta tio n . . . .  C lien ts  1 reac t io n s  to  counseling seem ed  to 
be d e te rm in ed  by  the p e rso n a l  qu a li t ie s  of the c o u n se lo r ,  
such  as w arm th  and in te re s t ,  r a th e r  than the c o u n se lo r 's  
m ethod.
In e s se n c e ,  th e re fo re *  co u n se lo rs  p rac tic in g  a c e r ta in  am ount 
of e c le c t ic is m  in use  of m ethod u sua lly  show b as ic  s im i la r i t ie s  when 
th e ir  e ffo r ts  a re  rev iew ed  f ro m  fundam enta l s tandpo in ts . In a ttem pting  
to  analyze the counseling s e rv ic e s ,  th is  study has begun f ro m  a d e te r m i­
nation of w hether th e re  w ere  de fac to  co u n se lo rs  se rv in g  in the r e s p e c ­
tive  schoo ls ; it  has then  p ro ceed ed  with an inves tiga tion  of the s t ru c tu re
A rth u r  J .  Jo n e s  an d  L e o n a rd  M. M il le r ,  "T he N a tio n a l 
P ic tu r e  of P u p il P e r s o n n e l  an d  G u id an ce  S e rv ic e s  in  1953, " T he 
B u lle t in  of_the N a tio n a l A s s o c ia t io n  of S e c o n d a ry  S choo l P r in c ip a l s , 
XX XV III, ( F e b r u a r y ,  1954^  128.
4
M e rle  M . O h lse n , F r e d  C . P ro f f  an d  E d w a rd  G . R o e b e r ,  
"C o u n se lin g  an d  A d ju s tm e n t ,9 T w e n ty -f iv e  Y e a rs  o f E d u c a tio n a l R e -  
s e a r c h -R e v ie w  of E d u c a tio n a l R e s e a r c h ,  XXVI, ( J u n e , 1956), 295.
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of operation in those schools.
This chapter is concerned f i r s t  with a presen ta tion  of the 
student-counselor ra tio  in the schools surveyed in this study. A tten­
tion is given next to the number of interviews a rran g ed  by counselors 
with each student per yea r .  Following this there  is an inquiry into 
the approxim ate percentages of the students who voluntarily sought 
interviews during the school sess ion  and the percentages seeking help 
in each of th ree  a re a s .  Also considered is the percentage of students 
r e fe r r e d  to counselors by other school personnel and the estim ated  
percentages in a re as  for which they were re fe r re d .
Since counseling is a se rv ice  em bracing at one tim e or 
another the efforts of a ll  school personnel, an effort has been made 
to analyze the distribution of counseling among c la ss ro o m  teach e r ,  
home room  te a c h e rs ,  and p rinc ipa ls , as well as that of the counselo rs . 
In those schools naming the home room  as an agent in the counseling 
se rv ice , an investigation is made into the length of the home room  in 
m inutes each day, the average number of students in each home room, 
the number of periods each week devoted en tire ly  to individual coun­
seling, and the num ber of y ea rs  home room  teachers  keep the same 
group.
The chapter concludes with a descrip tion  of physical fac ilities  
for counseling and a listing of consultants and agencies the counselor
10Z
may call upon for specia l a ss is ta n ce .
I. STUDENT-COUNSELOR RATIO
Among the fo u r-y ea r  senior high schools in this study, there  
was a total enro llm ent of 17,070 students with a cumulative total of 
fourteen  and a half fu ll-tim e and half-tim e counselo rs . The average 
num ber of students for each fu ll-tim e counselor for this group was 
1177.
There  were 3540 students in the th re e -y e a r  senior high schools 
with a cumulative total of four fu ll-tim e and half-tim e counselo rs . One 
school had one fu ll-tim e counselor; each of the o thers  had one and a 
half counselo rs . The average number of students for each fu ll-tim e 
counselor fo r th is group was 885.
The junior high schools had a to ta l enro llm ent of 7675 students 
with a cumulative to ta l of eight fu ll- t im e  and half-tim e counselo rs .
Five schools had fu ll-tim e counselors; six  had half-tim e counselo rs .
The average num ber of students for each fu ll- tim e counselor for this 
group was 960.
As a single group of junior high schools, th re e -y e a r  and fo u r-  
year senior high schools, there  was a to tal enro llm ent of 28,Z85 
students with a cumulative to ta l of twenty-four and a hall fu ll-tim e 
and ha lf-tim e counselo rs . The average num ber of students per 
counselor for a ll schools amounted to 884. Table XXX p resen ts  to tals
TABLE XXX
TOTAL ENROLLMENTS, NUMBER OF COUNSELORS, AND AVERAGE NUMBER OF 
STUDENTS PER COUNSELOR IN THREE TYPES OF SCHOOLS
Actual L ess than Cum ulative* Av. num ber students
Type of num ber of F u ll-tim e fu ll-tim e num ber of Student per fu ll-tim e
school counselors counselors counselors counselors enrollm ents counselor
Junior high 11 5 6 8 7,675 960
T h ree -y ea r 5 3 2 4 3,540 885
F o u r-y ea r 20 9 11 14-1 tl 17,070 1177
All schools 36 17 19 26-1/2 28,285 884
* B ased upon fractional periods of re le ased  tim e combined with fu ll-tim e assignm ents.
104
of enro llm ents  and counse lo rs , average number of students per coun­
se lo r ,  and the total number of fu ll-tim e and p a rt- t im e  counselo rs .
II. ESTIMATES OF COUNSELING SERVICES IN THE 
PRINCIPAL AREAS OF STUDENT PROBLEMS
In this portion of the study is p resen ted  through counselor 
e s tim ates  an analysis  of the se rv ices  extended to high school students 
in ce rta in  a re a s  requiring  adjustm ent. C ounselors were asked to in­
dicate the approxim ate amount of counseling provided the students in 
the a re a s  of educational, so c ia l-p e rso n a l,  and vocational problem s. 
The determ ination of the es tim ated  num ber of students contacted by 
the counselors was secu red  by approxim ations of th ree  approaches 
to s tudent-counselor contact. F i r s t ,  counselors were asked  to state 
the es tim ated  num ber of co u n se lo r-a rran g ed  interviews with each 
student per school session ; next came the approxim ate percentage of 
the student body which voluntarily sought in terview s; and finally the 
percentage which was re fe r r e d  to the counselor by other faculty 
m em b ers .
With re sp ec t  to a re a s  of student problem s requiring coun­
seling, counselors were asked  to estim ate  the portions which belonged 
in each of the genera l a re as  distinguished fo r  analysis , hi th is m anner 
percen tages were assigned  to indicate the a re a s  of a ss is tan ce  requ ired  
by those who were reached  through student-in itia ted  interviews and by 
r e f e r r a l s  of other faculty m em b ers .
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E stim a te d  num ber of c o u n se lo r- in it ia ted  in te rv iew s . Re - 
sponses to th is  p a r t  of the investigation were re la tive ly  inconclusive. 
M ost counse lo rs  a s s e r te d  tha t l im ited  fac ili t ie s  and lack  of sufficient 
guidance personnel made adequate contacts with the students difficult. 
Some counselo rs  ventured  to make an es tim a te  of the num ber of tim es 
each  student was brought in for an in terv iew  during the school s e s ­
sion; m ost fa iled  to respond  specifica lly  o r  s ta ted  that the in terv iew s 
w ere held as often as poss ib le . Only seven schools, 21 .9  pe r  cent of 
the to ta l ,  were re p re se n te d  as making co u n se lo r- in it ia ted  contacts 
with students through in terv iew s held at le a s t  once a school se ss io n . 
Another e leven, rep re sen tin g  34.4  pe r  cent of the to ta l ,  made r e ­
sponses which indicated  e ffo rts  a t  contacting all students but did not 
specify  the degree  of su ccess  in these  endeavo rs . In the rem aining 
schoo ls , 4 3 .4  per cent, no answ er was a ttem pted  by guidance p e r ­
sonnel. C ounse lo rs  showed some hesitancy  to be specific  about the 
num ber of in te rv iew s tha t had been a r ra n g e d  with individual students 
each  se s s io n .  R esponses to the questions regard ing  a re a s  of coun­
seling s e rv e d  indicated  that considerab le  num bers of the high school 
students had been contacted  by co u n se lo r- in it ia ted  in terv iew , student- 
in itia ted  interview, and by r e f e r r a l s  of o ther faculty m em b e rs .
S tudent- in itia ted  in te rv ie w s . As indicated  in Table XXXI, 
re sp o n se s  f ro m  the various types of high schools regard ing  percen tages
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of interviews in the principal a re as  of counseling were in a wide range 
and showed little  uniform ity. Seven fo u r-y ea r  senior high schools,
38.9 per cent, e s tim ated  that between 21 and 30 per cent of their 
students voluntarily  sought interviews with the counselors . E s t i ­
m ates of th re e -y e a r  senior high schools ranged from  21 to 80 per 
cent. The la rg e s t  concentration among the junior high schools was 
made up of th ree  schools showing that 3 1 to 40 per cent of the students 
voluntarily sought in terview s during the school year.
Taking all schools as a single group, the la rg e s t  concen tra ­
tions were in the 21 to 30 per cent range with nine schools; there  were 
six  schools in the 31 to 40 pe r  cent range; and four schools were in the 
41 to 50 per cent range. Table XXXI shows the distribution of high 
schools reporting studen t-in itia ted  in terv iew s.
Counselors in the different types of high schools had ind i­
cated what percen tages of th e ir  en tire  student bodies had voluntarily 
sought in terv iew s. They were then asked  to give the approxim ate 
num bers of these  students who sought help in specific a re a s  of ad ju s t­
m ent. The next th ree  sections a re  concerned with es tim ates  of the 
num bers of students seeking in te rv iew s for a ss is tan ce  in principal 
problem  a re a s .
Counseling for educational adjustm ent. F or educational 
counseling in the fo u r-y ea r  senior high schools, the la rg e s t  c lu s te rs
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of e s t im a te s  of how many students sought help w ere  in the 11 to 20 pe r  
cent and the 41 to 50 per cent ran g es . The th re e -y e a r  sen io r  high 
school e s t im a te s  were as high as the 71 to 80 per cent range with one 
school reporting  that level of educational counseling. T here  w ere th ree  
junior high schools reporting  that 31 to 40 per cent of th e ir  students 
voluntarily  sought in terv iew s in th is a re a .
The la rg e s t  concentra tion  for educational counseling among 
a ll  schools as a group was in the 11 to 20 per cent range where six 
schools p laced  th e ir  e s t im a te s  of how many students sought th is type 
of help. A lm ost as m any, how ever, were found in each  of the next 
ranges extending up to 50 per cent.
Counseling for so c ia l-p e rso n a l  ad jus tm en t. Eight fo u r -y e a r  
sen io r  high schools indicated  a range of 11 to 20 per cent of the ir  
students wanting help in the a re a  of so c ia l-p e rso n a l  ad jus tm ent. One 
th r e e -y e a r  sen io r high school e s t im a ted  th a t  between 51 and 60 per 
cent of its  students asking a s s is ta n c e  sought help in this a re a ;  the 
o ther two p laced  th e ir  e s t im a te s  below 21 pe r  cent. Among the junior 
high schools, m ost of the counselo rs  fixed the num ber of students 
seeking th is  help  a t  ranges between 41 and 70 p e r  cent.
As a single group, th e re  was a wide range of e s t im a te d  
num bers of students seeking so c ia l-p e rso n a l  ad jus tm en t. The la rg e s t  
c lu s te r  was one of ten  schools reporting  between 11 and 20 per cent
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seeking help in th is a re a .  As can be seen in Table XXXI, how ever, as 
m any as nine of a ll  schools reporting  fell into th ree  levels  betw een 41 
and 70 per cent.
Counseling fo r  vocational ad ju s tm en t. E s t im a te s  by counselo rs  
of the fo u r -y e a r  sen io r  high schools followed a wide p a tte rn  in the 
num ber of students seeking counseling fo r  vocational ad jus tm en t. Four 
schools re p o r te d  that 11 to 20 per cent of th e i r  students voluntarily  
sought help in th is a re a ;  th ree  w ere in the 21 to 30 per cent range . The 
re s t  w ere  s c a t te re d  fro m  below 11 per cent to as high as  the 71 to  80 
p e r  cent leve l. The th re e -y e a r  sen io r  high schools were grouped in 
the th ree  leve ls  ranging fro m  11 to 40 per cent. As could be expected  
because  of the age leve l of th e ir  student bodies , the junior high school 
e s t im a te s  fe ll into the low est ran g es .  Eight of the nine junior high 
schools reporting  w ere  in the two leve ls  ranging from  0 to 20 per cent.
As a single group of schools, the la rg e s t  concentra tions of 
schools reporting  e s t im a te s  for th is type of help were in the low est 
ran g es .  E ighteen rep o rted  few er than 31 per cent of th e ir  students 
sought in terv iew s fo r vocational counseling. These data a re  shown 
in Table XXXI.
TABLE XXXI
NUMBERS OF SCHOOLS REPORTING PERCENTAGES OF ALL STUDENT-INITIATED 
INTERVIEWS AND OF THOSE IN EDUCATIONAL, SOCIAL-PERSONAL
AND VOCATIONAL PROBLEM AREAS
Schools reporting ______________________________Problem areas_______________________________
Range of  in all areas Educational Social-personal  Vocational_______
per cents jr .  3-yr. 4-yr. all j r .  3-yr. 4-yr. all jr .  3-yr. 4-yr, all j r .  3-yr. 4 -yr. all
6 1 7
2 1 4  7
1 3 4
1 1 2
2 2
1 2 3
1 1
0-10 2 2 1 1 1 4 5
11-20 1 1 2 2 4 6 1 1 8 10
21-30 1 1 7 9 2 1 1 4
31-40 3 1 2 6 3 1 4 1 1
41-50 2 2 4 1 4 5 3 3
51-60 1 1 1 1 1 1 1 3
61-70 2 2 3 3
71-80 1 1 1 2 3
81-90
91-100 1 1 1 1
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In terv iew s resu ltin g  f ro m  facu lty  r e f e r r a l s . Six of the fo u r -  
y e a r  sen io r  high schools ind icated  facu lty  r e f e r r a l s  of studen ts  to 
c o u n se lo rs  fo r  a s s is ta n c e  in the v a rio u s  a r e a s  of ad ju s tm en t in a 
range  of be tw een  21 to  30 p e r  cent of th e i r  to ta l  e n ro l lm e n ts .  This 
was the h e a v ie s t  co n cen tra tio n , s ince  the o ther schools of th is  type 
w ere  s c a t te r e d  with one each  in s e v e ra l  ranges  f ro m  3 1 to 80 per cen t. 
Two th r e e - y e a r  se n io r  high schools  re p o r te d  e s t im a te s  of facu lty  r e ­
f e r r a l s  ranging f ro m  21 to 30 p e r  cen t of th e i r  to ta l  student e n ro l l ­
m en ts ;  one was in the low est ran g e , below 11 pe r  cen t. T h ree  jun ior 
high schools  m ade e s t im a te s  of r e f e r r a l s  rang ing  f ro m  31 to 40 p e r  
cen t.
C onsidering  a ll  high schools  a s  a sing le  group, th e re  w ere  ten  
schools e s t im a tin g  th e i r  facu lty  r e f e r r a l s  to be betw een 21 to  30 p e r  
cent of th e i r  to ta l e n ro l lm e n ts .  The h e av ie s t  concen tra tions  of e s t i ­
m a te s ,  a s  ind ica ted  in  Table XXXII, w ere  below  41 p e r  cent.
C ounseling for educational a d ju s tm e n t . Among the fo u r -y e a r  
se n io r  high schools  rep o rtin g  facility  r e f e r r a l s  of s tuden ts  fo r  i n t e r ­
views with c o u n se lo rs ,  m o st e s t im a te s  of the  num ber of students 
r e f e r r e d  fo r  educational counseling w ere  in ranges f ro m  21 to 80 pe r  
cen t of a l l  those r e f e r r e d .  The h e a v ie s t  co n cen tra tio n  was th a t  of 
four schools  e s t im a tin g  in te rv iew s in th is  a re a  to  be tw een  71 to  80 
p e r  cent of a l l  in te rv iew s s tem m ing  fro m  r e f e r r a l s .  Two th r e e - y e a r
I l l
se n io r  high schools  w ere  in the 31 to  40 p e r  cent range; one in the 
range extending f ro m  71 to 80 p e r  cent of the to ta l.  The jun io r  high 
schools re p o r te d  e s t im a te s  ranging f ro m  11 to 90 p e r  cen t fo r i n t e r ­
views stem m ing  f ro m  facu lty  r e f e r r a l s .  The h eav ies t  concen tra tion  
of schools in any range was two; and th is  o c c u r re d  in th re e  ra n g e s ,  11 
to 20 pe r  cen t, 31 to 40 per cen t, and 61 to  70 p e r  cent.
C o n s id e red  as  a single group, th e re  w ere re la tiv e ly  la rg e  
concen tra tions  of e s t im a te s  in s e v e ra l  ra n g e s .  F o u r  schools e s t im a te d  
tha t f ro m  21 to  30 p e r  cent of the in te rv iew s w ere  for educational coun­
seling; s ix  p laced  th e ir  e s t im a te s  in the 31 to 40 p e r  cen t range; and five 
ind ica ted  tha t f ro m  71 to  80 pe r  cent of in te rv iew s stem m ing  fro m  faculty  
r e f e r r a l s  w ere  fo r  educational counseling .
Counseling for s o c ia l -p e r s o n a l  a d ju s tm e n t .  T h ere  w ere  six  
fo u r -y e a r  sen io r  high schools which p laced  th e i r  e s t im a te s  of i n t e r ­
views fo r  so c ia l -p e r s o n a l  ad jus tm en t in the 11 to 20 p e r  cent lev e l.
M ost of the schools of th is  type p laced  th e i r  e s t im a te s  below 31 p e r  
cent; a ll  p laced  th e ir  e s t im a te s  below  51 p e r  cent. All th r e e - y e a r  
sen io r  high schools e s t im a te d  the num ber of in te rv iew s fo r  s o c ia l - 
p e rs o n a l  counseling  as below  41 per cent of to ta l  facu lty  r e f e r r a l s .
T h ree  jun io r high schools p laced  th e ir  e s t im a te s  in the 71 to 80 pe r  
cent range ; two w ere  in the 41 to 50 p e r  cent ran g e . The rem ain ing  
jun io r high school e s t im a te s  w ere  below 41 p e r  cen t.
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Taking all high schools as a single group, all but three 
placed their  estim ates of soc ia l-personal counseling at less than 51 
per cent of all students re fe rred . The la rg es t  concentration of school 
estim ates was in the 11 to 20 per cent range where there  were five. 
Three schools placed their estim ates in the 71 to 80 per cent range.
Counseling for vocational adjustment. Estim ates of the four- 
year senior high schools regarding the number of interviews for voca­
tional counseling were below 31 per cent of the total re fe r re d  to the 
counselor by the faculty. Five schools of this type placed their  e s t i ­
m ates in the 11 to 20 per cent range. One th ree -y ea r  senior high 
school placed its estim ate in the 31 to 40 per cent range; two were in 
the lowest ranges: below 21 per cent. AH junior high schools reporting 
vocational interviews based on faculty r e fe r ra ls  made estim ates which 
fell in the two ranges below 21 per cent. Seven of these schools placed 
their estim ates in the range below 11 per cent of the total.
Considering all high schools as a single group, most of the 
schools placed the ir  estim ates of the number of interviews in the two 
lowest ranges. Eight schools made estim ates in the range from  11 
to 20 per cent; and twelve placed the irs  in the lowest range, or below 
11 per cent. A total of six schools placed their  estim ates in the three 
ranges above 20 per cent and extending to 50 per cent of the total in te r ­
views.
TABLE XXXII
NUMBERS OF SCHOOLS REPORTING PERCENTAGES OF ALL REFERRAL 
INTERVIEWS AND OF THOSE IN EDUCATIONAL, SOCIAL-PERSONAL
AND VOCATIONAL PROBLEM AREAS
Schools reporting _______________________________Problem areas
Range of in all a reas Educational Social -personal Vocational
per cents jr . 3-yr, 4-yr, all j r . 3-yr. 4 -yr. all j r . 3-yr, 4 -y r , all j r . 3-yr. 4 -yr, alJ
0-10 2 1 2 5 1 1 1 1 2 4 7 1 4 12
11-20 1 2 3 2 2 1 1 6 8 2 1 5 8
21-30 2 2 6 10 1 3 4 1 2 3 3 3
31-40 3 1 4 2 2 2 6 1 1 1 3 1 1 2
41-50 1 1 1 2 3 2 3 5 1 1
51-60 1 1 1 1
61-70 1 1 2 1 3
71-80
81-90
1 1
1
1 4 5
1
3 3
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III. DISTRIBUTION OF COUNSELING SERVICES AMONG 
THE SCHOOL PERSONNEL
This sec tion  a ttem pts  to show the extent to which m em b ers  of 
the school facu lties  sh a re d  in counseling s e rv ic e s .  Included with 
counse lo rs  as faculty m em b ers  sharing  in varying deg rees  in meeting 
the s tu d en ts ' needs w ere c la s s ro o m  t e a c h e r s , home room  te a c h e rs ,  
and p r in c ip a ls .  The inquiry  he re  was w hether these  faculty  m em b ers  
counseled  students in the p rinc ipa l a re a s  of ad ju s tm en t reg u la r ly  or 
occasionally . Table XXXIII p re sen ts  the data indicating d istr ibu tion  
of counseling in the d ifferent types of high schoo ls . The percen tages  
re p re s e n t  the num ber of schools repo rting  counseling done by personnel 
reg u la r ly  or only occasionally  in the g en era l  a re a s  of ad jus tm en t. All 
counse lo rs  in a ll  types of schools w ere re p o r te d  to be perfo rm ing  
th e ir  s e rv ic e s  in a ll  a re a s  as a re g u la r  p ra c t ic e .
D istribu tion  of educational counseling. Among fo u r -y e a r  sen io r 
high schoo ls , c la s s ro o m  te a c h e rs  in s ix  schoo ls , 33. 3 p e r  cent, were 
re p o r te d  to be doing educational counseling reg u la r ly ;  in twelve schoo ls , 
66. 7 per cent, they did counseling occasionally . Of the home room  
tea ch e rs  in th is  type of school, two, o r  11. 1 per cent, counseled 
reg u la r ly ;  in s ix teen  schoo ls , 88 .9  per cent, they counseled  o ccas io n ­
ally . P r in c ip a ls  of seven  schoo ls , 38.9 p e r  cent, were rep o r te d  doing 
reg u la r  counseling; those in eleven schoo ls , 66. 1 per cent, were
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ind icated  as counseling occasionally .
Of the c la s s ro o m  te a c h e rs  in the th re e -y e a r  sen io r  high schoo ls , 
those in one school, 33. 3 per cent, w ere  re p o r te d  to be counseling 
reg u la r ly  on the a re a  of educational ad justm ent; te a c h e rs  in two schoo ls , 
66. 7 p e r  cent, w ere s ta te d  to be counseling occasionally . All home 
room  te a c h e rs  in th is type of school w ere rep o r te d  to be counseling 
re g u la r ly  in th is a re a ;  a ll  p r inc ipa ls  w ere  re p o r te d  counseling only 
occasionally .
C la s s ro o m  te a c h e rs  in th ree  junior high schools, 27 .3  per 
cent, were re p o r te d  to be counseling reg u la r ly  in the a re a  of educa­
tional ad justm ent; in eight of the schoo ls , 72. 7 per cent, they w ere  
counseling in th is a re a  occasionally . Home room  te a c h e rs  of six 
jun io r high schools , 54 .5  per cent, counseled  reg u la r ly  in th is a re a ;  
f ive, 45 .5  per cent, w ere  counseling occasionally . One junior high 
school p r in c ip a l ,  9 .1  p e r  cent, was re p o r te d  counseling regu la r ly ; 
ten  jun io r high school p r in c ip a ls ,  90 .9  p e r  cen t, were re p o r te d  doing 
occasional counseling in th is  a re a .
Taking a ll  high schools as  one group, ten , 31.2  p e r  cent, had 
c la s s ro o m  te a c h e rs  doing educational counseling reg u la r ly ;  in tw enty- 
two, 68 .8  p e r  cen t, they counseled  occasionally . Home room  te a c h e rs  
in e leven  schoo ls , 34.4  per cent, w ere re p o r te d  counseling in this 
a r e a  re g u la r ly ;  tw enty-one, 65 .6  per cent, w ere re p o r te d  doing o c ­
casiona l counseling. Eight schools, 25 p e r  cen t, re p o r te d  tha t th e ir
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principals  did educational counseling regularly ; in tw enty-four, 75 per 
cent, they were repo rted  to be doing this type of counseling occasion­
ally.
D istribution of so c ia l-p e rso n a l counseling. Among the fo u r-y ea r  
sen ior high schools, four schools, 22.2 per cent, repo rted  that the ir  
c la ss ro o m  teach e rs  w ere doing so c ia l-p e rso n a l counseling regularly ; 
in fourteen schools, 77.8 per cent, they were counseling occasionally. 
Home room  teach e rs  in one school, 5 .6  per cent, were reported  
counseling reg u la r ly  in this a rea ;  seventeen, 94 .4  per cent, were doing 
th is  type of counseling occasionally . P rinc ipa ls  of nine schools, 50 
per cent, were counseling reg u la r ly  in this a re a ;  those of the other 
nine, 50 per cent, counseled in th is  a re a  occasionally .
In a ll  th re e -y e a r  sen ior high schools, c la ss ro o m  teach ers  and 
the p rincipals were rep o rted  to be doing soc ia l-p erso n a l counseling 
only occasionally . All home room  teach e rs  in this type of school 
were rep o rted  to be counseling reg u la r ly  in th is a re a .
C lassro o m  teach e rs  in the junior high schools were repo rted  
to be counseling in th is a re a  only occasionally. Home room  teachers  
in two schools, 18.2 per cent, were counseling reg u la r ly  in this a rea ; 
nine, 81 .8  per cent, counseled only occasionally . All principals in 
these schools Were rep o rted  to be counseling only occasionally in the 
a re a  of so c ia l-p erso n a l adjustm ent.
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Among a ll  high schools a s  a single  group, four sch o o ls , 12.5 
p e r  cent, r e p o r te d  that th e i r  c la s s ro o m  te a c h e rs  w ere  counseling 
re g u la r ly  in the a re a  of s o c ia l -p e r s o n a l  ad jus tm en t; tw en ty -e igh t, 87. 5 
p e r  cent, w ere  doing th is  type of counseling occas ionally . Home room  
te a c h e rs  in s ix  sch o o ls ,  18.8 p e r  cen t, w ere  re p o r te d  to be counseling 
re g u la r ly  in th is  a re a ;  those  in tw en ty -s ix  schoo ls , 8 1 .2  p e r  cen t, w ere  
doing th is  counseling o ccas iona lly . Principalis of nine sch o o ls ,  28. 1 
p e r  cent, w ere  re p o r te d  counseling  re g u la r ly  in th is  a re a ;  in tw en ty - 
th re e  sch o o ls , 71 .9  p e r  cen t, they  w ere  counseling only occasiona lly .
D is tr ib u tio n  of vocational counseling . Among the fo u r -y e a r  
se n io r  high sch o o ls ,  c la s s ro o m  te a c h e rs  of two schoo ls , 11.1 p e r  cent, 
w ere  doing r e g u la r  vocational counseling; in s ix teen  schools of th is  type,
88 .9  pe r  cen t, they  w ere  doing th is  counseling only o ccasiona lly . Home 
ro o m  te a c h e rs  in one schoo l, 5. 6 p e r  cen t, w ere  r e p o r te d  counseling 
re g u la r ly  in th is  a re a ;  in seven teen , 9 4 .4  p e r  cen t, they w ere  c o u n se l­
ing occas io n a lly .  Principalis in four schoo ls , 2 2 .2  p e r  cen t, w ere 
counseling  reg u la r ly ;  fo u r tee n , 77 .8  p e r  cent, w ere  counseling o c ­
cas io n a lly .
C la s s ro o m  te a c h e rs  and p r in c ip a ls  in the th r e e - y e a r  se n io r  high 
schools  w ere  re p o r te d  doing counseling in th is  a r e a  only occasiona lly . 
A ll home room  te a c h e rs  in th is  type of school w ere  re p o r te d  doing 
vocational counseling re g u la r ly .
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In the junior high school the c la ssroom  teach e rs  were reported  
to be doing vocational counseling only occasionally. Home room 
teach e rs  in two schools, 18,2 per cent, were counseling regularly ; 
nine, 81.8 per cent, were counseling in this a re a  only occasionally.
All p rincipals in this type of school were reported  counseling in this 
a re a  only occasionally.
Among all the high schools taken as a single group, two schools, 
6, 3 per cent, reported  that their  teachers  were doing vocational 
counseling regularly ; th ir ty , 93 .7  per cent, indicated that their  c la s s ­
room  teach e rs  were counseling in this a re a  only occasionally . Home 
room  teach e rs  in six  schools, 18. 8 per cent, were counseling regu la r ly  
in this a re a ;  in tw enty-six  schools, 81.2 per cent, they were counseling 
only occasionally . P rinc ipa ls  of four schools, 12.5 per cent, were 
rep o rted  doing vocational counseling regu larly ; those in tw enty-eight 
schools, 87.5 per cent, were rep o rted  to be doing this type of coun­
seling only occasionally.
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T A B L E  XXXIH
DISTRIBUTION OF COUNSSLING SERVICES AMONG HIGH SCHOOL 
PERSONNEL: PERCENTAGES REPORTED SERVING IN AREAS 
OF COUNSELING IN DIFFERENT TYPES OF 
SCHOOLS
Schools and Educational Social-personal Vocational
personnel R O R O R O *
Junior High
C lassroom  teacher 27. 3 72. 7 0.0 100. 0 0.0 100. 0
Home room  teacher 54.5 45. 5 18. 2 81. 8 18.2 81. 8
Principal 9. 1 90.9 0. 0 100.0
o•o 100. 0
Counselor 100.0 0. 0 100. 0 0.0 100.0 0. 0
T hree -year  Senior
C lassroom  teacher 33. 3 66. 7 0. 0 100.0 0. 0 100.0
Home room  teacher 100. 0 0. 0 100. 0 0.0 100.0 0. 0
Principal 0. 0 100. 0 0. 0 100.0 0. 0 100. 0
Counselor 100.0 0. 0 100.0 0.0 100. 0 0. 0
F o u r-y e a r  Senior
C lassroom  teacher 33. 3 66. 7 22.2 77.8 11.1 88.9
Home room teacher U . 1 88.9 5. 6 94.4 5. 6 94.4
Principal 38.9 61. 1 50. 0 50. 0 22.2 77.8
Counselor 100.0 0.0 100. 0 0. 0 100. 0 0. 0
All Schools
C lassroom  teacher 31. 2 68. 8 12. 5 87.5 6. 3 93. 7
Home room teacher 34.4 65.6 18. 8 81.2 18.8 81. 2
Principal 25. 0 75.0 28. 1 71.9 12. 5 87. 5
Counselor 100.0 0 .0 100. 0 o•
o
100. 0 0. 0
* R and O are  used to indicate regu larly  and occasionally.
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C h arac te r is t ic s  of the home room  as a counseling agency. 
Counselors who indicated use of the home room  as a p a rt  of the coun­
seling p rogram  were asked  to specify the c h a rac te r is t ic s  of the ir  r e ­
spective home room  periods as to duration in minutes each day, the 
average num ber of students in each home room , the number of periods 
each week devoted en tire ly  to counseling, and the number of years  home 
room  teach ers  kept the same group.
This inquiry was essen tia lly  descrip tive  of those high schools 
which did not maintain the core cu rricu lum . Among the la t te r ,  as will 
be seen  in a la te r  chap ter, counseling and home room  program s were 
genera lly  absorbed  into the scheme of the core p ro g ram . T his , how­
ever , was found only in a few junior high schools.
Of the fo u r -y e a r  se n io r  h igh  sc h o o ls , fo u r , o r  2 2 .2  p e r  cen t 
of th is  ty p e , r e p o r te d  u se  of the hom e ro o m  fo r  co u n se lin g . In th e se  
sch o o ls  th e  a v e ra g e  d u ra tio n  of the  hom e ro o m  p e r io d  w as tw en ty -e ig h t 
m in u tes  daily ; the a v e ra g e  num b er of s tu d e n ts  w as th ir ty ;  and  an 
a v e ra g e  n u m b er of one p e r io d  each  w eek w as devoted  e n t ire ly  to  coun ­
se lin g . One sch o o l r e p o r te d  th a t i ts  hom e ro o m  te a c h e rs  kep t th e ir  
sa m e  g ro u p s fou r y e a rs ;  two re p o r te d  th e i r  hom e ro o m  te a c h e rs  kep t 
the sa m e  g ro u p s fo r  th re e  y e a rs ;  and  one th a t its  te a c h e rs  kep t th e ir  
hom e ro o m  g ro u p s  only  one y e a r .
A ll th r e e - y e a r  se n io r  high sch o o ls  u til iz e d  th e ir  hom e ro o m s 
a s  p a r t  of th e i r  counseling  p ro g ra m s . The a v e ra g e  d u ra tio n  of the
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home room  periods in these schools was forty -seven  minutes daily; 
there  was an average of th ir ty  students in each home room . An average 
of one and one-th ird  periods each week was devoted en tire ly  to counsel­
ing. One school rep o rted  that its students rem ained  with the sam e home 
room teachers  for the th ree  years  of the ir  s tay  in school; two schools r e ­
ported that students rem ained  one year with the ir  home room  teach e rs .
Two junior high schools reported  use of the home room as a 
p a rt  of the ir  counseling p ro g ram s. The average duration of the home 
room  periods in these  schools was six ty  minutes daily. There was an 
average of th ir ty  students in the home room ; an average of one period 
a week was devoted en tire ly  to counseling; and students kept the same 
home room  teach er  for one year.
A total of nine high schools of a ll  types , 28. 1 per cent of the 
total number of high schools, u tilized  the home room  as p a rt  of their  
counseling p ro g ram s. As a single group, the average duration of their  
home room  periods was forty-one m inutes daily. The average number 
of students in the home rooms was th ir ty ; the num ber of periods each 
week en tire ly  devoted to counseling averaged slightly m ore than one 
period. In five schools students kept the sam e home room  teach ers  
one year; in th ree  they kept them  th ree  years ;  and in one the students 
rem ained  with the sam e teacher four y e a rs .  The average length of 
tim e students rem ained  with one teacher was two y e a rs .  Table XXIV 
presen ts  these data.
TABLE XXXIV
PERCENTAGES OF SCHOOLS USING HOME ROOM COUNSELING AND CHARACTERISTICS
OF THE HOME ROOM AS A COUNSELING AGENCY
P e r cent using Av, duration Av. num ber Av. num ber Av. num ber 
Type of home room  in m inutes of tim es held y ears  teachers
school counseling daily students per week kept same group
Junior high 18.2 60 30 1 1
T h ree-y ea r senior 100.0 47 30 1 ^ 3 1.6
F o u r-y ea r senior 22.2 28 30 1 2.7
All schools 28. 1 41 30 1 2
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IV. FACILITIES FOR COUNSELING
A ttention was given to  the various fa c i l i t ie s  fo r counseling 
in the schoo ls . Item s in v es tig a ted  w ere  office space fo r  c o u n se lo rs ,  
te lephones , and c le r ic a l  a s s i s ta n c e .  It has a lre a d y  been  indicated  
in an e a r l i e r  c h ap te r  tha t f i le s  fo r  the cum ulative  individual in ­
ven to ry  a re  m ain ta ined  in the c o u n se lo rs '  o ff ices . The succeeding 
portions of th is  sec tion  a re  concerned  with w hether th e re  w ere 
te lephones in the o ff ices , p r iv a te  o r  sh a red ;  and the na tu re  of w hat­
e v e r  c le r ic a l  a s s is ta n c e  c o u n se lo rs  had.
Office sp ace . C o u nse lo rs  in a ll  but one of the fo u r -y e a r  
sen io r  high schools had p riv a te  o ff ices , in th is one school the coun­
se lo r  s h a re d  office space  with the school s e c r e ta r y .  All th r e e - y e a r  
se n io r  high schools  and a ll  jun io r high schools had p riv a te  offices for 
th e i r  c o u n se lo rs .
Among a ll  high schools  taken  a s  a single  g roup , th e re  w ere 
th ir ty -o n e ,  96. 6 pe r  cen t, which had p riva te  offices fo r  th e i r  coun­
s e lo r s ;  one school, 3. 1 p e r  cen t, sh a re d  an office with the school 
s e c r e ta r y .
Telephone f a c i l i t ie s . In eight fo u r -y e a r  sen io r  high schoo ls ,
4 4 .4  p e r  cen t, co u n se lo rs  had p riva te  te lephones; th re e  schools  of 
th is  type, 16.7 p e r  cen t, p rov ided  te lephones which th e i r  co u n se lo rs
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sh a red  with other school personnel; seven, 38.9 per cent, had no 
telephones in the vicinity of the ir  offices.
All th re e -y e a r  senior high schools provided private  t e le ­
phones for th e ir  counselo rs . Ten junior high schools, 90.9 per cent, 
provided private  telephones for the ir  counselors; in one junior high 
school, 9. 1 per cent, there  was no telephone in the c o u n s e lo r s  office.
Considering a ll schools as a single group, there  were twenty- 
one, 65. 6 per cent, with private  telephones for th e ir  counselors; th ree ,
9 .4  per cent, provided telephones which counselors shared  with other 
personnel; and in eight, 25 per cent, there  were no telephones in the 
co u n se lo rs ' offices.
C le rica l  a s s is ta n c e . Counselors in a ll high schools re lied  
upon student help for c le r ica l  a ss is ta n c e .  Under the supervision of 
the counselo rs , these  students a s s is te d  in the maintenance of routine 
office functions such as typing and revising reco rd s , taking telephone 
ca l ls ,  securing nonconfidential inform ation, and perform ing general 
assignm ents for expediting the counse lo rs ' office work.
V. CONSULTANTS AND AGENCIES AVAILABLE FOR REFERRALS 
OF STUDENTS NEEDING SPECIAL ASSISTANCE
Behind the m ore obvious problem s of high schools students 
th e re  a re  often subtle d isturbances of physical and emotional origin 
which se riously  ham per the ir  development into the happy, productive
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people  th e i r  p a re n ts  and c o u n se lo rs  want them  to b e co m e . When 
a s s i s t a n c e  to youth is  beyond  the range  of c o u n se lo r  co m p e ten c ies  
and p ro fe s s io n a l  q u a li f ic a t io n s ,  it b e c o m e s  n e c e s s a r y  to a r r a n g e  
with o u t-o f -s c h o o l  co n su ltan ts  and a g en c ie s  fo r  he lp . T his  study 
has u n d e r tak en  in th is  se c t io n  to l i s t  th o se  p e rs o n s  and ag en c ie s  
which a r e  av a ilab le  to the c o u n se lo rs  in the co m m u n ities  of the schools  
su r  veye d.
S ince a v a i la b i l i ty  of o u t-o f -s c h o o l  s e rv ic e s  does not r e f le c t  
the re la t iv e  s t r e n g th s  o r  w eak n e sse s  of the d iffe ren t types  of high 
schoo ls  a s  su ch , bu t is m o re  a re f le c t io n  of the p ro g re s s iv e n e s s  and 
in te r e s t  of the com m unity , it was fe l t  th a t  the u su a l d iv is io n s  follow ed 
in m o s t  of th is  study  would s e rv e  no u se fu l  p u rp o se .  P ro v is io n  of co n ­
su ltan ts  and  a g en c ie s  fo r  r e f e r r a l s  is  a n a ly zed , th e r e f o re ,  as s e rv ic e s  
which a re  a v a ilab le  to  a l l  h igh schoo ls  c o n s id e re d  a s  a  s ing le  g roup . 
F o r  the  p u rp o se s  of th is  a n a ly s i s ,  s e r v ic e s  w ere  c o n s id e re d  u n a v a i l ­
ab le  if th ey  w ere  not ob ta inab le  in the im m ed ia te  school com m unity . 
T ab le  XXXV show s the p e rc e n ta g e s  of high schoo ls  re p o r t in g  a v a i l ­
ab il i ty  of v a rio u s  ty p es  of co n su ltan ts  fo r  r e f e r r a l s  of s tuden ts  n e ed ­
ing a s s i s ta n c e  beyond th a t  which c o u n se lo rs  could p ro v id e . Table 
XXXVI p re s e n ts  p e rc e n ta g e s  of schoo ls  re p o r t in g  a v a ila b il i ty  of 
co m m u n ity  ag en c ie s  whose s ta ffs  r e n d e r  sp e c ia l  s e r v i c e s .
TABLE XXXV
PERCENTAGES OF HIGH SCHOOLS REPORTING ON CONSULTANTS FURNISHED
THROUGH THE SCHOOL SYSTEM OR THE COMMUNITY
Type of F urn ished  by F u rn ished  by Total fo r which Total fo r which
consultant school system  com munity available unavailable
D entist 0 .0 56.2 56.2 43 .8
N urse 59.4 18.8 78.2 21.8
Physician 18.8 59.4 78.2 21.8
Psychologist 25.0 59.4 84 .4 15.6
P sy ch ia tr is t 3. 1 75.0 78. 1 21.9
Visiting T eacher 100.0 * 100.0 0 .0
* This is exclusively  a se rv ice  of the school sy stem s.
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D e n ta l  s e r v i c e s . .E ighteen h ig h  s c h o o ls ,  5 6 .2  p e r  c e n t ,  r e ­
p o r te d  th a t  d e n ta l  s e r v i c e s  w e re  a v a i la b le  to  t h e i r  s tu d e n t  th ro u g h  t h e i r  
c o m m u n i ty  h e a l th  d e p a r tm e n t s .  No sc h o o ls  r e p o r t e d  th is  s e r v i c e  to be  
a v a i la b le  d i r e c t ly  th ro u g h  the  p a r i s h  s c h o o l  s y s t e m s .  F o u r t e e n  s c h o o l s ,  
4 3 . 8 p e r  c e n t ,  in d ic a te d  th a t  th is  s e r v i c e  w as u n a v a i la b le  in  t h e i r  i m ­
m e d ia te  c o m m u n i t i e s .
V is i t in g  n u r s e . S e r v ic e s  of a  v is i t in g  n u r s e  w e re  a v a i la b le  
th ro u g h  th e  s c h o o l  s y s te m  in  n in e te e n  h ig h  s c h o o l s ,  5 9 .4  p e r  c en t;  s ix  
s c h o o ls  r e p o r t e d  th a t  th is  s e r v i c e  w as a v a i la b le  th ro u g h  t h e i r  c o m ­
m u n ity  h e a l th  u n i ts ;  an d  s e v e n  in d ic a te d  th a t  th is  s e r v i c e  w as no t a v a i l ­
ab le  in  th e  c o m m u n i ty .  T h e s e  r e p r e s e n t e d  2 1 .8  p e r  cen t  of the  s c h o o l s .
S e r v ic e s  of the  p h y s ic ia n .  S ix  s c h o o ls ,  1 8 .8  p e r  c e n t ,  r e ­
p o r te d  th a t  th e  s e r v i c e s  of a  p h y s ic ia n  w e re  a v a i la b le  th ro u g h  t h e i r  
s c h o o l  s y s t e m s ;  th is  w as a v a i la b le  th ro u g h  the  c o m m u n i ty  h e a l th  u n i ts  
in  n in e te e n  h igh  s c h o o l s ,  5 9 .4  p e r  c e n t .  S ev en  s c h o o l s ,  2 1 .8  p e r  c e n t ,  
r e p o r t e d  th a t  th is  s e r v i c e  w as not a v a i la b le  in  t h e i r  im m e d ia te  co m  - 
m u n it ie  s .
S e r v i c e s  of th e  p s y c h o lo g is t . F ig h t  s c h o o l s ,  25 p e r  c e n t ,  r e ­
p o r t e d  th a t  the  s e r v i c e s  of a  p s y c h o lo g is t  w e re  a v a i la b le  th ro u g h  t h e i r  
s c h o o l  s y s t e m s ;  n in e te e n ,  5 9 .4  p e r  c e n t ,  s t a te d  th a t  th e s e  s e r v i c e s  
w e re  a v a i la b le  th ro u g h  lo c a l  m e n ta l  h e a l th  u n i t s .  F iv e  s c h o o l s ,  1 5 .6  
p e r  c e n t ,  w e re  r e p o r t e d  to  be w ithou t th e s e  s e r v i c e s .
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P sy ch ia tr ic  s e rv ic e s . One school, 9. 1 per cent of the to tal, 
rep o rted  that psych ia tric  se rv ices  were available through the school 
system ; tw enty-four schools, 75 per cent, s ta ted  that these se rv ices  
were available through the ir  community health  units . Seven schools,
21.9 per cent, indicated that these se rv ices  were not available in their 
c ommunitie s .
Visiting teach e r .  All high schools had the se rv ices  of a 
visiting te a c h e r ,  since this se rv ice  is provided by the state d ep a r t­
ment of education in all pa rishes  as a m atte r  of p resc r ip tio n .
TABLE XXXVI
PERCENTAGES OF HIGH SCHOOLS REPORTING COMMUNITY 
AGENCIES FOR SPECIAL ASSISTANCE
Community Schools for which Schools for which
agencies available unavailable
Employment office 78. 1 21.9
Juvenile court staff 78. 1 21.9
Mental health clinic 84.4  15.6
Public welfare office 100.0 0 .0
Employment office. Twenty-five high schools, or 78. 1 per 
cent of the to ta l num ber, rep o rted  that the se rv ices  of the sta te  e m ­
ployment office were available for r e fe r r a ls  and coordination of efforts 
of school and community re la tive  to student employment. Seven schools,
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21.9 per cent, indicated that these  se rv ic e s  were not available  in 
th e ir  im m ediate  a re a s .
Juvenile c o u r t . A ss is tance  of the juvenile court and its staff 
was available  fo r twenty-five schools , 78. 1 per cent. Seven schools r e ­
ported  that this type of a ss is tan ce  was not available in the ir  com m unities .
Mental health  c l in ic s . Tw enty-seven high schools, 84 .4  per 
cent, rep o rted  tha t se rv ic e s  of m ental health clinics were available in 
th e ir  com m unities . In some a re a s  these  were found as p a rish  guidance 
cen te rs  with psychologists and p sy ch ia tr is ts  in attendance; in some 
com m unities these  s e rv ic e s  w ere ca lled  m ental health c lin ics . Five 
high schools, 15. 6 pe r  cent, rep o r te d  that these  se rv ic e s  w ere not 
available  in th e ir  com m unities .
Public w elfare office. All high schools rep o rted  that the s e r ­
vices of the s ta te  office of public w elfare  w ere available  in th e ir  co m ­
m un ities . These schools rep o r te d  full coordination of efforts  of school 
and community through th is agency in meeting s tuden ts ' w elfare p ro b ­
lem s through social se rv ice  w orkers  and the full com plem ent of the 
w elfare  office staff.
S u m m ary . The average num ber of students for each fu ll- t im e  
counselor in the d ifferent types of high schools was as follows: for the 
junior high schoo ls , 960; in the th re e -y e a r  sen io r  high schoo ls , 885; 
in the fo u r -y e a r  sen io r  high schools, 1177. For a ll  schools considered
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as a single group, the ra tio  was 884 students to each fu ll- tim e  counse lo r. 
N early  twenty-two per cent of the counselo rs  indicated coun­
se lo r - in i t ia te d  in terv iew s with students at le a s t  once a y e a r .  Most 
counselo rs  e s t im a ted  that between 21 and 30 per cent of the students 
vo lun tarily  sought in te rv iew s. An approx im ately  equal num ber of 
students vo luntarily  sought counseling for educational and so c ia l-  
pe rsona l ad jus tm en t. More than half of a ll  schools rep o r te d  le s s  than 
31 per cent of the students voluntarily  sought vocational counseling.
With re s p e c t  to in terv iew s resu lting  from  faculty  r e f e r r a l s ,  
the heav ies t concentra tion  of e s t im a te s  was between 21 and 30 per cent 
of students in the schoo ls . B ased  upon counselor e s t im a te s ,  m ore 
students w ere r e f e r r e d  to counselo rs  fo r educational counseling than 
for any o ther type.
A litt le  m ore  than one-fourth  of the schools rep o rted  use of 
the home room  as p a rt  of the counseling s t ru c tu re .  The average  length 
of home room  periods was fo rty -one  m inu tes , and the average  num ber 
of periods each week devoted to counseling was slightly m ore than one.
M edical and nursing  se rv ic e s  w ere availab le  fo r r e f e r r a l  in 
a l it t le  m ore  than th re e - fo u r th s  of the com m unities . Dental se rv ice s  
w ere available in a l it t le  over half of the com m unities . S erv ices  of 
psychologists  and p sy c h ia tr is ts  were fu rn ished  in m ore  than 80 per 
cent of the com m unities while m ental health  c lin ics were found in the 
com m unities of 84 .4  pe r  cent of the schools.
C H A P T E R  V I
GROUP GUIDANCE
T here  is some d ifference  of opinion among w r i te r s  c o n c e rn ­
ing an ap p ro p ria te  t i t le  fo r  the sum  to ta l  of those  ac t iv i t ie s  conducted 
in groups for guidance p u rp o se s .  A re c en t  textbook has suggested  
tha t the te rm  "group gu idance"  lack s  c la r i ty  and has advanced the 
use  of "group p ro c e d u re s "  in its  p lace . * In th is  study the w r i te r  has 
p r e f e r r e d  to re ta in  the o ld er  t e r m  and has p laced  h im se lf  in line with 
Hoppock who p re fe r s  the t e r m  "group gu idance"  because  "it is  sh o r t ,
co n c ise , and d e sc r ip t iv e  and b ecau se  it is  ex tensive ly  u sed  in guidance
2l i t e r a tu r e  and in p ro fess io n a l  d isc u ss io n s .  "
The group a c t iv i t ie s  chosen for a n a ly s is  as  p a r t s  of the group 
guidance p ro g ra m s  in th is  study included the following: the a sse m b ly , 
e x t r a c u r r ic u la r  a c t iv i t ie s ,  the c a r e e r  day, the home ro o m , the re g u la r  
co u rse  in the c la s s ro o m , and the co re  c u rr ic u lu m .
C onsonant with the em p h asis  p laced  upon the home ro o m  and
*Roy D. W illey and Dean C. A ndrew , M odern Methods and 
Techniques in Guidance (New York: H a rp e r  & B ro th e r s ,  1955), p. 500.
^R obert Hoppock, G roup G uidance P r in c ip le s , T echn iques, 
and E valuation  (New York: M cG raw -H ill Book C om pany, Inc. , 1949), 
p. 5.
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c la s s r o o m  by a u th o r i t ie s  in th e i r  c o n s id e ra tio n s  of g roup  guidance 
p r a c t ic e s ,  th is  s tudy  has g iven  m o re  a tten tio n  to th ese  two m ed ia  
th an  to o th e rs  c i te d  by  the c o u n s e lo r s .  P ro m in e n t  w r i t e r s  in  each  
of th e s e  a r e a s  have re p e a te d ly  s t r e s s e d  th e i r  im p o r tan c e  in guidance  
p r o g r a m s .  In r e fe re n c e  to the hom e ro o m , McKown has s ta te d :
In rev ie w , the  hom e ro o m , b e c a u se  of the n a tu ra ln e s s  
of i ts  s e t t in g  and s i tu a t io n  and  b e c a u se  of the r e q u i re m e n t  
th a t  the  s p o n s o r  be a  p r e v e n te r  of d iff icu lt ie s  r a th e r  than  
a " troub le  s h o o te r "  a f te r  the d iff icu lt ie s  have a r i s e n ,  can 
o ffe r  v e ry  defin ite  co n tr ib u tio n s  in the p e rs o n a l ,  ed u ca tio n a l,  
s o c ia l ,  and m o ra l  a s p e c ts  of gu idance  not a t  p re s e n t  v e ry  
de fin ite ly  o r  ad eq u a te ly  p ro v id ed  fo r  in the s o -c a l le d  
c u r r i c u la r  a c t iv i t ie s .  ^
With r e s p e c t  to  the  im p o r tan c e  of the c la s s ro o m  in gu idance , 
the  w ords of S trang  in h e r  w ork  on the te a c h e r  as  a  guidance fu n c ­
t io n a ry  a r e  p e r t in e n t  h e re :
T e a c h e r s  in e v e ry  su b jec t  have a co n tr ib u tio n  to  m ake 
to the ind iv idual deve lopm en t and  guidance of s tu d en ts  in  th e i r  
c l a s s e s .  T hey  a re  not guidance s p e c ia l i s t s .  T h e i r  t a s k  is 
d ev e lo p m en ta l  gu idance . B y  u n d e r  s tand ing  the needs of th e i r  
s tu d en ts  and  by sk il lfu lly  m ee tin g  th e s e  needs th ro u g h  c l a s s ­
ro o m  e x p e r ie n c e s ,  they  h e lp  to p re v e n t  m a la d ju s tm e n t  and 
a s s i s t  e v e ry  s tu d en t in developing h is  p o te n t ia l i t i e s .^
A nother p h ase  of c la s s ro o m  p ro g ra m s  which r e c e iv e d  a t t e n ­
tion  was the n a tu re  of p ro v is io n s  m ade fo r  ind iv idual d if fe ren c es
^ H a rry  C . McKown, Home Room  G uidance ( 2nd ed; New 
York: M cG raw -H ill  B ook C om pany, I n c . ,  1946), p. 41.
4
R uth  S tra n g ,  The R ole of the T e a c h e r  in P e r s o n n e l  W ork 
(4 th  ed; New York: B u re a u  of P u b l ic a t io n s ,  T e a c h e r s  C o lleg e , 
C o lum bia  U n iv e rs i ty ,  1953), p. 161.
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among the students. F rom  B ille t 's  1932 study, whose findings Burton
5
believes to be s till  significant even afte r an extensive 1951 survey, 
the w rite r  selected  three  among the most frequently cited methods of 
meeting individual differences. Counselors were asked to indicate 
which of these methods, if any, were employed in their guidance 
p rog ram s.
The advantages of the core curricu lum  in the group guidance 
program  have been pointed out by severa l w r i te rs .  A concise d iscus­
sion of this phase is found in a recent work by Willey and Andrew. They 
state that:
The core can bridge the gap between education and 
guidance. Traditional e x tra cu rr icu la r  activ ities becomes 
a pa rt  of the educative p rocess and because the units a re  
so com prehensive, individual differences in ab ilities and 
ra te s  of learning a re  provided for without ability grouping.
But Willey and Andrew state fu rther that:
If guidance is to be successful in the core curricu lum  
the training of the teacher in techniques of guidance must be 
far beyond what it is today. Although the core teacher will 
perform  the basic  guidance function through his individual 
counseling contacts with students, he will never be able to 
function entirely  independently of the professionally-trained 
school counselor . 7
^William H. Burton, The Guidance of Learning Activities 
(2nd ed. ; New York: Appleton-Century-Cr o f ts , Inc .,  1952), p. 280.
^Willey and Andrew, op. cit. , p. 518.
7  Ibid.
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Attention was given to the efforts in some schools to utilize 
the core curriculum  as a vehicle for group guidance activities. As 
mentioned la ter in this chapter, however, there are  relatively few 
schools in Louisiana employing this type of curriculum .
I. THE ASSEMBLY
Frequency of assem blies . Counselors were requested to 
indicate the number of times each month that assem blies were held 
for guidance purposes in the educational, social-personal, and voca­
tional a re a s .  It was found that assem blies were conducted in the 
various schools once a month, twice a month, and in some schools 
four tim es a month. Among the four-year senior high schools there 
were two schools, 1 1 . 1 per cent, conducting assem blies once a month; 
all th ree -y ea r  senior high schools conducted their assem blies once 
a month; and one junior high school, 9. 1 per cent, had its assem blies 
once a month. One four-year senior high school, 5.6 per cent, had 
guidance assem blies twice a month, and five junior high schools, 45.5 
per cent, reported having them four tim es a month.
Among all schools as a single group, six schools, 18.8 per 
cent, reported that they had assem blies once a month; one school,
3. 1 per cent, had them twice a month; and five schools, 15. 6 per 
cent, had them four tim es a month. Twenty schools, 62.5 per cent, 
did not report guidance assem blies .
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Frequency  of a sse m b lie s  fo r  d ifferent guidance a re a s .  Three 
g en era l  a re a s  of ad justm ent w ere included in the high school a ssem b lies :  
educational, so c ia l-p e rso n a l ,  and vocational. Among the fo u r-y e a r  
sen io r high schools a ssem b lie s  fo r  educational guidance w ere m ost 
frequen t, followed by so c ia l-p e rso n a l  and vocational guidance 
a s se m b lie s  in that o rd e r .  The o rd e r  of frequency among the th ree  - 
year  sen io r  high schools was follows: educational, f i r s t ;  vocational, 
second; and so c ia l-p e rso n a l ,  th ird .  A ssem blies  fo r so c ia l-p e rso n a l  
guidance w ere m ost f requen t in the jun io r high schools; those for 
educational and vocational guidance w ere next in that o rd e r .
Taking a ll  schools as a single group, m ost a sse m b lie s  were 
held in the a re a  of educational guidance; those for so c ia l-p e rso n a l  and 
vocational guidance w ere next in frequency in that o rd e r .
H. EXTRACURRICULAR ACTIVITIES
All high schools rep o r te d  e x tr a c u r r ic u la r  ac tiv ities  as a p a r t  
of th e ir  school p ro g ra m s .  The actual num ber of ac tiv it ie s  in the 
various schools v a r ie d  with the en ro llm en ts ,  while the coordination 
of these  ac tiv itie s  with the e ffo rts  of the guidance staffs was a r e f le c ­
tion of the em phasis  placed upon th is type of group guidance by the 
respec tive  schools. This study was concerned  with w hether counselo rs  
sh a red  with the r e s t  of the schoo l 's  staff in a rrang ing  student
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partic ipation  and the extent to which participation was regulated. 
Table XXXVII p resen ts  data showing percentages of schools in which 
counselors recom m ended student participation in appropria te  cases 
and the percentages of schools in which participation was regulated.
rep o rted  counselor recom mendations for e x tra cu rr icu la r  ac tiv ities  in 
appropria te  c a se s .  Seventeen fou r-yea r  senior high schools, 94 .4  
per cent, repo rted  th is policy. Counselor recom mendations for e x tra ­
cu rr ic u la r  ac tiv ities  were reported  in a ll th re e -y e a r  senior high 
schools.
TABLE XXXVII
HIGH SCHOOLS REPORTING EXTRACURRICULAR ACTIVITIES 
RECOMMENDED AND PROVISION FOR REGULATION
Type of 
school
P e r  cent 
r e c ommen ding 
participation
P e r  cent 
regulating 
pa r  tic ipation
Junior high 1 0 0 .0 63.6
T h ree -y ea r  sen ior 1 0 0 .0 100.0
F o u r-y e a r  senior 94 .4 55. 6
All schools 96.9 62. 5
Activities recom m ended by counselor. All junior high schools
Considering all high schools as a single group, th irty-one
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96.9  per cent, repo rted  counselor recom m endations for e x tra c u rr icu la r  
ac tiv ities  in appropria te  cases .
Regulation of partic ipa tion . As indicated in Table XXXVII 
a ll  high schools did not provide for regulation of the amount of student 
partic ipation  in e x tra c u r r ic u la r  ac tiv it ies . Among the junior high 
schools, seven, 63.6  per cent, indicated that partic ipation  was reg u ­
la ted . All th re e -y e a r  sen ior high schools reported  this provision; 
and ten fo u r-y ea r  senior high schools, 55.6  per cent, had this p ro ­
vision.
Taking a ll  high schools as a single group, tw enty-six , 62. 5 
per cent, indicated provision for regulation of participation in e x tra ­
c u rr ic u la r  ac tiv itie s .
IH. CAREER DAY
Only the fo u r-y ea r  sen ior high schools repo rted  having c a re e r  
days as a part  of the ir  group guidance p ro g ram s. Among these schools, 
eight, or 44.4  per cent, had th is type guidance; ten schools, 55.6  per 
cent, reported  that th is p rac tice  was not employed.
IV. HOME ROOM PROGRAMS
An inquiry was made into the place of the home room  as part  
of the group guidance p rogram  in the schools. As in the case  of the
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investigation of the place of the hom eroom  for counseling se rv ic e s ,  
the im portance of its em phasis in group guidance is e ssen tia l  to any 
discussion  of the sta tus of the total guidance p rog ram s In the schools. 
This becom es obvious when one reca l ls  attem pts to m inim ize the lack 
of a planned, fo rm al guidance p rog ram  by a sse r tio n s  that guidance 
is provided through home room and c la ss ro o m  p ro g ram s.
Schools having group guidance in home room s. The high 
schools indicating employment of the home room  as an agency for 
group guidance were as follows: four of the fo u r-y ea r  sen ior high 
schools, 2 2 . 2  per cent; two of the th re e -y e a r  senior high schools, 
66 .7  per cent; and one junior high school, 9. 1 per cent.
Of all high schools there  were seven, 21.9  per cent, which 
provided group guidance through th e ir  home room s.
Length of home room  periods. The average length of home 
room  periods among the fo u r-y ea r  sen io r high schools was forty-five 
m inutes; fo r the th re e -y e a r  senior high schools it was fifty-five 
m inutes; and for the one junior high school the home room  period 
las ted  sixty m inutes.
The average length of the home room  periods in a ll  schools 
providing group guidance in th is m anner was fifty m inutes.
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Num ber of days devoted to group guidance each  week. Among 
the fo u r -y e a r  sen io r high schools the d istribu tion  of days devoted e n ­
t i re ly  to group guidance in the home room  was as follows: two
schools gave one day each week for th is  p rogram ; one gave two days 
each  week; and one had a home room  p ro g ram  for group guidance 
once every  th ree  weeks. One th re e -y e a r  sen io r high school had a 
group guidance p ro g ram  once a week; one had two such  p ro g ram s 
each  week. One junior high school indicated  that group guidance 
p ro g ram s w ere held in the home room  four t im es  each  week.
As a single  group the high schools had group guidance in 
th e ir  home room s on an average  of slightly  m ore  than one day and a 
half.
A reas  covered  in home room  p ro g ra m s . All schools rep o rted  
that the following a re a s  were covered  in th e ir  home room  p ro g ram s of 
group guidance: persona lity  improvement* solving pe rsona l problems* 
duties of a citizen* study techniques* m il i ta ry  se rv ice  p rep a ra tio n , 
m o ra l  and sp ir i tu a l  values* and vocational p lans. Table XXXVIII 
shows the percen tages of high schools having home room s for group 
guidance* th e ir  duration in m inutes, and the num ber of t im es  they  
were held  each week.
140
T A B L E  X X X V I I I
HIGH SCHOOLS PROVIDING GROUP GUIDANCE THROUGH THE 
HOME ROOM; DURATION AND NUMBER OF TIMES EACH WEEK
Type of 
school
P e r  cen t having 
g roup  guidance 
in home room s
D uration  of A verage num ber
home room s of t im e s  held 
in m inutes each  week
Jun io r high 
T h re e -y e a r  sen io r  
F o u r -y e a r  sen io r  
All schools
9. 1 
6 6 . 7 
22 . 2 
21.9
60
55
45
50
4
1.5 
2. 7
1 . 6
VI. GROUP GUIDANCE IN THE CLASSROOM
This sec tion  includes the guidance e ffo rts  of the conventional 
c la s s ro o m s  following s u b je c t -m a t te r  b o u n d a rie s .  The co re  c u r r ic u lu m  
will be d isc u sse d  in a l a t e r  sec tion .
In m any schools the c la s s ro o m  is the only m eans availab le  
fo r g roup  guidance of any kind; and, in m any in s tances  it  re m a in s  a 
m oot question  as  to how th ese  schools  m anage to  provide fo r the needs 
of th e i r  s tu d en ts .  That a sp e c t ,  how ever, is not under co n s id e ra tio n  in 
th is  study in which m ajo r  c la s s ro o m  p rov is ions  for g roup  guidance as 
a p a r t  of planned p ro g ra m s  a re  co n s id e red .
Unlike the a n a ly s is  of th-u home ro o m  p ro g ram s  for g roup
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guidance* it was unnecessary  to investigate duration of c la ssroom s 
in minutes daily and the number of days c la sses  were held each week, 
since these m a tte rs  a re  fixed by the Louisiana State Department of 
Education. Of chief concern in this analysis were the following: the 
a re a s  of guidance covered in c lassroom  program s e ither as special 
units or in the course of teaching regu la r  sub jec t-m a tte r;  and the 
p a rt  assigned teachers  and counselors in the p reparations of group 
guidance m a te r ia l  for the c la ss ro o m s.
Vocational guidance through p rep a red  occupations u n its .
None of the schools offered occupations co u rses . Occupations units 
employed by the high schools as pa rts  of their  group guidance p ro ­
g ram s were p rep a red  by counselors and teachers  in the fo u r-y ea r  
and th re e -y e a r  senior high schools. There were no p rep a red  occupa­
tions units used  in the junior high schools.
Among the fourteen fo u r-y ea r  senior high schools reporting 
use of occupations units , two schools, 14.3 per cent, sta ted  that the 
units were p rep a red  by the counselors; five, 35.7 per cent, reported  
joint p repara tion  by counselors and teach e rs ;  and seven, 50.0 per 
cent, rep o rted  that occupations units were p rep a red  by the teach e rs .  
One th re e -y e a r  sen ior high school indicated joint p repara tion  of the 
units by counselors and teachers ;  two s ta ted  that the units were p r e ­
pared  by the teachers  alone.
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T A B L E  XXXIX
SCHOOLS REPORTING PREPARATION OF OCCUPATIONS UNITS 
BY COUNSELORS, TEACHERS, AND COUNSELORS AND
TEACHERS JOINTLY
Preparation Preparation Preparation
Type of by by counselors by
school counselors and teachers teachers
Junior high * * *
T hree-year senior 0. 0 33. 3 66.7
Four-year senior 14. 3 35, 7 50.0
* No occupations units in the junior high schools
Table XXXIX gives the distribution of occupations unit 
preparations by counselors, teachers , and counselors and teachers 
jointly in the different types of high schools. Factors  considered by 
counselors and teachers in determination of the content of the occupa­
tional units were in close paralle l. Among these were the following: 
working conditions in various jobs, qualifications necessary  for 
success, preparation necessary  for beginning the work, opportunities 
for advancement, and remunerations such as sa lary , prestige, s a t is ­
factions, and social contributions. Counselors and teachers had 
these factors as their fram e of reference in preparation of occupa­
tional units.
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Considering all the high schools as a single group, two 
schools, 11.7 per cent, reported counselor preparation of occupa­
tions units; six, 35.3 per cent, reported  joint preparation by coun­
se lo rs  and teachers; and nine, 5 3 per cent, stated that the teachers 
p repared  the units.
Among the fou r-year senior high schools more occupation 
units were included in the civics c lasses than in any o thers . Twelve 
schools, 85.7  per cent, reported  inclusion of units in these c la sses .  
Seven schools, 50 per cent, placed their  occupations units in their 
English c lasses  in this sequence of frequency in the grades: three 
in the eleventh grade; two in the twelfth grade; one in the tenth; and 
one in the ninth grade. One school placed the unit in the twelfth grade 
economics c la ss . Five schools had occupations units in both the 
English c lasses  and the civics c la sse s .  The civics c lass served  as 
the vehicle for the occupations unit in all th ree -y ea r  senior high schools. 
In two of these schools there  were occupations units in the English 
c lasses  as well as in the civics c la sse s .
The duration for teaching the units in the four-year senior 
high schools ranged from  two weeks to six weeks periods. The unit 
of th ree  weeks duration, encountered in eight instances, 40 per cent 
of the total, was m ost frequent. Following in o rder of frequency were: 
the six weeks unit in six cases , 30 per cent; the two weeks unit in five
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c a s e s ,  25 p e r  cent; and the four weeks un it in one c a se ,  5 per cent of 
the to ta l .
Among the th r e e - y e a r  se n io r  high schools th e re  w ere the 
following c a se s  of unit duration: two fo u r-w eek s  u n its ,  40 per cent
of the to ta l  num ber of un its ; two th re e -w e e k s  un its ,  40 p e r  cent; and 
one tw o-w eeks un it, 20 per cent of the to ta l  num ber of u n its .  Table 
XL p re s e n ts  in fo rm ation  reg a rd in g  su b jec t ,  g rade  and  dura tion  for 
occupations u n i ts .
TABLE XL
USE OF OCCUPATIONS UNITS IN THE HIGH SCHOOLS WITH 
PERCENTAGES IN ORDER OF FREQUENCY OF MENTION
Type of 
school Subject
P e r
cent G rade
P e r
cent D uration
P e r
cent
Jun io r high * ★ *
T h re e -y e a r C iv ics 60. 0 1 0  th 60 .0 4 weeks 40. 0
sen io r E n g lish 40. 0 1 1 th 2 0 . 0 3 weeks 40. 0
1 2 th 2 0 . 0 2  weeks 2 0 . 0
F o u r - y e a r C ivic s 60. 0 9th 35. 0 3 weeks 40. 0
sen io r E ng lish 35. 0 1 0 th 35 .0 6  weeks 30. 0
E conom ics 5 .0 1 1 th 15.0 2  weeks 1 0 . 0
1 2 th 15. 0 4 weeks 2 0 . 0
* No occupations units  in the ju n io r  high schools
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Other a reas  of guidance covered in regu la r  co u rse s .  A l- 
though th e  occupations unit apparently  received  the g rea te s t  attention 
as a fo rm  of specia l guidance in the c la ss ro o m s , other a re a s  of guid­
ance were reported  to have been covered through specia l units or 
through routine teaching in the various su b jec t-m a tte r  a re a s .  This 
portion of the analysis  sought to determ ine the extent of guidance 
provided in sev era l  a re a s  through c la ssroom  teaching.
The principal a re a s  included by c lassroom  teach e rs  in the ir  
guidance efforts were the following: personality  im provem ent, solving 
personal p rob lem s, duties of a c itizen , study techniques, m ilita ry  
se rv ice  p repa ra tion , and m o ra l  and sp iritua l values.
The su b je c t-m a tte r  a re a s  in which these types of guidance 
were principally  found included the social sc iences , the physical 
sc iences , English, and Home Econom ics.
Responses to the investigation of c la ssroom  coverage of 
guidance a re a s  in the different types of high schools were indicative 
of re la tive ly  little  em phasis upon the guidance feature of c la ss ro o m  
teaching. With the exception of the th re e -y e a r  sen ior high schools, 
coverage of specific a re a s  of guidance in regu la r  course work was 
c la im ed by fewer than 40 per cent of the schools. This was to be ex ­
pected in the junior high schools since many of them were employing 
the core  cu rr icu lum  which norm ally  includes group guidance fea tu re s .  
The fo u r-y ea r  sen ior high schools showed high coverage of duties of
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a c itizen  in civics c lasses, which can hardly  be considered  e x t r a ­
ord inary  in view of the very purpose of those c la s s e s .  In m ost 
instances , few er than 30 per cent of the fou r-yea r  senior high schools 
reported  coverage of specific a re a s  of guidance in the course of 
regu la r  c la ss ro o m  teaching.
In view of the low coverage of specific a re a s  in junior high 
schools, the re la tively  few th re e -y e a r  sen ior high school p rog ram s, 
and the low coverage in the fo u r-y ea r  senior high schools, this 
section will group high schools of a ll types for analysis .
As a single group, the high schools rep o rted  four subject- 
m atter  a re a s  in which c la ssroom  teach e rs  made efforts to  include 
specific a re a s  of guidance. Table XLJ p resen ts  the su b jec t-m a tte r  
a re a s ,  the specific guidance a re a s ,  and the percentages of high schools 
including them  in c la ss ro o m  work.
TABLE XLI
AREAS OF GUIDANCE INCLUDED IN REGULAR CLASS 
WORK IN ALL HIGH SCHOOLS
P e r  cent covered  in su b jec t-m a tte r  a re a s
Social P h y s ica l  Home
Guidance a re as  sc iences sciences English Economics
P ersona lity  im provem ent 28. 1 2 1 . 8 46.9 40.6
Solving personal problem s 31. 3 18. 8 31.3 28. 1
Duties of a c itizen 71.9 6 . 3 31. 3 6 . 3
Study techniques 25. 0 25.0 31. 3 6 . 3
M oral and sp ir i tu a l  values 50. 0 15. 6 43.8 18. 8
M ilitary  se rv ice  prepara tion 12. 5 0 . 0 0 . 0 0 . 0
147
In the a re a  of personality  development, nine schools, 28. 1 
per cent, used c la sses  in the social sciences for group guidance.
Seven schools, 21.8 per cent, covered th is a re a  in their  physical 
sc iences; fifteen, 46.9 per cent, used  their  English c la sses ;  and 
th ir teen , 40 .6  per cent, indicated that this a re a  was included in 
Home Economics c la sses .
Solving personal problem s was included in the social sciences 
c la sses  of ten schools, 31. 3 per cent. Six schools covered this a rea  
in the ir  physical sciences c la sses ;  ten, 31. 3 per cent, used their 
English c la sse s ;  and nine, 28. 1 per cent, employed th e ir  Home 
Economics c la s s e s .
Tw enty-three high schools, 71.9 per cent, indicated coverage 
of duties of a citizen in the ir  social sc iences c la s se s .  Two schools, 
6 .3  per cent, used  the ir  physical sc iences c la sse s ;  ten, 31.3 per 
cent, covered this a rea  in th e ir  English c la sses ;  and two, 6 . 3 per 
cent, used th e ir  Home Economics c la s s e s .
Study techniques as an a re a  of guidance was covered in the 
social sciences c la sses  in eight schools, 25 per cent of the total 
num ber of schools. Eight schools, 25 per cent, employed the c la sses  
in the physical sc iences; ten, 31.3 per cent, used the ir  English 
c la sses ;  and two, 6 .3  per cent, used the ir  Home Economics c la s se s .
Moral and sp ir itua l values were included in the social 
sciences c la sses  of sixteen schools, 50 per cent of the to tal num ber.
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This a rea  was covered in the physical sciences c lasses  of five 
schools, 15.6 per cent; in fourteen schools, 43.8 per cent, it was 
included in the English c lasses; and in six schools, 18.8 per cent, it 
was included in the Home Economics c la sses .
The a rea  showing the sm alles t percentage of coverage was 
m ilita ry  science preparation which was included in the social sciences 
c lasses in only four schools, 12.5 per cent of the total number.
VII. PROVISIONS FOR INDIVIDUAL DIFFERENCES
Counselors were asked to indicate which of severa l better 
known provisions for individual differences were used in their schools. 
The methods used were the following: variations and res tric tions  in 
number of subjects c a rr ied , differentiated assignm ents, and homo­
geneous grouping.
In all school* use of the f irs t  two of these methods was indi­
cated; ten schools, le ss  than a th ird  of all schools, reported  use of 
homogeneous o r  ability grouping. Most of the schools attempting 
this la t te r  method p re fe rred  the te rm  "opportunity c la sse s"  for those 
c lasses developed as a resu lt of this grouping.
Extent of use in the high schools. Among the fou r-year 
senior high schools, five schools, 27.8 per cent, reported  use of 
homogeneous grouping; two th ree -y ea r  senior high schools used this
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method; and th ree  junior high schools, 27. 3 per cent, indicated use 
of this method. A total of ten schools, 31.3 per cent, rep o rted  use 
of homogeneous or ability grouping as a method of providing for indi­
vidual differences among the students. Table XLII gives data show­
ing the extent of employment of the different methods among the 
different types of schools.
TABLE XLII
METHODS OF PROVIDING FOR INDIVIDUAL DIFFERENCES; EXTENT
OF USE IN THE HIGH SCHOOLS
P e r  cent of use
_________in the high schools________
Junior 3-y ea r  4 -y ea r  All
Type of provision high senior sen io r schools
Variations and re s tr ic t io n s  in 
num ber of subjects c a r r ie d  1 0 0 . 0  1 0 0 . 0  1 0 0 . 0  1 0 0 . 0
Differentiated assignm ents  100.0 100.0 100.0 100.0
Homogeneous or ab ility  grouping 27. 3 66.7 27.8 31.3
Identification of students to receive provisions for individual 
d iffe rences. Of concern  in this section of the analysis  were the p a rts  
played by teach e rs  and counselors in determining the identities of the 
students to be afforded special consideration  in view of th e ir  indivi­
dual d ifferences. The inquiry was cen tered  upon whether the
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counselor a ss is ted  the teacher in determining the status of the students 
for special assignm ents, and the role of the counselor in advising the 
school adm in istra to rs  concerning schedules and c lass  groupings, 
based upon individual ab ilities . All schools providing for individual 
differences reported  close cooperation of counselors and ad m in is tra ­
to rs  in fixing schedules and making groupings based upon student 
ab ilities . There were some variations with respec t to teach e r-  
counselor cooperation in determining which students were to receive 
differentiated assignm ents in the c lassroom s.
Among the fou r-year senior high schools there  was an equal 
division of practice: in half of the schools of this type, counselors 
a ss is ted  teachers  in determining which students were to receive 
different assignm ents based upon the ir  abilities; half reported  that 
these assignm ents were determined solely by their  c lassroom  
teach e rs . Two th re e -y ea r  senior high schools reported  te a c h e r- 
counselor cooperation in making differentiated assignm ents; one 
school reported  that this determination res ted  solely with the 
teach e rs . Nine junior high schools, 81.8 per cent, had teach e r-  
counselor cooperation in this m atter; two, 18,2 per cent, reported  
that their teachers  determined the nature of assignm ents without 
suggestions from  the counselors.
Taking a ll schools as a single group, twenty, 62.5 per cent,
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rep o r te d  te a c h e r -c o u n se lo r  cooperation in de te rm ination  of students 
to rece ive  spec ia l ass ig n m en ts ;  twelve schools rep o rted  that th is 
de te rm ination  re s te d  so le ly  with th e ir  te a c h e rs .
VIII. THE CORE CURRICULUM
None of the sen io r high schools had the core cu rr icu lu m . 
Five junior high schools, 45 .5  per cent of the to ta l, employed the 
core c u rr icu lu m  with a th re e  hour block; two junior high schools,
18. 2 per cent, had two hour blocks on an experim en ta l b a s is .  In 
each  of the la t te r  schools th e re  was only one co re  c la s s ,  while the 
r e s t  of th e ir  c la s s e s  followed the conventional su b je c t-m a tte r  d iv i­
s ions.
Among the jun ior high schools employing the th ree -h o u r  
block the tim e a llo ted  was called  the "Language A rts and Social 
Studies P e r io d . " This period  was found in the seventh , eighth, and 
ninth g rad es  of these  schools . In the two jun io r high schools e m ­
ploying the core  cu rr ic u lu m  on an experim en ta l b a s is ,  the tw o-hour 
blocks were a lso  ca lled  "Language A rts  and Social S tudies, " but 
w ere held only in the seventh  g rade .
A fea tu re  of the p ro g ram s among the schools employing 
the th re e -h o u r  blocks was the co n fe ren ce  betw een the core  tea ch e rs  
and the te a c h e rs  in the m ajo r  sub jects  outside of the c o re . Another 
fea tu re  in these  schools was a weekly group guidance c la ss  taught
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with the th ree -h o u r core c la sse s .
These five schools with the th ree -h o u r  blocks were the only 
ones of the en tire  group of high schools se riously  attempting a core 
cu rricu lum  with group guidance fea tu res .  Their p rogram s included 
common living problem s through the co re , special group guidance 
c la s s e s ,  and the reg u la r  provisions of guidance d irec ted  by a counselor. 
These schools rep resen ted  15.6 per cent of all high schools in the 
study and approxim ately  1.25 per cent of a ll white, public high schools 
in the s ta te .
Sum m ary . Group guidance was furn ished  through a ssem b lies , 
e x tra c u rr ic u la r  ac tiv it ies , c a re e r  days, home room p ro g ram s, c la s s ­
room  p ro g ram s, and in a few schools through a core  curricu lum .
A ssem blies were held by 37.5 per cent of the schools in the 
study; th e ir  p re fe r re d  frequency was once a month. Educational 
guidance was the theme for assem blies  in m ost senior high schools, 
while so c ia l-p erso n a l guidance dominated the junior high school p r -  
g ra m s .
C ounselors generally  recom m ended student partic ipation  in 
e x tra c u rr ic u la r  activ ities  in appropria te  c a se s .  P rov isions for reg u ­
lation of partic ipation  in these activ ities were found in 62.5 per cent 
of the schools.
C a re e r  days were reported  as a part  of the group guidance
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program s only in the fo u r-y ea r  senior high schools, le ss  than half 
of which used this method.
Provision  for group guidance through home room  program s 
was indicated by 21.9 per cent of the schools. These home room 
periods averaged fifty minutes and were held on an average of a day 
and a half each week.
P re p a re d  occupations units were widely used in the senior 
high schools where a th ree-w eeks unit in the civics c la sses  was the 
m ost popular a rrangem en t. Sub jec t-m atte r fields in which most types 
of c la ss ro o m  guidance were found were in social sc iences , the 
physical sc ien ces , English, and Home Econom ics.
Schools providing for individual differences reported  close 
cooperation of counselors with ad m in is tra to rs  in making groupings 
based  upon student ab ili ties . Sixty-two and one-half per cent of the 
schools repo rted  close teach er-co u n se lo r  cooperation in determining 
students to receive specia l assignm ents .
Five junior high schools had a core cu rricu lum  with th re e - 
hour blocks in all g rad es , while two had experim ental p rogram s 
with two-hour blocks only in the seventh g rad es . This type of 
cu rricu lum  was not used in the remaining junior high schools nor 
in any of the senior high schools.
C H A P T E R  VII
PLACEMENT AND FOLLOW -UP SERVICES
Over and above the o ther se rv ic e s  provided students through 
the functioning of planned guidance p ro g ram s a re  p lacem ent and 
follow-up, which m ay well be reg a rd ed  as the u ltim ate  efforts  of 
the guidance w orkers  in the schools. In th is study these  se rv ice s  
have been considered  for analysis  in the sam e ch ap te r , following a 
p rac tice  popular with many w r i te rs  in guidance.
As indicated in the in troducto ry  chap ter , the analysis  of 
p lacem ent s e rv ic e s  in the high schools has been l im ited  to one of a 
vocational n a tu re . While recognizing that p lacem ent, by definition, 
included the tran s it io n  of students into th e ir  next leve ls  of endeavor, 
i t  has a lso  been noted that educational p lacem ent in m ost schools has 
becom e essen tia lly  a m a tte r  of providing inform ation about o ther 
schools and colleges and making suggestions based  upon the s tu d e n ts ’ 
in te re s ts  and a b il i t ie s .  P e r t in en t a t  th is point is a s ta tem en t by 
Sinick who observed  that:
P lacem en t is employed he re  in the sense  of v o c a ­
tional o r  job p lacem ent, not educational p lacem ent in an 
institu tion  of lea rn ing . With re g a rd  to guidance and 
counseling such a distinction is m uch m ore tenuous,
l b 4
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since educational guidance and educational counseling 
a re  u sua lly  conducted with a vocational end in mind.
As a lre a d y  ind ica ted  in this study, educational p lacem en t 
as  a p a r t  of the sc h o o l 's  in fo rm ationa l s e rv ic e s  is u sua lly  a co m b i­
nation  of the e ffo rts  of l ib r a r ia n s  and c o u n se lo rs .  As W arte rs  has 
d e sc r ib e d  it ,  "In the av e rag e  high school th is se rv ic e  is providing 
in fo rm ation  (usua lly  f ra g m e n ta ry  r a th e r  than com prehensive) and 
consu lta tion  (usua lly  advising r a th e r  than counseling).
R e fe rr in g  to the d e s ira b i l i ty  of continuity  in p lacem ent 
s e r v ic e s ,  L e fe v e r ,  T u r r e l l ,  and W eitzel s ta te  that:
On f i r s t  thought it m ay  se e m  tha t the chief function 
of a p lacem en t se rv ic e  is th a t  of placing g rad u a tes  and 
f o rm e r  studen ts  in fu l l- t im e  jo b s .  This function m ay 
r e p re s e n t  its  m ost objective m ea su re  of s u c c e s s ,  yet 
if th is  is i ts  only c r i te r io n  m uch of the ta sk  of getting 
em p lo y er  and jo b - s e e k e r  to g e th e r  is m e re ly  c le r ic a l  
in n a tu re . O ccupational o r ien ta tio n  leading  to ac tua l 
p lacem en t in a job is an o th e r  p lacem en t function which 
should be continuous in its  ope ra tion  f ro m  the e a r ly  
g ra d e s  to the s tu d e n t 's  l a s t  y ea r  in school. ^
In the p re s e n t  study in q u ir ie s  re la tiv e  to p lacem en t s e rv ic e s
* Daniel S inick , " P la c e m e n t 's  P lace  in Guidance and 
C ounseling , 11 The P e rso n n e l  and Guidance Jo u rn a l ,  XXXIV (1955), 
36.
2 Jane W arters, High School P e rso n n e l  Work Today (New 
York: M cG raw -H ill Book Com pany, Inc. , 1956), p. 292.
^D. Welty L e fe v e r ,  A rchie  M. T u r re l l ,  and H enry  I. 
W eitzel, P r in c ip le s  and Techniques of Guidance (New York: The
Ronald  P r e s s  Com pany, 1941) p. 440.
156
were made regarding the following: a determ ination of which students
received  job a ss is ta n c e ,  a determ ination of the persons responsible  
fo r job placem ent, the method of job placem ent, and the extent of job 
surveys made by the schools.
Follow-up se rv ices  requ ire  that the student's  post-school 
p ro g ress  be studied for p roper evaluation for guidance p rac tices .
Some w r i te rs  urge that the follow-up se rv ice  should function as an 
adjustm ent se rv ice  which seeks to help fo rm er  students as well as 
gain r e s e a rc h  m a te r ia l  from  them. While agreeing that the follow- 
up serv ice  should have this dual function, W arters  seem s to have 
p resen ted  the consensus of most of her  colleagues when she said 
tha t, "The investigations of personnel p rac tices  indicate that follow- 
up, e ither as r e s e a rc h  or adjustm ent se rv ice , is the lea s t  well p ro ­
vided part  of the student personnel p rogram . M eyers a lso  indicates
the position of follow-up se rv ices  when he titled  one of his a r t ic le s
5
as "Follow-up: The Stepchild of the Guidance Fam ily . "
W arte rs  echoes the thought of m ost w orkers  in the field  
when she s ta te s ,  "Unless follow-up in te rm s  of both r e s e a rc h  and 
adjustm ent se rv ice  is included in the student personnel p rog ram ,
W arte rs ,  op. cit. , p. 296.
^George E. M yers , "Follow-up: The Stepchild of the 
Guidance Fam ily , " Occupations, XXVII (1948), 102.
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lit t le  c la im  can be made to perform ing all the guidance functions.
In the p re sen t  study the following points re la tiv e  to the 
follow-up se rv ic e s  w ere analyzed: the types of sc h o o l- leav e rs  such
as those who attended college, those who did not attend college, and 
those who dropped out of school; the dates of the m ost recen t follow- 
up studies; and the objectives whose a tta inm ent has been a s s is te d  
by the follow-up data. As in the case of the p lacem ent s e rv ic e s ,  
the follow-up se rv ice s  were found only in the sen io r high schools.
I. PLACEMENT
Job p lacem ent a s s is ta n c e .  All th re e -y e a r  sen io r  high 
schools rep o rted  that th e ir  p ro g ram s provided for job p lacem ent 
a ss is ta n c e  to  g rad u a tes ,  d ro p -o u ts , and students s t i l l  in school.
Among the fo u r -y e a r  sen ior high schools s ix teen  schools,
8 8 . 9  per cent, rep o rted  that the ir  g radua tes  rece ived  job a s s is ta n c e .  
Reporting th is a ss is ta n ce  to d rop-outs  w ere eight schoo ls , 44 .4  per 
cent. F ou rteen  schools, 77.8 per cent, re p o r te d  job a ss is ta n ce  to 
students s t i l l  in school.
C onsidering all schools as a single group, n ineteen, 90 .5  
per cent, gave job a ss is ta n ce  to th e ir  g radua tes ; e leven, 52 .4  p e r
^ W a rte rs ,  op. c it .  , p. 297.
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cent, gave th is a ss is ta n ce  to d rop-ou ts; and seventeen, 80.9  per 
cent, gave job a ss is tan ce  to students s t i l l  in school. Table XLHI 
shows the extent of job a ss is ta n ce  given to g rad u a tes ,  d ro p -o u ts , and 
students in school.
TABLE XL HI
SCHOOLS EXTENDING JOB PLACEMENT ASSISTANCE 
TO GRADUATES, DROP-OUTS, AND STUDENTS
IN SCHOOL
________P e r  cent giving a ss is ta n ce___________
G raduates  D rop-outs Students in school
Type of 
Bchool
Junior high * * *
T h re e -y e a r  sen io r 100.0 100.0 100.0
F o u r -y e a r  sen io r 88.9  4 4 .4  77.8
All schools 90 .5  52.4 80.9
* Not re p o r te d  in junior high schools
R esponsib ility  fo r p lacem ent. Among the th re e -y e a r  sen ior 
high schools responsib ili ty  for p lacem ent r e s te d  with the co u n se lo rs . 
F ourteen  fo u r-y e a r  sen io r high schools, 77.8  per cent, rep o rted  
that responsib ili ty  for job p lacem ent was sh a red  by counselors  and 
p r in c ip a ls .
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Method of placem ent. Job placement was conducted through 
cooperation with the local offices of the state employment serv ice  
where this was available, or through inform al contacts between 
school personnel and individuals seeking part  o r  fu ll-tim e w orkers . 
There  were no placement offices se t up in the schools.
School surveys of job opportunities. No surveys of job op­
portunities had been made by the th re e -y e a r  senior high schools.
Five of the fo u r-y ea r  senior high schools had made surveys of p a r t -  
tim e and fu ll-tim e job opportunities in the ir  communities within the 
two y ears  im m ediately  preceding this study.
Placem ent through distributive education. Work experience 
p ro g ram s were c a r r ie d  out in the senior high schools in the la rg e r  
com m unities. All th re e -y e a r  senior high schools and eight of the 
fo u r-y ea r  sen ior high schools had coordinators of distributive educa­
tion as m em bers  of th e ir  facu lties . Through these coordinators jobs 
were provided for the students in the work experience p ro g ram s. In 
some instances counselors and coordinators cooperated in making 
placem ents; as a genera l ru le , however, jobs secu red  through the 
coordinator were held as a part  of the distributive education p rogram  
and any o thers were obtained through the counselor.
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II. F O L L O W -U P
Types of fo l low -up  s tud ies  m a d e . Only the f o u r - y e a r  se n io r  
high schools  r e p o r t e d  fo l low -up  s tu d ie s .  Among th e se  schoo ls  th e re  
w ere  th re e  types  of fo l low -up  s tud ies :  those  of g ra d u a te s  who went
to  co llege ;  those  of g ra d u a te s  who did not go to college ;  and those  of 
s tuden ts  who d ropped  out of school  be fo re  g radua t ion .
F igh t  of these  s c h o o ls ,  4 4 .4  p e r  cen t ,  r e p o r t e d  fo l low -up  
s tu d ie s  of s tuden ts  who went to  college;  th r e e  s c h o o ls ,  16 .7  pe r  cen t ,  
r e p o r t e d  fo l low -up  of g rad u a te s  who did not go to co llege ;  and th r e e  
s c h o o ls ,  16.7 p e r  cen t ,  in d ica ted  tha t  fo l low -up  s tud ies  w e re  made 
of s tuden ts  who d ropped  out  of school  b e fo re  g rad u a t io n .  Table  XLIV 
shows the ex ten t  of fo l low -up  s tud ies  among the high schools  r e p o r t ­
ing th is  phase  of guidance .
R ecen cy  of fo l low -up  s tu d ie s .  F igh t  high sc h o o ls ,  25 p e r  
cen t  of the to ta l  n u m b er  in the s tudy, r e p o r t e d  tha t  t h e i r  fo l low -up  
s tud ies  had  been  made m o re  than once, and  tha t  the m o s t  r e c e n t  
s tu d ie s  had been  co m p le ted  within the p a s t  two y e a r s .  The o ther  
schoo ls  ind ica ted  tha t  s tud ies  had been  m ade  a t  l e a s t  once, but they 
did not r e p o r t  r ep e t i t io n  of the s tud ies  a t  s e t  i n t e r v a l s ,  nor did they 
ind ica te  the da tes  of the m o s t  r e c e n t  s tu d ie s .
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T A B L E  X L IV
EXTENT OF FOLLOW -UP STU ES REPORTED FOR 
DIFFERENT TYPES OF SCHOOL-LEAVERS
P e r  cent of high schools report ing  studies 
Type of G rad u a te s -  G raduates  -
school college non-college Drop-outs
Junior high * * *
T h re e -y e a r  senior  * * *
F o u r -y e a r  senior 44 .4  16.7 16.7
All schools 25 .0  9 .4  9 .4
* No follow-up studies rep o r ted
Objectives of the follow-up s tudies .  Counselors  were asked  
to rank each of a number of objectives of follow-up studies  on the bas is  
of the extent to which they were  atta ined by the use of m a te r ia l  co l ­
lec ted  by the s tud ies .  Six schools ,  rep resen t ing  75 per cent of the 
schools report ing  regu la r  follow-up studies, ranked the objectives in 
the o rd e r  in which the ir  a tta inment was actually  a ided by the m a te r ia l  
ga thered  f ro m  the s tudies .  Table XLV shows the objectives and the 
ranking ass igned  by the counse lo rs .
Counselors  rep o r ted  that m a te r ia l  obtained f rom  follow-up 
studies was most  helpful in the evaluation of the effectiveness of
162
T A B L E  XL.V
OBJECTIVES OF FOLLOW-UP STUDIES IN THE ORDER 
IN WHICH THEY HAVE BEEN MOST HELPED 
BY MATERIAL FROM THE STUDIES
Rank Objectives
F i r s t  Evaluation of the effectiveness of the curr icu lum
Second Evaluation of the effectiveness of instruction
Third  Evaluation of the guidance serv ices
Fourth  Keeping in touch with school- leavers
the school curr icu lum . Evaluation of the effectiveness of instruction 
was ranked second; evaluation of the guidance se rv ices  was third; 
and keeping in touch with school- leavers  was fourth.
Summary. Job placement for graduates  was provided by 
a lm ost  all senior high schools.  This type of ass is tance  was offered 
to drop-outs and students in school by one-half and th ree -four ths  of 
the schools,  respectively . Responsibili ty for placement res ted  with 
the counselors  in the th ree -y ea r  senior high schools; it was shared  
equally by counselors  and principals in the fou r-yea r  senior high 
schools.  This se rv ice  was effected through contacts with individual 
employers  and cooperation with local divisions of the state employ­
ment se rv ice .  There were no placement offices maintained within
the s c h o o ls .
A few f o u r - y e a r  s e n io r  high schoo ls  r e p o r t e d  co m p le t io n  
of job s u r v e y s  with in  the two y e a r s  p rec ed in g  th is  s tudy .  No s u rv e  
of lo c a l  job o p p o r tu n i t ie s  had  b e en  m ade  by  the t h r e e - y e a r  s e n io r  
h igh  s c h o o l s .
F o l lo w -u p  s e r v i c e s  w e re  r e p o r t e d  by a few f o u r - y e a r  
s e n io r  high s c h o o l s .  About ha lf  of th is  g ro u p  had  m ade  s tud ies  
l im i te d  to g r a d u a t e s  who had gone to co l leg e .
C H A P T E R  VIII
RATINGS BY COUNSELORS AND PRINCIPALS
C ounse lo rs  and p r inc ipa ls  were a sk ed  to ra te  the e ffec t ive ­
ness  of the various  phases  of the guidance p ro g ra m s  in th e i r  schools .  
This  was accom plished  through the su b m iss io n  of a ten -po in t  rating 
sca le  to co u n se lo rs  and p r inc ipa ls  fo r  th e i r  s e p a ra te  e s t im a te s .  The 
type of sca le  employed to se cu re  these  e s t im a te s  was suggested  by 
an in s t ru m en t  used  in a study conducted by the N orth  C en tra l  
A ssoc ia t ion  of Colleges and Secondary  Schools for  the school year  
1947-48.  ^ In that study high schools in the N orth  C e n tra l  A ssoc ia t ion  
w ere  a sk ed  to indicate the points on a rating sca le  which b e s t  d e ­
s c r ib e d  the various  phases of th e i r  guidance p ra c t ic e s  o r  a c t iv i t ie s .  
W hereas the s tudy c ited  above s e c u re d  ra t ings  only f ro m  p r inc ipa ls ,  
the p r e s e n t  study obtained those  of both p r inc ipa ls  and counse lo rs  in 
the high schools  p a r t ic ipa t ing .
In the sca le  u sed  in th is  study, the n u m er ica l  divisions of 
the sca le  w ere  accom panied  by cues in the fo rm  of descr ip t ive  
p h ra s e s  indicating an inc reas ing  o rd e r  of effect iveness  with re sp ec t
* "Report  of the Self-Study Survey  of Guidance P r a c t i c e s  in 
N or th  C e n tra l  A ssoc ia t ion  High Schools for  the School Year 1947-48, " 
The N orth  C e n tra l  A ssoc ia t ion  Q u a r te r ly ,  XXIII ( Jan u ary ,  1949), 
276-303.
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to each of s ix  m a jo r  a r e a s  of guidance. This a r r a n g e m e n t  s e rv e d  
to fac i l i ta te  e s t im a te s  of counse lo rs  and p r incipals  in fixing ra t ings 
f ro m  one through the p e rfec t  rating of ten.
Mean ra t ings  of counse lo rs  and p r inc ipa ls  were  derived  for 
each of the following phases  of the guidance p rog ram :  the individual
inventory , o r ien ta t ion  and in form ationa l  s e r v i c e s ,  the counseling 
s e r v i c e s ,  g roup guidance, p lacem ent ,  and follow-up. These  mean 
ra t ings  were  a r r a n g e d  in profi les  for each type of high school and for 
all  high schools  taken as  a single group.
Subsequent  sec t ions of th is  chap te r  p re se n t  ana lyses  of the 
ra t ings  by counse lo rs  and p r inc ipa ls  in each type of high school and 
in a ll  high schools co n s id e red  as a single group. P ro f i le s  of the 
means as com pos ites  of the ra t ings  ap p ea r  in F ig u re s  1 through 4 
in the sec t ions  devoted to  the ana lyses  of p r inc ipal  and counselor  
r a t i n g s .
I. RATINGS IN THE JUNIOR HIGH SCHOOLS
Ratings were  made on the effect iveness  of the individual 
inventory , o r ien ta t ion  and inform ationa l  s e r v i c e s ,  the counseling 
s e r v ic e s ,  and group guidance. C ounse lo rs  and p r inc ipa ls  of jun ior  
high schools did not make ra t ings  of the effect iveness  of p lacem ent  
and follow-up s e r v ic e s ,  since these  were  not a p a r t  of the guidance
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program s in their schools.  This section presents  analyses of the 
ratings of counselors  and principals and a profile of their  mean 
ratings in Figure  1.
Ratings of the individual inventory. The mean rating of 8 
was derived from the ratings of the individual inventory by the 
counselors  in the junior high schools. Fo r  the ratings by the 
principals  of the junior high schools,  the mean rating was 8. 3, which 
was a slightly higher rating of the individual inventory than that 
given by the counselors .
Ratings of the orientation and informational se rv ices .  For  
the rating of orientation and informational se rv ices ,  a mean rating 
of 7.5 was derived f rom  counselors '  ratings in the junior high 
schools.  The mean of the ratings of these serv ices  by principals 
was 8 .2 ,  seven-tenths of a point higher than that of the counselors .
Ratings of the counseling se rv ice s .  The mean rating of 7. 5 
was derived f rom  the counselors 1 ra t ings  of the counseling serv ices  
in the junior high schools,  A mean rating of 8 was found from  the 
ratings of this serv ice  by the principals .  Principals rated the 
counseling serv ice  a half point higher than did the counselors .
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Ratings of Group Guidance. A mean ra t ing  of 7.7 was 
derived  f ro m  the ra t ings  of group guidance by the co u n se lo rs  in the 
junior high schoo ls .  A mean rating of 6. 7 was d e te rm in ed  f ro m  the 
ra t ings  of th is  se rv ice  by the p r in c ip a ls .  This was the only phase of 
the guidance p ro g ra m  in the junior high schools  which rece ived  a 
low er  ra t ing  f ro m  the p r inc ipa ls  than that given by the c o u n se lo r s .
Review of ra t ings by counse lo rs  and p r in c ip a l s . With the 
exception of the rating of g roup  guidance, p r inc ipa ls  in the junior  high 
schools  r a te d  the e ffec t iveness  of the guidance p ro g ra m  h igher  than 
did the counse lo rs  in those  schoo ls .  Differences in the m ean  ra t ings  
by p r inc ipa ls  and cou n se lo rs  were  l e s s  than one point in a l l  phases  of 
the p ro g ra m  except g roup  guidance where  the d ifference was one whole 
point.  C ounse lo rs  gave the individual inven to r ie s  the h ighes t  ra ting 
among the phases  of th e i r  guidance p r o g r a m s .  The lowest ra t ings  by 
counse lo rs  were  those  given to o r ien ta t ion  and in fo rm ationa l  s e rv ic e s  
and to the counseling s e r v i c e .  P r in c ip a ls  gave th e i r  h ighest  ra ting to 
the individual inventory  and th e i r  low est  to g roup guidance. The 
range of the m eans  of c o u n s e lo r s ’ ra t ings  of the d if ferent  phases  
of the guidance p ro g ra m  was one-ha lf  of a point while that of 
p r inc ipa ls  was one and s ix - ten th s  points .
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II. R A T I N G S  IN T H E  T H R E E - Y E A R  S E N I O R  HIGH S C H O O L
C ounse lo rs  and p r inc ipa ls  in the t h r e e - y e a r  sen io r  high 
schools  made s e p a ra te  ra t ings  of a ll  phases  of the guidance p ro g ra m  
included in this study. This sect ion  p re se n ts  ana ly ses  of the ra t ings  
of cou n se lo rs  and p r inc ipa ls  and profi les  of th e i r  mean ra t ings  in 
F ig u re  2.
Ratings of the individual inven to ry . The mean rating of the 
individual inventory  was 6 .4  for the counse lo rs  in the t h r e e - y e a r  sen io r  
high schoo ls .  A m ean  ra t ing  of 7 .3  was de r ived  f ro m  the p r in c ip a l s '  
ra t in g s  of this phase  of the guidance p ro g ra m .  P r in c ip a l s '  ra t ings  of 
the individual inventory exceeded that of the co u n se lo rs  by n ine- ten ths  
of a point.
Ratings of the o r ien ta t ion  and in fo rm ationa l  s e r v i c e s . A 
m ean  ra ting of 6. 8 was derived  f ro m  the ra t ings  of o r ien ta t ion  and 
in fo rm ationa l  s e rv ic e s  by the counse lo rs  of the t h r e e - y e a r  sen io r  
high schoo ls .  F o r  the ra t ings  by p r inc ipa ls  of these  schools  the m ean  
rating of these  s e rv ic e s  was 8, one and tw o-ten ths  h igher  than tha t  of 
the co u n se lo r s .
Ratings of the counseling s e r v ic e s .  The m ean  of the ra t ings  
of the counseling s e rv ic e s  by the counse lo rs  in the th ree  - y ea r  sen io r
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high schools was 7.6, which was exactly the same moan derived 
from the ratings of the principals in these schools.
Ratings of group guidance. The mean of the ratings of group 
guidance by the counselors was 7. 2. as compared with the mean rating 
of 8. 3 which was derived from the p r inc ipa ls ’ ratings of group 
guidance. The mean of the ratings given those serv ices by the 
principals was one and one-tenth of a point higher than that given by 
the counselors.
Ratings of the placement se rv ices .  A mean rating of 7 was 
derived from the counselors '  ratings of the placement serv ices  in 
these schools.  For the ratings by principals the mean rating was 
6, 6, which was four-tenths of a point lower than that of the counselors.
Ratings of the follow-up s e rv ice s . With respect  to the follow- 
up services in the th ree -y ea r  senior high school the mean of the 
ratings by counselors was 5.6 and the mean rating of 4 .6  was derived 
from the principals '  ratings of this serv ice . The principals '  rating 
was one point lower than the rating of the counselors.
Review of ratings by counselors and principals among the 
th ree -yea r  senior high schools . Princ ipa ls '  ratings were higher than 
those of the counselors in three phases of the guidance program: the
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individual inventory, orientation and informational se rv ices ,  and group 
guidance. Regarding the counseling se rv ice s ,  the counselors and 
principals  had the same mean rating. Differences in the means of 
ratings by counselors  and principals  were one point or less  except in 
the cases of or ientat ion and informational se rv ices  and group guidance 
in which there  was slightly more than a one point difference.
Counselors  in these schools gave the counseling serv ices  
the highest rating among the phases of guidance in the ir  schools; 
principals  gave their  highest rating to orientation and informational 
se rv ices .  Both counselors  and principals  ga’ e their  lowest ratings 
to the follow-up se rv ice s .  The range of the means of co u n se lo rs1 
ratings of the different phases of the guidance program  was two points; 
the range of the means of the p r inc ipa ls '  ratings was three  and four-  
tenths of a point.
III. RATINGS IN THE FOUR-YEAR SENIOR HIGH SCHOOL
Counselors  and principals  in the fou r-yea r  senior  high 
schools made separa te  ratings of all phases of the guidance p rogram  
em braced  in this study. These included the following: the individual 
inventory, the orientation and informational se rv ices ,  the counseling 
se rv ice s ,  group guidance, the placement se rv ice s ,  and the follow-up 
se rv ice s .  This section presen ts  analyses of the ratings of counselors 
and principals  and profiles of their  mean ratings in Figure  3.
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Ratings of the individual inventory. The mean of the ratings 
of the individual inventory by the counselors in the fou r-yea r  senior 
high schools was 6. 7 as compared to a mean rating of 7. 6 derived 
f rom  the p r inc ipa ls '  ratings of this phase of the guidance program .
The p r inc ipa ls '  rating of this phase was nine-tenths of a point higher 
than that of the counselors .
Ratings of the orientation and informational se rv ice s .  A 
mean rating of 6. 6 was derived from the ratings of the orientation 
and informational se rv ices  by the counselors  of the fou r-yea r  senior 
high schools. For  the ratings by principals  of these schools the 
mean rating of these se rv ices  was 7 .8 ,  one and two-tenths of a point 
higher than that of the counselors .
Ratings of the counseling se rv ice s .  The mean of the ratings 
of the counseling se rv ices  by the counselors in the fou r-yea r  senior 
high schools was 6, and the mean rating of 7.8 was derived from the 
p r inc ipa ls '  rating of this se rv ice .  The mean of the p r inc ipa ls '  ratings 
was one and one-eighth point higher than the mean of the ratings of 
the counselors .
Ratings of group guidance. A mean rating of 4 .4  was de­
rived f rom  the ratings of group guidance by the counselors  of the 
fo u r-y ea r  senior high schools. For  the ratings by principals  of
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these schools,  the mean rating of these se rv ices  was 6 .5 , two and 
one-tenth points higher than that of the counselors .
Ratings of the placement se rv ice s .  A mean rating of 5. 5 
was derived f rom  the ratings of the placement se rv ices  by the 
counselors  of the fou r-yea r  senior high schools.  For  the ratings 
by principals  of these schools,  the mean rating of these se rv ices  
was 6 .8 ,  one and th ree - ten ths  of a ptoint higher than that of the 
counselors .
Ratings of the follow-up s e r v ic e s . A mean rating of 4. Z was 
derived f rom  the ratings of the follow-up se rv ices  by the counselors  
of the fou r-yea r  senior high schools.  For the ratings by principals  
of these schools ,  the mean rating of these se rv ices  was 5 .3 ,  one and 
one-tenth  of a point higher than that of the counselors .
Review of ratings by counselors and p r inc ipa ls . Among the 
fo u r -y ea r  senior  high schools the principals* ratings were higher 
than those of the counselors  on all  phases of the guidance p rogram . 
Differences in the means of the ratings by counselors and principals 
were about one point with the exception of the mean ratings for the 
counseling se rv ices  and the follow-up se rv ice s ,  which were one and 
eight-tenths and two and one-tenth of a p>oint, respectively .
Counselors in these high schools gave the individual
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inventory the highest rating among the phases of guidance in their  
schools; principals  gave their  highest ratings to the counseling 
se rv ices  and to the orientation and informational se rv ices .  Both 
counselors  and principals  gave their  lowest ratings to the follow-up 
se rv ice s .  The range of the means of counselors '  ratings of the dif­
ferent  phases of guidance was two and five-tenths points; the range 
of the means of the p r incipals '  ratings was two and five-tenths points.
IV. RATINGS IN ALL SCHOOLS IN THE STUDY
Counselors  and principals  of the th re e -y e a r  and the four - 
year  senior high schools made separa te  ratings of all  the phases of 
the guidance p rogram  under consideration in this study. The coun­
se lo rs  and principals  of the junior high schools made ratings of all 
but two phases as those schools did not include placement and follow- 
up se rv ices  in the ir  guidance p ro g ram s .  This section presents  
analyses of the ratings of all  the counselors  and principals  of all 
the schools of the individual inventory, the orientation and in fo rm a­
tional se rv ice s ,  the counseling se rv ice ,  and group guidance. The 
placement and follow-up se rv ices  were ra ted  by all  counselors  and 
principals  except those in the junior high schools.  Pro fi les  of the 
mean ratings a re  p resen ted  in Figure 4.
Ratings of the individual inventory. The mean rating of 7. 2
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was derived from the ratings of the individual inventory by the coun­
se lo rs  of all the schools in the study. For  the ratings by the p r in c i ­
pals, the mean rating was 7 .9 , which was seven-tenths of a point 
higher than that given by the counselors .
Ratings of the orientation and informational se rv ice s .  A 
mean rating of 7 was derived from the ratings of orientation and in­
formational se rv ices  by the counselors  of all the schools in the study. 
For  the ratings by principals  of all the schools,  the mean rating of 
these se rv ices  was 7 .9 ,  nine-tenths of a point higher than that of the 
counselors .
Ratings of the counseling s e r v ic e s . A mean rating of 6.7 
was derived f rom  the ratings of the counseling se rv ices  by the coun­
se lo rs  of all the schools in the study. For  the ratings of the p r in c i ­
pals of these schools,  the mean rating of these se rv ices  was 7. 5, 
e ight- tenths of a point higher than that of the counselors .
Ratings of group guidance. A mean rating of 6 was derived 
from the ratings of group guidance by the counselors  of all the schools 
in the study. For the ratings by principals  of these schools, the mean 
rating of these se rv ices  was 6 .7 , seven-tenths of a point higher than 
that of the counselors .
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Ratings of the placement services.  A mean rating of 5.4 
was derived from the ratings of the placement services by the coun­
selors  of all the schools in the study with the exception of those in 
the junior high schools, which did not offer placement se rv ices.  For 
the principals '  ratings of the same schools, the mean rating of these 
services was 6 .8 , one and four-tenths of a point higher than that of 
the counselors.
Ratings of the follow-up se rv ices . A mean rating of 4.5 was 
derived from the ratings of the follow-up services by the counselors 
of all the schools in the study excluding those in the junior high 
schools. For the ratings by principals of all the senior high schools >
considered, the mean rating of these services was 5.2, which was 
seven-tenths of a point higher than that of the counselors.
Review of ratings by counselors and principals . Among all 
the schools in the study the principals '  ratings were higher than the 
ratings of the counselors on all phases of the guidance program.
Differences in the means of ratings by counselors and principals 
were from seven-tenths of a point to one and four-tenths of a point.
Three phases of the guidance program, the individual inventory, 
group guidance and follow-up services,  were rated seven-tenths of 
a point higher by the principals than by the counselors.  The counseling
180
se rv ic e s  and the orientation and informational  se rv ice s  were ra ted  
e ight- ten ths  and nine-tenths of a point h igher ,  respec t ive ly ,  by the 
pr incipals  than by the counse lo rs .  The g re a te s t  difference was in 
the rating of the p lacement s e rv ic e s ,  which was one and four- ten ths  
of a point h igher in the mean of ra t ings by the pr incipals  than in the 
m ean  of the ratings of the counse lo rs .
Counselors  and pr incipals  in all schools in the study gave 
the individual inventory and the orien ta t ion  and informational se rv ice s  
the ir  highest r a t in g s .  Both counselors  and pr incipals  gave th e i r  lowest 
rating to the follow-up s e rv ic e s .  The highest mean of the ra t ings  by 
the counselors  and principals  on the various phases  of guidance was 
two and seven- ten ths  points h igher than the lowest mean of the i r  
r a t i n g s .
CHAPTER IX 
SUMMARY AND CONCLUSIONS
In the foregoing chapters  the data relative to the status of 
planned guidance program s and the background and training of 
counselors  have been presented . Est im ates  made by counselors 
and principals  on the effectiveness of the se rv ices  in the planned 
guidance p rogram s of the high schools were presented  in the p r e ­
ceding chapter .  In this chapter  the information presented  is su m ­
m ar ized  and conclusions a re  p resen ted  concerning the presen t  status 
of guidance se rv ices  and counselors  in Louisiana high schools.
I. SUMMARY
This was a study of the planned guidance program s and of 
the counselors  in white, public high schools of Louisiana. The study 
was limited to schools having at leas t  one half-time counselor.  There 
were fifteen school sys tem s within these l imita tions, but one parish  
did not choose to part ic ipate .  Most superintendents and other school 
personnel in the remaining fourteen school sys tem s cooperated fully 
and enthusiast ically .
The counselors .  Most counselors  were found to be
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p ro fess io n a l ly  qualif ied men and women who were act ive in the church , 
c iv ic ,  and soc ia l  a f fa i r s  of th e i r  com m uni t ie s .  A m a jo r i ty  of the 
co u n se lo rs  were  m a r r i e d  and many had ch i ld ren .  O n e- th i rd  w ere  
natives of th e i r  com m un it ies ,  and m o s t  of the o th e rs  were  long-t im e  
r e s id e n t s .  A m ajo r i ty  had had cons iderab le  exper ience  as c la s s ro o m  
t e a c h e r s  and as  c o u n se lo r s .  Slightly l e s s  than half were  se rv ing  as 
fu l l - t im e  c o u n se lo r s .  Half of those  working as  counse lo rs  had not 
been ce r t i f ied  as such  by the Lou is iana  State D epar tm en t  of 
Education.
Reception  and main tenance  of individual inventory  data.
The following s u m m a r ie s  s im ply  indicate whether  or not the va r ious  
types of individual inventory  data were  rece iv ed  and whether or  not 
they  w ere  m ain ta ined  by the schools  in the study. Indication of the 
d eg rees  of recep t ion  and of main tenance  - - r e g u la r ly  o r  o c ca s io n a l ly - -  
was p re se n te d  with a full an a ly s is  in the text and tab les  of C hap te r  III.
S tuden ts '  p e rso n a l  data,  t e a c h e r s '  m a r k s ,  and a ttendance 
data w ere  rec e iv e d  f ro m  sending schools  by a ll  high schools  in this 
study. These  data were m ain ta ined  in the cumulative  individual i n ­
ventory  of a ll  rece iv ing  schools .
S co res  f ro m  m enta l  abili ty t e s t s  w ere  r ec e iv e d  f ro m  s e n d ­
ing schools  by 27 .8  pe r  cent of the high schoo ls .  A lm ost  a ll  high 
schools ,  96 .9  per  cent,  r e p o r te d  tha t  these  data were  m ain ta ined
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in th e i r  r e c o rd  sy s te m s .
Data f ro m  ach ievem en t  te s ts  were  r ec e iv e d  f ro m  sending 
schools  by 43 .8  per  cent of the schoo ls .  Achievement t e s t  data 
w ere  m ain ta ined  by a lm o s t  a l l  high schoo ls ,  m o s t  com ple te ly  among 
the junior  high schools  none of which fa i led  to m ainta in  these  data in 
the student r e c o r d s .
All high schools  showed a low recep t ion  of specia l  aptitude 
te s t  data f ro m  sending schoo ls .  Among a l l  schools  as a single group, 
87 .5  pe r  cent re p o r te d  that  these data w ere  not rece iv ed .  More than 
half of a l l  schools  in the study failed  to m ain ta in  sp ec ia l  aptitude t e s t  
data.
P e r so n a l i ty  and i n te r e s t  data were  not rece iv ed  in 75 per  
cen t  of the high schoo ls .  These  data were  m ain ta ined  by m ost  of the 
sch o o ls .
Medical and dental data were  rec e iv e d  f ro m  sending schools  
by 71.9  per  cent and 62 .5  per  cent of the schools ,  respec t ive ly ;  these  
data w ere  m ain ta ined  by 75 per  cent  and 65. 6 p e r  cent of the schoo ls ,  
r e s p e c t iv e ly .
Data rega rd ing  p a r e n t s 1 education w ere  rec e iv e d  in 40 .6  
p e r  cent of the schools;  only half of a l l  high schools  r e p o r te d  m a in ­
tenance of data on p a re n t s '  education.
Dess  than half of the high schools  r e p o r te d  recep t ion  of data 
rega rd ing  s tuden ts '  ou t -o f -schoo l  non-gainfu l a c t iv i t ie s .  A lm ost  half
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of the schools  r e p o r te d  main tenance  of these  data.
About o n e - th i rd  of the high schools  re p o r te d  recep t ion  of 
e x t r a c u r r i c u l a r  ac t iv i ty  data f ro m  sending schoo ls .  These  data 
were  kept as p a r t  of the individual inventory  by well over t h r e e - 
four ths  of the schools .
Only the sen io r  high schools  r ep o r te d  recep t ion  of data on 
the s tu d e n ts '  ou t-o f-schoo l  employm ent .  About one -four th  of these  
schools  rece iv ed  these  data f ro m  sending schools .  A la rg e  m a jo r i ty  
of the high schoo ls ,  81. 3 per  cent,  r ep o r te d  m aintenance  of s tudent 
em ploym ent  r e c o r d s .
About tw o - th i rd s  of a ll  high schools  r ep o r te d  recep t ion  of 
t e a c h e r s '  anecdotes  f ro m  sending schools .  About half of a ll  high 
schools  r e p o r te d  main tenance  of these  data.
Slightly m o re  than a th i rd  of a ll  high schools  re p o r te d  r e ­
ception of data f ro m  c o u n s e lo r s '  in te rv iew s in the sending schools .  
These  data w ere  m ain ta ined  in 75 per  cent of a ll  high schools .
T e s t  s c o r e s  rece iv ed  f ro m  sending schools; t e s t s  used  in 
receiving s c h o o ls ; and uses  made of t e s t  s c o r e s .  There  were  m ore  
m en ta l  abili ty  t e s t  s c o re s  rece iv ed  f ro m  sending schools  than any 
o th e r  t e s t  m a te r i a l s ,  followed by ach ievem ent ,  aptitude, and in te r e s t  
t e s t  s c o r e s  in that o rd e r .  C ounse lo rs  indica ted  that  the g r e a t e s t  use 
of t e s t  s c o re s  was for  d iscovering ab i l i t ies  and r e s e a r c h  was l e a s t
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b e n e f i t e  d.
Provis ions for fo rm , loca tion , and maintenance of reco r  d s . 
Most of the high schools in this study used a combination of record  
cards  and folders for their inventory data. The bulk of the cumula­
tive reco rds  were kept in the counselor 's  office in most schools,  
while ab s t rac ts  were kept in the office of the school s e c re ta ry .  In 
schools employing the home room as a guidance agency, the home 
room teacher  shared  in the maintenance of guidance reco rd s .  Most 
schools indicated retention ol the individual inventory data as a 
whole. Provis ions were made for separa te  maintenance of confi­
dential information in 59.4 per cent of the schools.
Use of the individual inventory by school personnel.  This 
study revealed  that all school personnel had access  to non-confidential 
m ate r ia l  in the inventory. Regular use of data in the individual in ­
ventory was reported  for two-th irds of the high school principals .  
Inventory data were used regularly  by teachers  in slightly more than 
one-fourth  of the high schools.  Less than one-fourth of the coaches 
in the high schools made regu la r  use of individual inventory data.
P r e - a dmission orientation p ra c t ic e s . Princ ipals  and coun­
se lo rs  in the schools studied were both agents in the p re -adm iss ion  
program . Half of the high schools reported  that their  principals  and
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counselors made pre-admission talks in sending schools. Visits of 
prospective students was a practice followed by about two-thirds of 
all schools. A little more than half of all schools used the assembly 
in the sending school as a means of pre-admission orientation.
Post-admission orientation practices. About two-thirds of 
the high schools reported that assemblies were used for post-admission 
orientation. One-fourth of all high schools reported special c la s s ­
room programs for post-admission orientation. The use of handbooks 
and home room programs for post-admission orientation was r e ­
ported by about half of the schools.
Provisions for guidance materials and displays. Maintenance 
of special shelves and tables for guidance materials,  usually kept hi 
the school l ib rar ies ,  was reported by 81. 2 per cent of all high schools 
in the study. Displays of occupational posters, charts and exhibits 
were found in 56.2 per cent of the schools, and 71.9 per cent of the 
schools maintained informational files for the students. Handbooks 
and publications relating to guidance were issued by 59.4 per cent 
and 75 per cent of the schools, respectively.
Student- counselor ratio. All schools considered as a single 
group, the average number of students per full-time counselor was 
884. The average numbers of students for each full-time counselor
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in the different types of high schools were as follows: for the junior 
high schools, 960; for the th ree -y ea r  senior high schools,  885; and 
for the fou r-yea r  senior  high schools,  1177.
Est im ates  of counseling se rvices in principal a re a s  of 
student problem s.  Most counselors  reported  lim ited fac ili t ies and 
lack of sufficient personnel as causes of inadequate contacts with 
students.  With respec t  to interviews initiated by counselors ,  most 
responses  were vague. Only 21.9 per cent of the counselors  in all 
schools in the study indicated counselor- in it ia ted  contacts with students 
at lea s t  once a school year .  The la rg e s t  concentration of es t im ates  
by counselors  of all schools indicated that between 21 and 30 per cent 
of the students voluntarily sought interviews with counselors .
Counseling for educational, soc ia l-personal  and vocational 
adjustment.  The la rg e s t  concentration among all schools in the study 
as a  group in educational counseling was in an 11 to 20 per cent range. 
The la rg e s t  concentration of schools reporting soc ia l-personal  coun­
seling was between 1 1 and 20 per cent. The la rg e s t  concentration of 
schools reporting es t im ates  for vocational counseling were in the 
lowest ranges .  More than half of all schools reported  that less  than 
31 per cent of their  students sought vocational counseling.
Interviews resulting from  faculty r e f e r r a l s .  With respec t  to
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in terviews resulting from faculty r e f e r r a l s ,  the heavies t  co n cen tra ­
tion of e s t im ates  among all  schools was between 2 1 and 30 per cent 
of the total en ro l lm en ts .  E s t im a te s  varied  widely regarding  the 
percen tages  of students r e f e r r e d  to the counselor  for educational 
counseling. The la rg e s t  concentra tion  was in the 31 to 40 per cent 
range. F o r  so c ia l -p e rso n a l  counseling the l a rg e s t  concentra tion of 
e s t im a te s  of the num ber  of students r e f e r r e d  to the counselors  was in 
the 1 1 to 20 per  cent range .  Most of the schools placed th e i r  e s t i ­
m ates  of the number of in terviews for vocational counseling in the 
lowest  ranges  below 20 per cent.
Distr ibution of educational counseling among the faculty. 
Considering a l l  high schools in the study, 31.2 per  cent had c l a s s ­
room te a c h e rs  doing educational counseling regu la r ly .  Home room 
tea ch e rs  in 34.4 per  cent of all  schools and 25 per cent of the 
pr inc ipals  were regu la r ly  doing educational counseling.
Distribution of so c ia l - pe rsona l  counseling among the faculty. 
Among a l l  high schools ,  12.5 per  cent indicated th e i r  c la s s ro o m  
tea ch e rs  were doing so c ia l -p e r so n a l  counseling regu la r ly .  Home 
room tea ch e rs  were counseling regu la r ly  in this a re a  in 18.8 per  
cent of a l l  schools ,  and the principals  of 28. 1 per cent of the schools 
counseled reg u la r ly  in the so c ia l -p e rso n a l  a r e a .
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D istr ibu t ion  of vocational counseling among the facu l ty . Con­
s ide r ing  a ll  high schools  as a single g roup, it was re p o r te d  that 6. 3 
p e r  cent of th e i r  c l a s s ro o m  t e a c h e r s ,  18.2 per  cent  of th e i r  home 
room  t e a c h e r s ,  and 12.5 per  cent of th e i r  p r inc ipa ls  were  doing 
vocational counseling reg u la r ly .
C h a r a c te r i s t i c s  of the home room  as <i counseling agency.
Of all the high schools  in th is  study, 28. 1 per  cent u sed  the home 
room  as  p a r t  of th e i r  counseling p r o g r a m s .  The av e rag e  length  of 
the home room  periods  was fo r ty -one  m inu te s ,  and the ave rage  
num ber  of pe r iods  each week devoted e n t i re ly  to counseling was 
s l ightly  m o re  than one. F o r  all  the high schools  in the study e m ­
ploying the home room  as  a counseling agency, the ave rage  length 
of t im e  students  r e m a in e d  with one home ro o m  te a c h e r  was two y e a r s .  
T h ir ty  s tudents  was the ave rage  num ber  in the home room s in a l l  
types of high schools  in this study.
F a c i l i t ie s  fo r  counse l ing . C ounse lo rs  in a l l  but one school 
had p r iva te  off ices .  Six ty-five per  cent of the schools  had p r iva te  
te lephones for  th e i r  c o u n se lo rs .  C ounse lo rs  in a l l  schools  r e l ied  
upon student he lp  for  c le r ic a l  a s s i s t a n c e .
R e fe r r a l  s e r v i c e s .  Dental s e r v i c e s  were  avai lab le  to s tudents  
in 56.2 pe r  cent of the schools  through comm unity  hea l th  d e p a r tm e n ts .
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Through the schools systems, services of a visiting nurse were 
available to 59.4 per cent of the schools, and services of a physician 
were available to 18.8 per cent of the schools. Services of a visiting 
nurse and of a physician were available through community health 
units for 18.8 per cent and 59.4 per cent of the schools, r e sp e c ­
tively.
Services of a psychologist were available through their 
school systems for 25 per cent of the schools. They were available 
for 59.4 per cent of the schools through local mental health units. 
Psychiatric services were available through the school system for 
9. 1 per cent of the schools, while community health units furnished 
these services for 75 per cent of the schools. Services of mental 
health clinics were available in the communities of 84.4 per cent 
of the schools through parish guidance centers or mental health 
clinics.
Group guidance. Assemblies for guidance purposes were 
held by 37.5 per cent of all schools in the study, principally in the 
a rea  of educational guidance. The p referred  frequency for this type 
of assembly was once a month.
In almost all high schools in the study the counselors recom ­
mended student participation in extracurr icu lar  activities in appro ­
priate cases.  Provisions for regulation of participation in ex tra ­
curr icu la r  activities were found in 62.5 per cent of all schools.
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Only the four-year  senior  high schools reported having 
ca ree r  days as a part  of their group guidance p rogram s,  and less 
than half of these schools had c a re e r  days.
Provision for group guidance through the home room was 
indicated by 21.9 per cent of all high schools in the study. The 
average length of home room periods was fifty minutes,  and they 
were held on an average of slightly more than one day and a half 
each week for the purpose of group guidance. Frequency of p ro ­
grams ranged from one day a week to four t imes each week.
P repared  occupations units were widely used in the senior 
high schools. These were prepared  by teachers  in most of these 
schools and by counselors or counselors and teachers  jointly in the 
re s t .  Although the English and economics c lasses  were used in some 
schools, the civics c lasses  served  as the vehicle for the occupations 
units in most of the schools. A duration of three weeks for the occupa­
tions unit was most frequent among both types of senior high schools.
The principal a reas  included by c lassroom  teachers  in their  
guidance efforts were: personality improvement,  solving personal 
problems, duties of a citizen, study techniques, mil i ta ry  service 
preparation, and moral  and spir i tual  values. The subject-matte r  
a reas  in which these types of guidance were principally found included 
the social sc iences , the physical sc iences , English, and Home 
Economics.
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Provisions for individual d ifferences. All high schools p r o ­
vided for individual differences through varia tions and res t r ic t ions  
in the number of subjects c a r r i e d  and through differentiated class  
ass ignm ents .  L ess  than a th ird  of these schools reported  use of 
homogeneous or ability grouping.
Schools providing for individual differences reported  close 
cooperation of counselors  with adm in is t ra to rs  in making groupings 
based  upon student abil i t ies .  Sixty-two and one-half per cent of the 
schools repor ted  close teache r -counse lo r  cooperation in determining 
students to receive specia l a ss ignm ents .
The core cu r r icu lu m . Five junior high schools employed a 
core  curr icu lum  with a daily th ree -h o u r  block in the seventh, eighth, 
and ninth g rades .  Two junior high schools employed a lim ited  two- 
hour core c lass  in the i r  seventh grades only. The core curr icu lum  
was not employed in the remaining junior high schools nor in any of 
the senior  high schools.
Job place me nt. Senior high schools general ly  provided job 
p lacement to g radua tes ,  drop-outs ,  and students sti l l  in school. 
Responsibili ty for placement r e s ted  with counselors  in some schools; 
it was shared  equally by counselors  and principals  in o thers .  This 
serv ice  was effected through contacts with individual employers and
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cooperation  with local offices of the s ta te  employment se rv ice .  There  
were no p lacement offices mainta ined within the schools .
Follow-up s e rv ic e s .  Follow-up se rv ice s  were rep o r ted  by 
le s s  than half of the schools in the study. About half of this group 
had made studies  l im ited  to g radua tes  who had gone to college.
II. CONCLUSIONS
The following conclusions seem  just if ied  as a r e s u l t  of the 
findings of this study:
1. C ounse lors  serving in planned guidance p ro g ram s  of the 
schools in this study a re  dedicated, p ro fess ional ly  capable men and 
women. Almost a ll  of these w orkers  have graduate  degrees  and con­
s iderable  exper ience  in guidance and in c la s s ro o m  teaching.
2. Although counselors  a re  m odera te ly  active in t e a c h e r s '  
a ssoc ia t ions  and in local civic and socia l a c t iv i t ie s ,  re la tively  few 
a re  m em b ers  of s ta te  and national guidance a ssoc ia t ions .
3. This study indicated that counse lo rs ,  c o n t ra ry  to popular 
belief ,  a re  not p redom inate ly  u n m a r r i e d  women. There a re  some 
u n m a r r ie d  women serv ing  the guidance p ro g ram s  with distinction; 
but m ost  counselors  a re  m a r r i e d  men and women, many with se v e ra l  
ch ildren .
4. F a r  too many c o u n se lo r s --50  per  cent of those in this
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s tu d y - -a re  not cert ified by the State Department of Education.
5. A fair  degree of comprehensiveness was demonstrated 
in the variety of individual inventory data received and those m ain ­
tained by schools in this study.
6. Continuity was weakened by low reception of inventory 
data f rom  sending schools.  Two-thirds of all schools did not r e ­
ceive data from specia l aptitude te s ts ,  personali ty  and in te res ts  
t e s t s ,  medical and dental examinations, and ex tra cu r r icu la r  a c t iv i ­
t ie s .  Continuity was further  weakened by low maintenance of data 
regarding the education of s tudents '  pa ren ts ,  special  aptitude tes ts  
and ex t ra cu r r icu la r  act iv i t ies .
7. A highly represen ta t ive  type of testing m a te r ia l  was 
employed in testing p ro g ram s ,  and te s t  resu l ts  were widely used 
to implement guidance se rv ice s .
8. C lass room  teachers  were not making sufficient use of 
cumulative reco rds  in spite of their  convenient location and a c ­
cess ib il i ty  to faculty m em b ers .  Lack of provision for confidential 
m a te r ia l  in 40 per  cent of the schools points up the need for g rea te r  
attention to this e lement of student reco rds .
9. Use of p re -adm iss ion  orientation p rac t ices  was limited 
in most  schools.  This was part icu lar ly  true of the fou r-yea r  senior  
high schools, only half of which used such p rac t ices  regular ly .
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Recognized a reas  of or ientation did not receive enough emphasis 
in p re -adm iss ion  p rog ram s.
10. Some post-adm iss ion  orientation p rac t ices  require  
more emphasis than they now receive . Use of c la ss room  program s,  
home room p ro g ram s ,  and handbooks of orientation was limited in 
all  schools,  especially in the fou r-yea r  senior high schools.
11. Informational se rv ices  were generally adequate in all  
but the junior high schools.  The la t te r  provided a few occupational 
d isp lays ,  some informational fi les,  but kept no school catalogues,
12. Close cooperation exists between school l ib ra r ians  and 
counselors  in all schools.  It was found that l ib ra r ians  perform ed more 
than routine functions in assis ting guidance personnel.
13. The student-counselor  ratio  cannot be called s a t i s ­
factory. Any reasonable  comparison of this feature  with that in 
unplanned p ro g ram s ,  however,  ref lects  favorably on the se rv ices  
provided by counselors  in the schools surveyed.
14. There were not enough counselor- in it ia ted  interviews 
with individual students each sess ion .  Counselors in less  than one- 
fourth of the schools reported  this type of interview was held at leas t  
once a school year.
15. A fair  degree of rapport  between students and counselors 
was reflected in the e s t im ates  of most counselors that between 21 and
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30 per  cent of their  students voluntari ly  sought in terviews during the 
school year .
16. Not enough r e f e r r a l s  were being made for  so c ia l -  
pe rsona l  and vocational counseling. Most students were r e f e r r e d  
to counselors  for educational counseling.
17. Analysis of the dis tr ibution of counseling among 
personnel  o ther  than official counselors  indicated an inadequate s e r ­
vice for  supplementing the work of guidance personnel .  Counseling 
by other than the guidance staff was found mostly  in junior high 
schools and t h r e e - y e a r  sen ior  high schools .  T e a c h e rs ,  with the ex ­
ception of those in the schools ju s t  noted, did very  li t t le counseling. 
P r i n c ip a l s ’ counseling was negligible in a ll  schools .
18. Phys ica l  fac i l i t ies  for counseling were genera l ly  s a t i s ­
fac to ry  in a m a jo r i ty  of the schools .  Almost all  counselors  had 
private  offices, and th ree - fo u r th s  had private  te lephones.
19. C le r ic a l  a s s i s tan ce  for counse lo rs  was inadequate.  No 
counse lo rs  had paid s e c r e t a r i e s .  Considering the profess ional  p e r ­
fo rm ance  req u i re d  in this type of work ,there  was too much dependence 
upon student help.
20. Dental, m edica l ,  and nursing se rv ice s  for which students 
might be r e f e r r e d  were  genera l ly  inadequate.  F o r ty - th re e  and eight - 
tenths per  cent of the schools lacked dental se rv ice s  in th e i r  i m ­
mediate  comm unit ies .  Medical se rv ice s  and those of visiting n u rse s
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were not available in 21.8 per cent of the communities .
21. Psychological and psychia tr ic  se rv ices  were s u r p r i s ­
ingly adequate considering their  highly specia lized nature . These 
se rv ices  were available through pa r ish  mental  health clinics and 
guidance cen ters  to the students of more  than th ree -four ths  of all 
schools in the study.
22. Group guidance prac t ices  were usually inadequate,  and 
coverage of guidance a re as  was narrow . With the exception of those 
in the th re e -y e a r  senior high schools,  home room program s for 
guidance were very few. Relatively few schools repor ted  specific 
guidance in the course  of regular  c la ss room  teaching. Group guidance 
in a re a s  other than occupations received  lit t le em phasis .  As an ex­
ample, m il i ta ry  serv ice  preparat ion ,  of increasingly  vital importance, 
was included in group guidance program s of only 12.5 per cent of the 
schools.
2 3. A thorough study is indicated rela tive  to possible e m ­
ployment of the core curr icu lum  in more school sy s tem s .  This type 
of cu rr icu lum  was repor ted  functioning sa t is fac to r i ly  in seve ra l  junior 
high schools; but these amounted to only 15.6 per cent of all schools 
in the study.
24. P lacement se rv ices  were fa ir ly  sa t is fac tory .  All but 
drop-out students received ass is tance  in finding p a r t - t im e  and full- t ime
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jo b s .  It is  s ign if ican t  tha t  a la rg e  am ount  of p la c e m e n t  was done in 
schoo ls  having D is t r ibu t ive  E ducation  p r o g r a m s ,  which o b s c u re s  to 
som e ex ten t  the ac tua l  so u rc e  of the job p lac em en t  s e rv i c e :  w hether  
th ro u g h  co u n se lo r  o r  work  e x p e r ien c e  c o o rd in a to r .
25. F o l lo w -u p  s e r v i c e s  in the schoo ls  in th is  s tudy w ere  
incom ple te  or lack ing .  These  s e r v i c e s  w ere  r e p o r t e d  only in som e  
f o u r - y e a r  se n io r  high schoo ls  w here  half of the s tu d ie s  w ere  b a s e d  
upon g ra d u a te s  who had  gone to co l lege .  V ery  few s tud ies  w ere  m ade  
of all  types  of s c h o o l - l e a v e r s .
26. A ttention m u s t  be d i r e c te d  to a need  for m o re  c o ­
o rd in a to r s  of guidance  in the p a r i s h  school  s y s te m s :  th e re  w e re  only 
two s y s t e m s  with such  c o o rd in a to r s .  It is s ign if ican t  tha t  these  
s y s te m s  w e re  the only ones in the e n t i r e  s ta te  to em ploy  the co re  
c u r r i c u lu m  in the high schoo ls .  F u r t h e r m o r e ,  th ese  w ere  the 
s y s te m s  which d e m o n s t r a te d  the g r e a t e s t  coopera t ion  and p a r t i c i p a ­
tion of c l a s s r o o m  and hom e ro o m  t e a c h e r s  with c o u n se lo r s  in p lanned 
guidance •
2 7. P lan n ed  guidance p r o g r a m s  w ere  m o re  co m p re h en s iv e  
and m o re  co o rd in a ted  am ong the jun io r  high schoo ls  and the t h r e e - 
y e a r  s e n io r  high schoo ls  than  among the conventional  f o u r - y e a r  type .  
Too m any  p r o g r a m s  of the l a t t e r  w ere  c h a r a c t e r i z e d  by s h a r p  div is ion 
of the work  a r e a s  of c o u n se lo r s  and c l a s s r o o m  t e a c h e r s ;  too m any 
a d m i n i s t r a t o r s  m ade  l i t t le  e ffo r t  to rem o v e  th is  d iv is ion .
mPlanned guidance program s in Louisiana are  operating on a 
l im ited  front ,  but they have a vitality and a consistency which are  
t r ibutes  to the counselors  in the schools. Guidance, as  it exists  in 
planned p ro g ram s ,  is expanding steadily. The g rea te s t  expansion is 
evident in school sys tem s whose ad m in is t ra to rs  demonstra te  an a c ­
ceptance of the basic  philosophy of guidance.
The w ri ter  believes the following would be of considerable 
benefit  to planned guidance p rogram s in Louisiana high schools: an 
immediate  employment of additional cer t if ied  counselors  to relieve 
the crippling shortage of workers now existing and to improve the 
s tudent-counselor  ratio; increased  efforts by the State Department 
of Education toward enlivening program s now in effect and initiating 
p rogram s where none now exist; and a vital public re la tions p rogram  
through responsible  sources for educating not only the lay public, but 
also superintendents and school board  m em bers  relative to the aims 
of planned guidance.
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APPENDIX
QUESTIONS FOR INTERVIEW  
THE GUIDANCE WORKER - PROFESSIONAL TRAINING AND BACKGROUND
N am e of p e r so n  r e sp o n s ib le  fo r  d irec tin g  and coord in atin g  gu idance s e r v ic e s  
in the sc h o o l T itle
N um ber of hours e n t ir e ly  fr e e  fo r  G uidance w ork . D aily  W eekly
P r o fe s s io n a l T rain ing
C e r t if ie d  ' N o. Y r s . * N o. Y r e . * S em . H ra . 1 D eg ree  1 S ch o o ls  A w arding
(y e s  or n o )1 G uidance 1 C la ssr o o m  ' G uidance 1 or 1 D e g r e e s  and Y ear
 1 W orker 1 T ea ch er  1 T ra in in g  'D e g r e e s  1
i i  i i i
i i
C om m un ity , S e x , M a r ita l, and N a tiv ity  S t a t u s ________________
Y r s . R esid en t o f ' M ale o r  ' M a rr ied  N um ber o f  1 N ative  Tow n or C ity
the C om m un ity  1 F e m a le  ' o r  S in g le  1 C h ild ren  * and
“L ife*1 i f  N ative 1 M or F  1 M ar. o r  S_1_____________ |________ State_______________
i 1 t  i  i
E x p er ien ce  In jobs o th er  than teach in g  o r  co u n se lin g
N ature o f the W ork 1 P a r t - t im e  'L o c a tio n  'T im e  Spent D oing ' D oing th is  
(O ccup ational T it le ) 1 or ' o f ' T h is  W ork -E xact 1 P a r t - t im e  
  1 F u ll- t im e *  W ork 1 Cumulative-Yrs .-M x. ' W ork N ow
t i t  »
i i » ' ' i
i • i ' i
i i  i ■
i ' i ' i~ i
i '  ' ' 1 1 i  i  1 ' »
L is t  in fo rm a tio n  reg a rd in g  m e m b e r sh ip  in ch u rch , c iv ic ,  s o c ia l ,  s e r v ic e ,  
c h a r ita b le , fr a te r n a l o r g a n iz a tio n s , honor s o c ie t i e s ,  f r a te r n i t ie s ,  s o r o r i t ie s ,  
p r o fe s s io n a l a s s o c ia t io n s ,  or any o th er  o r g a n iz a tio n s  o f  w hich  the gu idance  
w ork er  i s  a  m em b er
N am e of G roup 1 S ta te , N at. , 1 H ow lon g  ' ' O ffic e s  H eld
or O rgan iza tion  * L o c a l on ly  * a M em ber 1 and W hen H eld
i i i
i i «
i » 1 i
i t i
i i ' t
i i t
i i 1 i
1 i i
i i i
L is t  P u b lica tio n s o f  any kind m ade b y  the gu id an ce w ork er  
T itle  1 P u b lish e r Date

/’ OS
','.r i"! t ,-’" 1  r a t i n g  s c a l e s  a i  - g i v e n  : •' t h e  p u p i l s  i n  y o u r  s c h o o l ?
G i v e  e x a c t  i n f o r  m a t  i o n , s u c h  a s  t h e  n a m e  o f  t h e  t e s t s ,  e t c , __________---------------- - ---  ■ ■ ■ — ■. . ■
’G roup 'R eg u la r ly '(i r a de s 1 T e s te r dum ber
■"x.ict T itle  of T ent 1 or 1 or *in W bichr(T e a c h e r # P u p ils
*lndiv. 'O c c a s io n a lly ' G iven •C ounselor) T e s te d
A. Tpt^ltigincr! T e s ts i i t t
i i r i
1 1------ " i t
1 i t i
t » ■ i i
T ¥ i i
F.. A ptitude T e s ts 1 ( i t
1 i i t
’ " I" i 1 ' i
i ' i' t •
1 t t !
1 • i i
C . A ch iev em en t T e s ts \ i f I
t i i 1
1" ’ " • t 1
1 t t 1
1 i i t
1 ■ i I
D. Into r e  s t  and P e r so n a lity i i 1
T e s ts  and R ating S c a le s i t t
I i t 1
* t i 1
1 t • 1
1 i i 1
1 ' • i 1
What utie d oes your sc h o o l m ake of the t e s t  s c o r e s  and r a tin g s  se c u r o d  fro m  
Lho t e s t s  or  s c a le s  w h ich  you have l i s t o d ?  R ank in o rd er  o f th e ir  g r e a te s t  
usage  (or  im p o rta n ce ), e . g .  1 -h ig h e s t ,  2 -n e x t  h ig h e s t , e t c .
Pupil c la s s if ic a t io n  and g r a d a tio n .......................................
C om parin g  a c h ie v e m e n t o f  s c h o o ls  and c l a s s e s . . . .  
D eterm in in g  e f f ic ie n c y  o f in s t r u c t io n . . . . . . . . . . . . .
S o t t i n g  up o b je c t iv e s  of in s tr u c t io n .................. .................
D i s c o v e r i n g  n eed s  fo r  em p h a sis  in in s tr u c t io n .. . .  . 
Din co v er in g  in d iv id u a l a b il i t ie s  and d is a b il i t ie s  for
gu idance p u r p o se s .  .................. .............................................
R e s e a r c h .......................................................................................
Ccunjuling in te r v ie w s  fo r  p e r so n a l p r o b le m s . . .  . , .
:i p up ils s e le c t  v o ca tio n a l o b je c t iv e s ............. ..
Hilpiiij pupilj s e le c t  s c h o o ls  and c o l le g e  c o u r s e s . .  
O thor u s e s  m a d e .  ............................ .. ...................... ..
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11. What typos of fo rm s a r e  u sed  for record in g  item s in the Individual
Inventory?
a. C um ulative r ec o rd  ca rd ................................................................................................. ........
b . C um ulative r ec o rd  fo ld e r .......................................................................... .. .
c .  S ep arate  rec o rd  fo rm s ( e .g .  a tten d ance, h ea lth , g r a d e s , e t c . )  .......
d. B ook let r e c o r d  fo r m s ...................................................................................................... ........
e .  O ther fo rm s (d e s c r ib e ) ............. ............... ............................................................. .
12. W here a re  r ec o rd  fo rm s kept w hile pupils a r e  in sc h o o l?  (If duplicate
r e c o r d s  are  kep t, ch eck  ea ch  p lace w here a copy is  k e p t.)
a . School s e c r e ta r y 's  o f f ic e ............................................................................................... ........
b . P r in c ip a l's  p r iva te  o f f ic e ................................ ............................... ............................. ........
c .  A ss is ta n t  p r in c ip a lis  o f f ic e ........................................................................................... _____
d. C o u n se lo r 's  o f f ic e ............................................................................................................
n.  H om e r o o m . .......... .................................... ................................................................
f .  O ther p la c e s  ( s p e c ify ) ......................................................................................................._____
13. Which o f the fo llow ing  p erso n s  have a c c e s s  to  the com p lete  Individual
In ven tory?  W hich u se  r e g u la r ly  or  o c c a s io n a lly ?
P e r so n n e l ' A c c e s s  ' R egu lar U se ' O cca sio n a l U se
T ea ch er s  ' ' i
C o u n se lo rs  1 1 *
P r in c ip a l 1 1 t
A ss is ta n t  P r in c ip a l 1 ' i
A th le tic  C oach es ' 1 '
O thers (sp e c ify )  ' 1 i
14. Is any p r o v is io n  m ads fo r  sep a ra te  m ain tenance o f  co n fid en tia l in f or - 
m ation  ? . Is the f i l e  kept lo c k e d 7
Who h as the k ey ?  .
15. A re the cu m u la tive  r ec o rd s  kept p erm a n en tly ?  A s a w h o le?  Y es N o__
In p a r t?  Y es N o . If "no", for how long a fter  the p upils (drop~outs  
and grad u a tes) have le f t  sch o o l a r e  th ey  kept?
ORIENTATION AND INFORMATIONAL SERVICES
16. W hich of the fo llow ing  p r e -a d m is s lo n  p r a c t ic e s  a r e  u se d  by your sch oo l:  
(add and ch eck  o th ers  u sed )
a . T alks g iv e n  in send ing s c h o o ls  b y - R ece iv in g  p r in c ip a l........................... ..................
R ece iv in g  c o u n s e lo r ..................
O thers (n a m e)
b . V is its  to  sc h o o l by p r o sp e c tiv e  p u p ils ............................................................
c .  "Big B ro th er"  and "Big S is te r "  a r r a n g e m e n ts   ............................._ _ _ _ _ _ _ _
d. A sse m b ly  p ro g ra m s in r e c e iv in g  sc h o o l fo r  p ro sp e c tiv e  p upils . .
e .  P r in ted  m a te r ia l is s u e d  to  pupils in  send ing s c h o o ls ............................ __________
f. Add any o th ers  u sed
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17. Which of the following post-Admission orientation practices are used;
(add  and c h e c k  an y  o th e r s )
A s s e m b ly  p r o g r a m s  H andbooks Ho m e ro o m  p r o g r a m s
C la s s r o o m  p r o g r a m s_________O t h e r s _________________________
18. C h eck  th e a r e a s  o f  o r ie n ta tio n  w h ich  a r e  d e f in ite ly  in y o u r  p r o g r a m , 
e ith e r  in  p r e -a  A m issio n  o r  p o s t -a d m is s io n  p r a c t ic e s ,  or in  b oth .
P r o -A d . P o s t -A d .
a .  L ea rn in g  the g e n e r a l a im  and p u rp o se  o f th e  s c h o o l ..........................._ _ _ _ _ _ _  _ _ _ _ _
b .  B e c o m in g  a cq u a in ted  w ith  the tr a d itio n s  and  c o d e s  o f  c o n d u c t . _________ _ _ _ _ _
c .  D isc o v e r in g  p u r p o se s  and o b je c t iv e s  o f v a r io u s  c u r r ic u la  . . . .  ________ _ _ _ _ _
d . L ea rn in g  the seq u e n c e  an d  r e la t io n sh ip s  o f  s p e c if ic  c o u r s e s . .  _ _ _ _ _ _ .  _ _ _ _ _ _
e .  S e le c t in g  a p p ro p r ia te  e x tr a c u r r ic u la r  a c t iv i t i e s ................................   _ _ _ _ _ _ _
f .  A n a ly z in g  stu d y  d if f ic u lt ie s  and  se e k in g  th e ir  s o lu t io n ..................... _ _ _ _ _ _ _ _ _ _ _ _ _
g . D is c o v e r in g  s p e c ia l  s e r v ic e s  a v a ila b le  to  s tu d e n ts ...............  , _ _ _ _ _  _ _ _ _ _ _
h . L ea rn in g  the p h y s ic a l la y o u t and f a c i l i t i e s  o f the s c h o o l . . . . . .  _ _ _ _ _ _  _ _ _ _ _
1. K now ing w h ich  fa c u lty  m e m b e r s  p ro v id e  v a r io u s  k in d s o f h e lp  _ _ _ _ _  _ _ _ _ _
j . (A dd an y  o th er ) _ _ _ _ _  _ _ _ _ _
19. D o es  the s c h o o l h a v e  s p e c ia l  s e t s  o f s h e lv e s  or  ta b le s  fo r  b o o k s  and  
m a g a z in e s  about o c c u p a tio n s , p e r s o n a lity  d e v e lo p m e n t, and o th er  a r e a s  
o f pupil in te r e s t  7 N o Y s»  W here
2 0 . Is  th e r e  a d is p la y  o f o c c u p a tio n a l p o s t e r s ,  c h a r t s ,  and e x h ib its  in  a  
c o n sp ic u o u s  p la c e  in  th e s c h o o l 7 N o Y es  W here
Z l. Is th e r e  a f i l e  o f  e d u c a tio n a l and o c c u p a tio n a l in fo r m a tio n  a v a ila b le  to  
the p u p ils  7 N o  Y e s  W here
ZZ. A p p r o x im a te ly  how  m a n y  o f the fo llo w in g  in fo r m a tio n a l p u b lic a tio n s  a r e  
a v a ila b le  in  v a r io u s  p la c e s  in  the s c h o o l 7 (G iv e  to ta ls  fo r  a l l  lo c a t io n s )
B o o k s  M a g a z in es  S c h o o l C a ta lo g u e s  ( a l l  t y p e s )
2 3 . D o e s  th e s c h o o l p u b lish  a  stu d en t handbook? Y es  N o ________
A nn u ally  7 Y e s  N o '
2 4 . D o es  the lib r a r ia n  a s s i s t  in  s o m e  s p e c ia l  w a y  to  a id  th e  g u id a n ce  p r o g r a m ?
No Y e s  If " y e s" , s ta te  b r ie f ly  th e n a tu re  o f th is  a s s is ta n c e
THE CO UNSELING  SE R V IC E
2 5 . What i s  the s tu d e n t-c o u n s e lo r  r a t io  a t  th e  p r e s e n t  t im e  7____ __________
2 6 . N u m b er o f c o u n s e lo r -a r r a n g e d  I n te r v ie w s  w ith  e a c h  p u p il p e r  y e a r ___
27. A p p ro x im a te  p e r c e n ta g e  o f p u p ils  w ho v o lu n ta r ily  sou gh t in te r v ie w s  
during the la s t  s c h o o l s e s s i o n
2 8 . A r e a s  o f p r o b le m s  fo r  w h ich  s tu d en ts  so u g h t h e lp . G iv e  p e r c e n ta g e s .  
A c a d e m ic  A d ju stm en t S o c ia l and  P e r s o n a l_______ V o ca tio n a l_____
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2 9 .  A p p r o . v i m  i t e  p e r c e n t a g e  o f  p u p i l s  r e f e r r e d  t o  c o u n s e l o r  b y  o t h e r  s c h o o l
n o r s o n n e 1
, 0.  A r e a s  o f  p r o b l e m s  f o r  w h i c h  s t u d e n t s  w e r e  r e f e r r e d .  G i v e  p e r c e n t a g e s ,  
A c a d e m i c  A d j u s t m e n t _________ S o c i a l  a n d  P e r s o n a l  ________  V o c a t i o n a l _______
2 1 .  D i s t r i b u t i o n  o f  c o u n s e l i n g  a m o n
P e r s o n n e l  d o i n g  
c o u n s e l i n g  in  
p r o b l e m s  of:
_______ g  p e r s o n n e l .  C h e c k  a p p r o p r i a t e  c o l u m n s .
' A c a d e m i c  ‘S o c i a l  a n d  1 V o c a t i o n a l ,  "  F r e e  a c c e s s  t o  
’A d j u s t m e n t ' P e r s o n a l  ' I n f o r m a t i o n a l  "  n o n - c o n f i d e n t i a l  
’A d j u s t m e n t  ' A d j u s t m e n t  " p u p i l  r e c o r d s
C l a s s r o o m  t e a c h e r  1
’A l -  ' S o m e - ' A l -  ' S o m e - 1 A l -  ' S o m e  -  "
' w a y s  ' t i m e s  ' w a y a ' t l m e a  1 w a y s  ' t i m e s  11 Y e s  o r  N o
H o m e  r o o m  t e a c h e r '
P r i n c i p a l 
A s s i r. t . m t  p r i n c i p a l  1 
G u u u a  c-lo vs '
3 2 .  C h e c h  t h e  f o l l o v / i n g  f a c i l i t i e s  f o r  c o u n s e l i n g :
Y e s
T h e  c o ' j n a c ’ o r  ‘s o i f i c e . . . . ...................................
N o P r i v a t e S k a  rc
T o b - p h o n e .................... ..
C - ie r  i c a l  a;; j  i s t u u t s  , 
P a i d  Per.  r e t  t r y .  . .  . 
S t u d e n t  h e l p ................
33 .  G n  w h i c h  o f  t h e  f o l l o w i n g  c o n s u l t a n t s  a n d  a g e n c i e s  m a y  t h e  c o u n s e l o r  
c n l i  f o r  s p n c i a J  a s s i s t a n c e :
' F u r n i s h e d  b y  ' F u r n i s h e d  by"
C o n ‘eu l t . i n t  . ' S c h o o l  s y s t c i n ’C o n i m u n i t y  "  A g e n c i e s
I F  y. h i . 1 __ _______ ________ 1   "  S o c i a l  W e l f a r e ________ '
P s _ '  t  l e d  o e i s t  1  _  1
U y v c k  i.vt r  1 it 1 _  ’_____
w ' t i o t  ~ ' ~~
M e n t a l  H y g i e n e  C li_tuc. 
J u v e n i l e  C o u r t  O f f
" E m p l o  i in; tit O f f  1c r
3-1. If '-our..1 1 :: _ l a r g e l y  o r  i n  p a r t  b y  h o m e  r o o m  t e a  c h o r e  ,
t h e  f a h - j  •. : .n; i n f o r m a t i o n :
T In- ih i -  t i m e  >: t h e  i’ oir.i.' r o o m  p e r i o d  in  m i n u t e s  e a c h  d a y .  . . . . . .
T h e  a v .  ra .gc  • • .u m b e r  of .stub'.: t i n  e a c h  h o m e  r o o m ..................................
a n d  r  n t  pc  r ioH .  e a c h  w e e k  de  v o t e  d e n t i r e l y  t o  i n d i v i d u a l  court* • 
N ' . i n i ' - r  o f  y e a r s  h o m e  r o o m ,  t e a c h e r s  k e e p  t h e  s a m e  g r o u p ...............
G R O U P  G U ID A N C E S
H o .■ :. a n y  t i m e s  a m o n t h  i s  t i n - r e  a i t  a s s e m b l y  t o r  1 2
in- id.-mce pa r i.os.-.-, ( s i r t . l u  n u m b e r )  V f 10
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36. O ver the period  o£ the sch oo l y e a r , which of th e se  a r e a s  of adjustm ent 
w ere m ost freq u en tly  co v ered ?  U se 1 for m o st, 2 noxt, e tc .
A cad em ic 1 2 3 4 S o c ia l-P e r s o n a l 1 2  3 4
V ocational 1 2 3 4 O th e r _____________  1 2  3 4
E x tra cu rr icu la r  A c tiv it ie s
37. Is pupil p artic ip a tion  recom m en d ed  b y  the co u n se lo r  in ap p rop riate c a s e s  ? 
Y e s _______ N o ________
38. Is p artic ip ation  in e x tr a c u r r ic u la r  a c t iv it ie s  reg u la ted ?  Y es N o
C a reer  Day
39 . D oes the sch o o l have c a r e e r  d a y s?  L a st y ea r  T h is Y ear
O ccupations C ou rse
4 0 . Is th ere  a co u rse  fo r  cre d it  In O ccupations ? Y es  No
41 . In w hich  y ea r  o f  h igh sch o o l is  it  o ffe r e d ?  ( c ir c le )  7 8 9 10 11 12
4 2 . How m any t im e s  a w eek  is  it  o f fe r e d ?  ( c ir c le )  1 2 3 4 5
The Hom e R oom
4 3 . N um ber of days devoted  e n t ir e ly  to group  guidance 1 2 3 4 5
a c t iv it ie s  during the w eek , (c ir c le )
4 4 . W hich of the fo llow in g  a r e a s  m ake up a part of the hom e room  program :
P e r so n a lity  Im provem en t  M oral and sp ir itu a l v a lu e s . . . . .  . ______
Solving  p e rso n a l p ro b lem s. . . . _____Future ed u cation a l p la n s . . . . . . .  .
D uties of a c i t iz e n ..........................  F a m ily  r e la t io n s ................................... .............
Study te c h n iq u es ..............................  O thers
M ilita ry  s e r v ic e  p rep aration . . _____ _____________ ____________________ _
The C la ssr o o m
45 . How m any of the su b je c t-m a tte r  a r e a s  include p rep ared  occu p ation s units '7 
L is t  a r e a s , the year o ffered , and how  m uch tim e is  sp en t on the unit. 
(E x a m p le , C iv ic s -9 th  g r a d e - 3 w eek s (2nd term )
46. Who p rep a res  th e se  units ? C o u n se lo rs  T ea ch er s  O ther_____________
47 . The fo llow ing  i s  a p artia l l i s t  of u su a l p ro v is io n s  fo r  ind ividual d iffe r e n c e s .  
C heck  the m ethod m o st freq u en tly  u sed  in your sc h o o l. L is t  any other  
m ethod u sed .
V aria tion s and r e s tr ic t io n s  in num ber of su b jec ts  c a r r ie d ............. .. .....................
D ifferen tia ted  a s s ig n m e n ts ,  ........................................................................................................
H om ogeneous or  a b ility  grou p in g ........................................ ......................................................
O thers
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48 . Does the counselor assist in determining the pupils who are to receive 
guidance in relation to individual differences ? Yes ■ N o______
How_________________________________________________________________________
4 9 . C heck th ose  of the fo llow ing a rea s  of guidance w hich are  included by  
c la ssr o o m  tea ch ers  in connection  w ith th e ir  su b ject m atter  f ie ld s !
k S o c ia l 1 P h y sica l 1 E n g lish  1 O thers (nameY
'S cien ces 1 S c ie n c es  1 1
P erso n a lity  Im provem ent 1  ^ 1 1
Solving p erso n a l prob lem s 1 1  1 *
D uties of a  c it iz en
Study techniques
M ilitary  s e r v ic e  preparation
M oral and sp ir itu a l va lu es
Others 1 t
T--------------- r---------------- T
5 0 . Who p r e p a r e s  the m a te r ia l  fo r  u se  in  th e se  a r e a s  ? T ea ch er  
C o u n se lo r  O ther (n a m e )
PLACEMENT AND FO LLO W -UP SERVICES
5 1 . Is job  p la ce m e n t a s s is ta n c e  g iv e n  to: G rad u ates Y es  N o  
D ro p -o u ts  Y e s  N o S tu dents s t i l l  in  s c h o o l Y es  N o
5 2 . Who h a s  d ir e c t  r e s p o n s ib ility  fo r  p la c e m e n t?  C o u n se lo r  
P r in c ip a l  B o th  o f  t h e s e _____________
5 3 . What s y s te m  of p la c e m e n t is  e m p lo y e d ?  A g en cy  lo c a te d  in  sc h o o l  
C o o p era tiv e  a rra n g em e n t w ith  the lo c a l  em p lo y m en t s e r v ic e  
O ther (d e s c r ib e )
54 . H as th e r e  b e e n  a su r v e y  o f  p o s s ib le  job op p ortu n ities*  both  p a r t- t im e  
and fu l l - t im e  ? N o _______ Y es  . If " y es" , w hen m ade ? ___
55 . D o es the sc h o o l m ake fo r m a l fo llo w -u p  s tu d ie s  of the fo llo w in g ; G rad u ates  
w ho g o  to  c o lle g e  Y es N o G rad u ates who do n o t go  to  c o l le g e  
Y es No _____ D ro p -o u ts  Y es  No
5 6 . When w as the la s t  fo llo w -u p  m ade ? _______________
5 7 . F o r  w h ich  of the fo llo w in g  o b je c t iv e s  has m a te r ia l fr o m  fo llo w -u p  su r v e y s  
b een  m o st  u sed ; (H ate the o b je c t iv e s  in  o r d e r  w h ich  th e y  a r e  a c tu a lly  
a id ed  b y  fo llo w -u p ; e . g . *  1 w ould  b e  the p r im e  b e n e f ic ia r y ;  2 n oxt, e t c .
E va lu a tio n  o f th e  e f f e c t iv e n e s s  of th e  sc h o o l c u r r ic u lu m .....................  ..............
E v a lu a tion  of the gu id an ce s e r v ic e s .................................................................. .. ...............
E v a lu a tion  o f  the e f f e c t iv e n e s s  o f in s tr u c t io n ............. .............................  .......
K eeping in tou ch  w ith  a ll  s c h o o l le a v e r s  to  g iv e  th em
fu rth er  a s s is ta n c e  and k eep  c lo s e  p e r so n a l t i e s ............................ .. ..................
*
2 14
G E N E R A L  R A T I N G S  B Y  P R I N C I P A L S  A N D  G U I D A N C E  W O R K E R S
P le a s e  c ir c le  the num ber on each  sc a le  w hich you think b e s t  in d ica tes  
the e f fe c t iv e n e ss  of that p articu la r  phase of the sc h o o l's  guidance p rogram .
THE INDIVIDUAL INVENTORY
10
Identifying data, a tten d ­
ance r e c o r d s , and a c h ie v e ­
m ent r e c o r d s  are  m a in ­
ta in ed  for ea ch  student.
Identify ing , a tten d ance, 
and a ch iev em en t rec o rd s  
are m ain ta in ed  fo r  a ll 
students w hile cu m u la ­
tiv e  rec o rd s  a re  m a in ­
ta in ed  fo r  m o s t  o f th em , 
but a re  not fu lly  co m p le te , 
up to  d ate, freq u en tly  
u sed  by s ta ff , or p ro p er ly  
in terp re ted  to  s tu d en ts .
C um ulative rec o rd s  of 
a co m p reh en siv e  
nature are  m ain ta ined  
fo r  a ll s tu d en ts , are  
up to  d ate , are  e x te n ­
s iv e ly  u sed  by a ll s ta ff  
m e m b e r s , and a re  
p ro p er ly  in terp reted  
to  m o st s tu d en ts .
ORIENTATION AND INFORM ATIONAL SERVICES
1 8_______ 9 10
A co m p reh en siv e  p r o -  
g ra m  is  p rov id ed  to  
supp ly  n eed ed  in fo r ­
m ation  to  students in 
ed u ca tio n a l, o ccu p a ­
tio n a l, p e r s o n a l- s o c ia l  
and o r ien ta tio n a l a r e a s .
T h ere is  no o rgan ized  
m ean s of provid ing  ed u ­
ca tio n a l, occu p a tio n a l, 
p e r s o n a l- s o c ia l  and 
o r ien ta tio n a l in fo rm a ­
tion  by stu d en ts .
Som e o rg a n ized  e ffo r t  
i s  m ade to provide  
in form ation  n eed ed  by  
s tu d en ts .
THE COUNSELING SERVICE
1 8_______ 9________10
A c a r e fu lly  planned  
p rogram  of cou n selin g  
has b een  developed  
a fter  am ple s ta ff  p a r ti­
c ip a tion . T ra in ed  cou n ­
s e lo r s  have adequate 
tim e and fa c i l i t ie s  fo r  
co u n se lin g .
N o  o r g a n i z e d  p l a n  f o r  
c o u n s e l i n g  h a s  b e e n  c o n ­
s i d e r e d .  l h e  s t a f f  d o e s  
n o t  f o u l  t h a t  a n  o r g a n ­
i z e  1 p l a n  i s  n e e d e d .  
C o u n s e l i n g  i s  c a r r i e d  
on  .tc an  i n f o r m a l  p r o -  
c o d u r e .
An o rg a n ized  plan for  
co u n selin g  has b een  d e ­
velop ed  by the s ta ff . 
Som e s ta ff  m em b ers  
have been  a ss ig n e d  
co u n se lin g  d u ties  but 
are  lim ite d  in am ount 
of t im e , tra in in g  and 
f a c i l i t ie s  fo r  co u n se lin g .
2X5
GROUP GUIDANCE
1 4 5 6________7_
Soma pro via ion i t  made
8 9 10
Inhere ia a w all-or  -  
ganlsad ayatem  of 
group guidanca in ­
cluding, baaidaa 
ragular group a c tiv i-  
t ie a , planned homa 
room  program a and 
d aaaroom  unit# 
dir act ad to tha varloua 
araaa of guidanca.
No proviaiona ara made 
for  organized group gui­
dance* A ctivitlaa ara 
lim ited  to  occaaional 
aeeem b liee  and inform al 
program a.
for group guidanca 
through aaaambliaa* 
career  day a* and o c -  
caaional homa room  
program a.
I 2 3
School' provide a only  
incidental placem ent 
a erv lcee .
PLACEMENT SERVICE
4 S_______ 6________ l_
'  School a ie u m e i reepon- 
aIbility for som e p la ce­
ment: aome Information 
regarding em ploym ent 
ia furnlahed atudentai 
em ployer a are furniehed  
inform ation regarding  
achool leaver  a whan 
they requeet it.
FOLLOW -UP SERVICE
4 5 6  7_
Some form al follow  -
8 9 10
A w ell-organ ised  and 
coordinated placem ent 
aervice la provided] 
a ataff m em ber*1 a 
aaaigned the raapon- 
a ib ility  and haa tim e  
for the Job] recorda  
are kept o f p lace-  
menta and the lnd ivi- 
duala are follow ed up.
1 2  3
No inform al or form al 
follow -up atudiea of 
achool leaver  a have 
been m ade.
8 10
up atudiea have been  
made of achool laav- 
erat inform ation haa 
been uaed to aome 
extent.
A ll graduatea and 
drop-outa ara followed- 
up to determ ine their  
adjuatmanti inform a­
tion ia praaented to  
tha pupile] aome r e v i-  
aiona of the educa­
tional program  have 
reaulted.
Rating made byj P rincipal
Guidanca Worker
V I T A
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